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Foreign Language Department

Chapter 1

Children as Language Learners

Teaching Objective

1. Understand how we learn our first language and second
language.(differences and similarities)

2. Understand how children learn. (characteristics)

3. Grab how to motivate children to learn a language based on
their individual differences in learning it.

4.Understand why we need to treat children as equal human
beings.

5. Understand qualities of a good primary English teacher and try
to be qualified.

6.Ideological and  Political  Education:  student-oriented
teaching,respecting different intelligences of children. (% 8 2% 4 A4

PERRI, LAAE AR )

Teaching Focus

1.Characteristics children have in learning languages.

2. Principles we should follow in teaching children English.
3.Children’s individual differences in learning a language.
4.How to treat children as equal human beings.

5. Qualities of a good primary English teacher.

Teaching Difficulty

1.How to understand and use the theory of Multiple Intelligences
to motivate children to learn English.
2. How to treat children as equal human beings.

Teaching Duration

Teaching Method Task-based, brainstorming, discussion, debate,question-based
lecturing, demonstration
Assignment Choose a  topic and design 8 activities according to the 8

intelligences.

Pre-learning activities

1. Discussion:Would you like to be a teacher in a school or a student at the college?why

or why not?

Through the discussion, students will be encouraged to compare these two different

roles and different duties. Thus their experience in teaching practice in primary schools

will be shared with each other and their problems encountered will be highlighted and

explored.And this will help teacher to find out what is going on in their internship.

2. Debate

Pro: Teaching is based on learning.

Con: Learning is based on teaching.
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Through debating, students will give arguments with supporting details such as
examples or experiences in teaching practice in primary schools. What they say will

largely imply their basic understanding of Unit one.
While-learning activities
Question 1: What side of the debate does Unit one support?

Activity: Skimming skill practice to find the answer to the question quickly and clarity

the aims of this unit.

Through skimming, students will glance the aims of the unit and draw a conclusion
that this unit holds the view that teaching is based on learning. And what they are going

to learn in Unit 1 will focus on

1. Understand how we learn our first language and second language.(differences and
similarities)

2. Understand how children learn. (characteristics)

3. Grab how to motivate children to learn a language based on their individual differences in
learning it.

4.Understand why we need to treat children as equal human beings.

5. Understand qualities of a good primary English teacher and try to be qualified.

Question 2: What are the differences and similarities between learning L1 and L29

Activity: Through doing Task 1.2.1A, students make a comparison between learning L1
and L2.

Differences :

1. For L2 learners, the language input is limited.

2. The time spent on learning L2 is much shorter.

3. The learning context is formal and errors are often corrected.

4. Also, the development of the four skills begins almost at the same time.

5. Moreover, L2 learners often do not have the need to communicate in the target languages:
therefore, there are few opportunities for pupils to interact except in the classroom and little
real context for children to experiment with the language.

Similarities:

1. Rich context and input, opportunities for using the language, interaction with others, etc.
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are important in learning any languages.

2. Teachers should create a nice environment and interesting activities for pupils to use the

language to do things.

Question 3: How do children learn ?

Activity: Do Task 1.3.1, and talk about how to understand the characteristics about
children’s learning and what to do in class.

A. 1It's difficult for children to understand verbal instructions to begin with.

Suggestion: Keep instructions very simple and support them with body language.

B. Children's attention span is very limited.

Suggestion: Use many short and simple activities instead of long activities.

C. Children do not often have a clear purpose for learning. They learn simply because
they arc happy and enjoy the activity.

Suggestion: Make the learning enjoyable and pleasant.

D. Children like to do things with their hands,bodies and minds.

Suggestion:  Organize some hands-on activities for children to do.Use Total physical

Response ( TPR) if necessary.

E. Children like to do things with achievable targets because they want to feel sure that
it is not something beyond their ability.

Suggestion: Do not make tasks too difficult for children. Tasks should always have
definite out-comes and repeated elements to ensure security and participation.

F. Children are imaginative,creative,and like new things and like participating in
activities.

Suggestion: Give children opportunities to imagine and create, e.g. invite them to draw a
monster or imagine seeing something through a telescope and tell others about it.

G. Children are not good at analyzing language rules.

Suggestion: Do not explain complicated grammar rules to children. Guide children to

discover rules by themselves.

Question 4: How do children differ in learning a language?
Activity: Do Task 1.4.2A and read some extra material on P29 to understand what
intelligences children have in language learning.

Multiple intelligences
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1. Dr. Howard Gardner, professor of education at Harvard University, developed the
theory of multiple intelligences in 1983.
2. It suggests that everyone has at least seven different intelligences and everyone is
different in terms of the intelligences they have.
3. Therefore, teachers need to be aware of the differences and try to help develop each
student’s potentials and learn how to make good use of the theory of multiple intelligences
to motivate students in learning.
4. classification
Linguistic intelligence ("word smart") & 1527 /] Eg. Story telling
Logical-mathematical intelligence ("number/reasoning smart")5{¥ % 7J Eg. Ordering
Spatial intelligence ("picture smart”) %*[H]% /) Eg. Listening and drawing
Bodily-kinesthetic intelligence ("body smart”) JEAA% /) Eg. Acting
Musical intelligence ("music smart")# 5k %% 77 Eg. Changing lyrics
Interpersonal intelligence ("people smart") AFrA2 4% 77 E.g. making a dialogue with a
partner
Intra-personal intelligence ("self smart") (N4 % /) E.g Writing diary
Naturalist intelligence ("nature smart") 5 sA 5% /J E.g Natural diary

Question 5: How to treat children as equal human beings?

Activity: Read the extra material about the stories of different teachers on P 34-35 and
discuss what to learn from these stories.

Story 1: to respect children as equal human beings through what you do to understand

them and help them instead what you say to them.

Story 2: to destroy a child is to scold him/her with harsh words.

Story 3: Children are innocent and naive. They can treat others as equal human beings.

Question 6: What are the qualities of a good primary English teacher?

Activity: read the chant and do Task 1.6.3 to clarify what is a qualified English teacher

like.

A Good Teacher

is kind helps you when you are stuck.
is generous tells you how you are doing.
istens to you allows you to have your say
encourages you doesn't give up on you.

has faith in you cares for your opinion.



Foreign Language Department

keeps confidence makes you feel clever.
likes teaching children treats everybody equally.
likes teaching their subject tells the truth.

takes time to explain things is forgiving.

Post-learning activities

Students are required to make sure what they can understand well and what they can not
understand during the class. And they are encouraged to raise relevant questions before
the class is over. Pair work is necessary to develop students’ ability to explain or

communicate in a proper way.
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Chapter 2

Understanding the National English Curriculum

Teaching Objective

1.What are the main goals for primary English? And how do they

relate to each other?

2. How is the content of the 2022 Curriculum organized?

3. What highlights can be found in the content requirements of the
2022 Curriculum for Levels 1 & 2?

4. What are suggested for teaching the Preparatory Levels 1 & 2?

5. What general teaching suggestions are specified in the 2022
Curriculum?

6. Ideological and Political Education: understand what to teach and

how to foster talents(f.12 & N 8%, HEIEH AL, HEEANE

PRo )

Teaching Focus

1.What are the main goals for primary English? And how do they

relate to each other?

2. How is the content of the 2022 Curriculum organized?

3. What academic achievement standards are specified for Levels 1 &
2 in the 2022 Curriculum?

4. What are suggested for teaching the Preparatory Levels 1 & 2?

Teaching Difficulty

1.What are the main goals for primary English?

2. How is the content of the 2022 Curriculum organized?

Teaching Duration

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration
. 1. Draw the chart of the main goals for primary English and the
Assignment content of the 2022 Curriculum for primary English.

2. Design the main goals for your teaching contents.

Pre-learning activities

1. Discussion: Do you think children need offering English in Primary school or not?

Why or why not.

Trough discussion, students will understand

1. it is natural and necessary for children to learn English because the world is becoming

more and more a global village. Thus every world citizen is faced with the abilities to
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live and communicate in this multilingual and multicultural society. Children are
supposed to become prepared linguistically and attitudinal to be able to communicate

with anyone in the world open-minded.

2. Children definitely have some advantages over adults in learning another language

especially in acquiring good pronunciation and intonation.

3. The learning of a foreign language can help children develop their understanding of a

system and a series of rules, which can make them become more smart and competent.
While-learning activities

Question 1: What are the main goals for primary English?

The 2022 Curriculum positioned itself from the perspective of a students”  development
focusing on core competencies.The 2022 Curriculum aims at developing students®  core
competencies composed of language ability, cultural awareness, thinking capacity and learning
ability. The overall goals are presented around each of the four aspects of core competencies

with clear target descriptions and achievable objectives.
1. Language ability development

To develop awareness of similarities and differences between the Chinese and English
languages through language practice activities aimed at perceiving, experiencing,
accumulating, and applying what they have learned, begin to establish a sense of the English
language gradually, and increase experience of using the language for meaningful

communication and exchange.
2. Cultural awareness cultivation

To learn about outstanding cultural achievements in different countries, compare cultural
similarities and differences, develop cross-cultural communication ability, and form healthy
and positive aesthetic tastes and correct values. To develop a deeper understanding of, and
sense of identity with, Chinese culture, establish international perspectives, and build

confidence in sharing culture.
3. Thinking capacity building

To develop the ability to think through learning English and to improve English learning while

7
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building thinking capacity; to observe and understand the world and look at things from
multiple dimensions, and express views supported by evidence and facts in a coherent way; to
develop logical thinking, dialectical thinking, and innovative thinking, and demonstrate a
degree of being quick-witted, flexible, creative, critical, and profound when they think.

4. Learning ability enhancement

To establish correct goals for English learning, keep sustained interest in English learning, and
actively engage in language practice activities; listen attentively, be active in communication,
and boldly try to use English in the process of learning; learn to explore things through their
own initiative while be keen to collaborate with others and help each other; learn to reflect and
evaluate on students’  progress and adjust learning approaches as required; and learn about
self-management for improving learning efficiency so that students are both passionate about

learning and good at learning.

® 2oumERNE —% —%) Pe11
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L BuEHRE (F) 1. P3R5 AT
2. A%/ &M (%) 2. HELHE
3. IR A 3. BREEANL
+) &

1+ FIARSI-ETI R 3. B4R

1. RE¥EEF 1. WEGHH

2. ARSRE o 2. HA G

3. &SRR 3. #HALIH

Question 2:: How do the main goals relate to each other?

Language ability:It is the ability to understand and express meaning in specific
contexts by using linguistic and non-linguistic knowledge as well as a range of strategies.
Improving language ability helps students enhance cultural awareness, thinking capacity,
and learning ability, and develop their ability to participate in cross-cultural

communication.

Cultural awareness :It consists of an understanding of Chinese and foreign cultures,
8
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recognition and appreciation of fine cultures, and cross-cultural cognition, attitudes, and
behaviors which students demonstrate in the new era. Developing cultural awareness
helps students enhance their national identity and develop a sense of a global community
and shared future. It also helps students learn to enhance their self-development,

therefore becoming educated and responsible citizens.

Thinking capacity: It refers to students’  skills employed in thinking and the quality of

their thinking in terms of understanding, analyzing, inferring, judging, critiquing, and
creating. Cultivating thinking capacity helps students learn to identify, analyze, and

Learning ability

Learning ability:It refers to students’ awareness and ability to use and adjust English

learning strategies actively, and expand English learning channels so as to increase the
efficiency of English learning. Developing learning ability helps students master
effective methods of English learning and develop good habits to enable life-long

learning.
Activity: analyse the following goals,and classify them into the four different types.

1. Ss are able to recognize and name colors including red, yellow, green and blue

through listening, speaking and reading activities, and use the sentence “ I see...” to

express what colors they see. (#/CMaiCFISEL : #7)

2. Ss are able to do the actions in the part of Let's do correctly and quickly according to

the instructions including “show me red. show me yellow. show me green, show me

blue.” ( Zx--0frfg )

3. Ss are able to understand /grasp the functions of plural and use it correctly in speaking

and writing. (1Bi%)

4. Ss are able to grasp the pronunciation of the single letters or bined letters “ee, e, ue,

ow ” and spell the words correctly. ( IBE---Ut )

5. Ss are able to do a survey to find the information about others' favorite colors by

asking questions and filling the form.([A)% @& ) Ss are able to make a conversation

9
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about what colors they see in the given pictures.( X341 ) Ss are able to describe the body
parts of their favorite cartoon characters to get his/her partner to guess who it is. ( 55 )
Ss are able to act the dialogue out by giving more reasons why they like the season. ( £8
23378E ) Ss are able to discuss their favorite seasons in groups and make a report of what
seasons his group members like best in front of the entire class. ( WIS FHHIRE ) ( FB-
i )

6. Ss are able to understand and grasp the meaning of Spring Festival and take it as a
unique moment to express one's wish and love for their family. ( RIESHK--FHFHEH
R )

7. 2. Ss are able to understand the meaning of Christmas Day for the west and improve

their intercultural understanding and awareness. ( FBf---FAFERAFHGXHAES) )

8. Ss are able to obey the traffic rules and enhance their awareness of safety. Ss are able

to develop habits of making plans for what they are going to do. Ss are able to love

animals by protecting them from being fed with harmful food. (ﬁ'?ﬂ)ﬁ)ﬂﬂ , BEEE

RIFIE, EBRSE...)

9. Ss are able to make clear the differences between China's Spring Festival and
Christmas Day by making comparison and contrast and improve intercultural 1. Ss are

able to connect what they learned and what they just have learned about numbers to

expand their language network and use them freely in real scenes. ( YEZFNAN---FE
FBFB|IBRIREEZRIFTRTZ production )

10. Ss are able to make clear the textual organization of the dialogue (text) and analyse
or compare information in different parts.  ( MRER|IGREEHT------ BFSiE R0 [R5

RFIECEE1RAY presentation )

11. Ss are able to connect what they learned and what they just have learned about

10
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numbers to expand their language network and use them freely in real scenes. ( WE=F0

4 T BT I RNREE AR production )

12. Ss are able to infer the meaning of new words and the author's intention in context
to gain a thorough contextual understanding of the text. ( JERf----- BT iRER, 5
RAVEHEHIAT )

13. Ss are able to express their views on ... with confidence and put forward possible

solutions to the problem/ make possible plans to ... ( #t# 5 ClIF----- — IR EFSEE
&1 , BFFrBRE production FR73 )

14. Ss are able to improve the way they pronounce the words by imitating the correct
pronunciation and intonation.(i&FF 1L G YR )Ss are able to improve their accuracy
and fluency of the dialogue by imitating the tape or the video. (EFF&ITIR) ( EFIE

=)

15. Ss are able to grasp the core words and sentences with the help of pictures , real
objects and context.(I&FATFiaiC B BL1E)Ss are able to understand the dialogue/text with
the help of mind-map/ outline. @R FSIHFRMIFER) ( ZFiET )

16. Ss are able to become more interested in English learning through doing actions,
singing songs , playing games , drawing(i& F F 18 iC & & i& )/dubbing, watching
videos(J&FATFSIHIR) prediction based on the title and the picture,guessing the meaning
of new words, reasoning for the intention of the authors(J& ﬁaz_lzlﬁjb&l%) and so on. ( &<

FIEIE )

17. Ss are able to cooperate with others by taking part in classroom activities to improve

their co-learning and problem-solving abilities in real scenes. ( S{ESIRR )

Question 3: How is the content of the 2022 Curriculum organized?
11
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2022 Curriculum

The 2022 Curriculum has six sections, which are: Section I, Curriculum Nature; Section

II, Curriculum Rationale; Section III, Curriculum Goals;Section IV, Curriculum Contents;

Section V , Academic Achievement Standards; Section VI , Suggestions for

Implementation, followed by a few Appendices.
12
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The 2022 Curriculum has an independent content section.

A new academic achievement section is added to the 2022 Curriculum providing

assessment guidance to ensure the quality of teaching and learning.

A new subsection is added to the 2022 Curriculum giving suggestions on teaching

research and teacher training.

Activity : discuss the following chart how each element is designed and integrate into the

whole chart.

M,{\'I.‘h':! ng and pr, ar'.;fﬁh
F

Lanxuage
knowledge

Cultural
knowledee

Figure 2.3.1 Content structure of the 2022 Curriculum

The content of the English curriculum consists of six elements: themes, text types,
language knowledge, cultural knowledge, language skills, and learning strategies. Built
around these elements are the activities through which the contents are organized and

processed by the students. The design of the curriculum content aims to advance the

development of students ' core competencies throughout the years of compulsory

education. The activities that promote content learning include three major types. They

are learning and understanding, applying and practicing, and transferring and creating.

13
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Themes. There are three broad categories of thematic contexts— man and self, man and
society, man and nature. The theme of “man and self” takes the perspective of “and
includes thematic clusters of “life and learning” and “learning to be and learning to do”.
The theme of “man and society” takes the perspective of “society” and includes
thematic clusters of “social services and interpersonal communication”, “literature, art,
and sports” , “history, society, and culture” , and “science and technology” . The theme
of “man and nature” takes the perspective of “nature” and includes the thematic
clusters of “natural ecology” , “environmental protection” , “disaster prevention” ,

and “space exploration” . Each thematic cluster has several further sub-themes.

Text types. There are different types of text, including both continuous texts, such as

dialogues, interviews, narration, exposition, argumentation, practical writing, songs,

ballads, and children’ s rhymes, and discontinuous texts, such as charts, diagrams, web

pages, and advertisements. Text types can also refer to spoken or written multi-modal

texts, such as words, recordings, videos, and digital forms.

Language knowledge refers to knowledge in pronunciation, vocabulary, grammar,

discourse, and pragmatics, and serves as the foundation of language skills development.

---Specifically, phonetic knowledge is about the relationship between sounds and
meaning which are inseparable, and language relies on sounds to realize its social
communication function. English phonetic features include vowels, consonants, stress,
units of meaning, intonation, rhythm, and so on (see Appendix II in the 2022

Curriculum).

---Vocabulary knowledge is the sum of all words and phrases in a language. Any word in
the vocabulary is related to other words through a certain syntactic and semantic

relationship, and it conveys information in the context.

---Grammar knowledge includes morphology and syntax knowledge (see Appendix IV in
the2022 Curriculum). Morphology concerns the morphological changes of words, such

as the number and case of nouns, the tense and aspect of verbs, while syntax concerns the

14
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structure of sentences, such as type of sentence, constituents of sentences, and word

order.

---Discourse knowledge is a language unit that expresses meaning, and is the most
common way people use language. In the process of using language, language users need
to organize language into coherent texts with the use of discourse knowledge. Discourse
knowledge is knowledge of how a text is constructed, how a text expresses meaning, and

how people use texts in the process of communication.

---Pragmatic knowledge refers to knowledge that helps language users understand others

accurately and express themselves appropriately in specific contexts.

Cultural knowledge covers knowledge about both material and spiritual cultures. The
material cultures mainly include food, clothing, architecture, transportation, and
inventions and creations in these areas. The spiritual cultures mainly include philosophy,
science, history, language, literature, art, education, as well as values, moral cultivation,
aesthetic taste, awareness of physical work, social conventions, and customs and
traditions. Learning cultural knowledge is not limited to understanding and memorizing
specific facts. Rather, it is more important to identify and judge the embedded attitudes

and values.

Language skills consist of receptive and productive skills, including skills of listening,
speaking, reading, viewing, writing, and integrated skills. Listening, reading, and
viewing are receptive skills, while speaking and writing are productive skills. In the
context of language skills, viewing skills are those of understanding meaning by making
use of graphics, tables, animations, symbols, and videos in multi-modal texts. In order to
understand multi-modal texts, students not only need to use traditional skills of text
reading, but also need to study information from charts and tables to understand the
meaning of symbols and animations. Receptive and productive skills mutually support

and reinforce each other in the process of language learning.

Learning strategies refer mainly to meta-cognitive strategies, cognitive strategies,
communication strategies, and affective strategies. Among these, meta-cognitive
strategies are the strategies that students use to plan, monitor, evaluate, reflect on, and
adjust the learning process or learning outcomes in order to develop learner autonomy.
Cognitive strategies are the appropriate learning approaches, methods, and techniques

students take to process linguistic information in order to improve the efficiency of
15
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English learning. Communication strategies are the strategies adopted by students to gain

more communication opportunities, maintain communication, and

improve

communication effectiveness. Affective strategies are the strategies used by students to

regulate emotions in learning and maintain a positive learning attitude.

Attachment to the differences between 201 1curriculum and 2022 curriculum

21 A PRI SRS T, B8O AT T AWHEIT MR o IR A b, Hrp(E
FREM—IRREHA, REERCENGEETBHRA KN N REFNZOR

?%” o
FOEURE B inAR AL

WA BN B S B TR O ER”
2001 4F (4 HH S HE Bl s P IO m R AE ) $8 SR

w

bre SREIEFIERRA M I ERW: EFHEE. IS AR FoI5HE.

&

FIREATHIRIE H

j
<

AN

2017 4 (Edl s JE R AR E (2017 4E15O ) R E IR AR B iE 58
RE/HE A JeTEZ O R TR A 21 RO R IR EE W E SN T U BCR, S il S

REAT . SCHRGR. BYEdh . 22 3R /DU ER B D i 22 RHZ D 3R IR B AR
SZAEETEHREN

XHEIR

L XHAR
2. XHER
3. BiREN

1. BXHZE

REG: ERIANL, REHEAEA, RIBHEAARRIERE,
HiasHaes, BYERFRER.
BL&ESF

v
g

i m
oH

16

AR I B U

=/,
HZHA

ﬂl'] (=] 1n



Foreign Language Department

BERR SN
DI R R
EBERBA-EME R WAIIEE SRR B4EM AR ). o SURTRTEA 11

H, DA ULEE 5 46 07 SRR 0K 2 IR T, DA AR 2 ST AN A & 1 2 A i v
BERMIER. (PRNRILHEZAEE 2018a:4)

AR R I E IR A (R BEHE F R8T R — B4R T Hog SURFRXT i A ST 1 B A A0t
T SCAHINIR], AR ARG 5 T R I (s ST A A AT A (RN
RILAEHHHE 2018a:4)

REGE i - AR IO B R AIE - AR HETE B RE I HE— BTt . HE SURIRAE B 4ERZ R b
Y. QUSSR BIRE DRI (P NIRILFIE #E #6 2018a:5)
SRR IT- A ORI (RREE S R I RORE— T How SUR TR A RIS FI AN 3 5l i i g
B )N, S IR, RIS SRR AR ) o (PR NRILATE
H ¥ 2018a:5)

RE: FES. 0. BAEANAESG. DABESREE, EEEMFENLES . £
REANfR R R R A, R R SR TEROSCERAR, BRI IR N AR LN (W .

examples:

FIREHEE

1. FEREEMR. Y1215 cinema i,

2. FHRITEFRMBANEINE Shall we...? G2,

3. FLARHITHEERM. DF , 1B | like, | want to see... FHJEY,

HESHA

FHRIERIEER | R, §HE | FHEERENANEE,

BRSE :
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1. ZFERIERRPX TR AR S REVEIAE SRR, IEMaE, (F58H . %
38egNn)

2. ZFEBIREETFICEERN—E R R RS REERTDE. BARE. 4218,
(1ES8E , BHRR , I8N )

3. WIFRNPREFAWELL MR CRKEN— =R  HERFRAEHAAETS
5 ARTPHNRRIRE. (1BS8E0  FI8EHh , B4ERR , XHEIR)

4. FEBIEESEITAIWLRREE. ARMITIEE | BAREEER  FH—PREERRY
BERESIANER. (155860, B48eh , XHUER)

conclusion: BitREFZULEF , REHGEF=HBIFHERN TR,

SHBEFRNHEE BILEFREE

R B SREHRE

RZ XA LIRIBER BlIRELBR
HEEESERE EERAESEREHE
i R LA PR SRIA IS AL 3 PREESIRYIE 75
BirtAEEIR B RIAIAAE1

2. What are the differences between goals, aims and objectives?

EHRRITH  AFETEEDSA=ZDER

Teaching Goals (—RB#R) : LLAMAH AR , JLARBRAZREE EHIF.
Teaching Aims (ZRB#x ) : UEIFAHERR , ARBITHNENHZEME,
Teaching Objectives (ZREIR) : LFEEAHER , —RRIUFENEARKRAR. (Fl
U, the students will be able to ...)

3. How to express abilities at different levels?

WRIEH N EBEENMERAR, 2oe BAnEAAREREE. Flan:
Master / Apply : JEH EHERHE

Understand / Explain : 54 H R RS HAE R A 25

Know / Tell: R % il A &

1. Learn the new words ....

2. Learn the new phrases ....

3. Learn the reading skills of ...

BUEZE M A AR R L SR
1. Master the new word of ...

2. Apply the use of new phrases ...

3. Understand the reading skills of...

4. How to express objectives instead of aims

22 2R, R AERERATAZNA”, TidREUTEER B3,

18
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BRME - 224 EARRI“4T ABNIE”: Master. Restate. define. analyze. distinguish, create,
classify 2.

WA - JUT AN “BEBE”: Teach. Guide %5.

Educate students to respect their grandparents. (i F44)

2% . Student will be able to respect their grandparents and understand the reason after the end
of the class. (ZEZEF 440

Question 4: What highlights can be found in the content requirements of the 2022 Curriculum
for Levels 1 & 2?

Table 2.4.2 Specific descriptions of the EAAS for Level 1 (Grades 3—4)

No. Academic achievement descriptions

1-1  Students can understand and respond to greetings in everyday life and use the language generally appropriately.
1-2  Students can interact with others and respond to praise, apologies, and acknowledgments using polite language.
1-3  Students can understand and respond to simple instructions with the help of pictures, gestures, and so on.

Students can learn about local customs of major countries in the world through simple animations, illustrated stories,

14 and other types of text.

Students can possess curiosity about the English language, think actively when reading simple texts such as illustrated

I stories and dialogs, and try to ask questions about things they do not understand.
1-6  Students can imitate the pronunciation and intonation of speakers when following short audio and video materials.

17 Students can use simple language to introduce basic information about themselves and familiar things (e.g. personal
preferences, school life, and so on).

1-8  Students can recognize or name typical Chinese and foreign cultural symbols when read-ing about and seeing them.
1-9  Students can write words and sentences they have learned correctly.

1-10 Students can model examples to write simple sentences.

Students are willing to observe linguistic and cultural phenomena in life, and try to look at things from different

1-11 %
perspectives.

Students are willing to participate in classroom activities, and learn English with peers through imitation and

1-12
performance.
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Table 2.4.2 Specific descriptions of the EAAS for Level 2 (Grades 5-6)

No.
2-1
2-2

2-10
1-12

Academic achievement descriptions
Students can respond to others’ invitations, wishes, requests, and so on using the language appropriately.
Students can infer the opinions and attitudes of a speaker with the help of key words.

Students can obtain basic information such as people, time, place, and event when listening to or watching simple
audio and video materials.

Students can learn about customs, dietary habits, and cultural traditions of major countries in the world through simple
texts, and carry out an initial comparison of cultural similarities and differences.

Students can infer meaning of unknown words in a text with the help of pictures and contextual clues.

Students can sort out information about people, situations, and plots when reading texts of relevant themes, think
independently, and put forward their own opinions.

Students can read aloud fuently the learned texts with clear articulation and generally correct pronunciation and
intonation.

Students can communicate with others on relevant themes, express their own emotions, attitudes, and opinions, and
generally achieve their communicative purpose.

Students can use simple sentences to describe specifc phenomena and things related to Chinese and foreign cultures
using generally coherent language.

Students can use learned words and sentence structures to tell simple and short stories with generally clear meaning.

LUV QA Y VY ALLE LU POL LIV G 111 VAGOOL UV Gl Y ALIVD, GAIG AV Ol 4SS0 Y AL PUVID LIV S LUIILULIULL it

performance.

No. Academic achievement descriptions

2-11

2-12

Students can use capital and small letters and punctuation correctly in written expression with generally correct
spelling.

Students can model examples to write simple greeting cards, invitation cards, and so on using generally accurate
language.

Students can describe content of pictures in simple phrases and sentences with coherent meaning and generally correct
sentence structures.

Students are willing to learn about different linguistic and cultural phenomena through reading and other ways, and try
to analyze problems from different perspectives.

Students can develop interest in learning English, actively participate in classroom activ-ities, discuss relevant themes
with peers, and collaborate to complete learning tasks.

Question 5: What are suggested for teaching the Preparatory Levels 1 & 2?

Learning activities Learning requirements t

1.Understand short classroom instructions and respond appropriately;
2.Act on words or instructions heard, such as pointing out the right pictures or

Listening and doing  objects, coloring, drawing, and doing something;

3.Understand simple, short stories with prompts of pictures andactions and
respond appropriately.

1.Imitate to speak English following recordings;
2.Greet each other in simple language;
3.Exchange simple personal information, such as names and ages;

Speaking and singing  4.Guess the meaning and say the word according to miming;

5.Sing learned songs and children’s rhymes individually or with others;
6.Say words or phrases based on pictures;
7.Express simple feelings, such as likes and dislikes.

1.Play games in English as guided by the teacher and engage in simple

Playing and performing communication with each other in the games;

by

Viewing and listening

VB

2 Perform simple role-plays as guided by the teacher.

1.Watch English-speaking cartoons or English teaching programs with simple
language, understand the main ideas, and imitate simple lines in them;

2.Carry out in-class listening and video-watching activities of at least 20
- . minutes per week.




Create a relaxing, equal, harmonious,
classroom environment, fostering a good
teacher-student relationship and mutual
respect.

As for vocabulary teaching, teachers
should integrate sound, form, meaning,
and use, guiding students to perceive the
pronunciation of words in context.As for
grammar teaching, teachers should follow

Attention should be given to boost stu-
dents’ interest in learning English and to
create opportunities for them to
experience success.

Emphasis should be given to coach
students in developing learning skills.

LD & % om® ¢
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Develop good learning habits.

Language learning activities should be
designed in context with clear themes
supported by different text types.

Meaningful learning materials and activities
should be used to develop students’ spelling
ability and phonological awareness and
guide them to perceive and experience the
stress, units of meaning, intonation, and
rhythm of English through various language
practice activities.

Integrated practice activities should be
deployed to promote the overall
development of the students’ core
competencies. Teachers should follow the
principle of “learning and using English go
hand in hand, in-class and out-of-class
learning go hand in hand, and learning of
different disciplines go hand in hand”.

Question 6 What general teaching suggestions are specified in the 2022 Curriculum?

To adhere to educating people as the foundation
To strengthen the integrity of unit teaching

To carry out indepth study of various text type in a unit

To organize and implement teaching by respecting the principles for English

learning activities
To guide students to love learning and be good at learn-ing

To promote the integrated design and implementation of teaching, learning,

and evaluation

To enhance efficiency in the use of IT

Post-learning activities

Students are required to make sure what they can understand well and what they can not
understand during the class. And they are encouraged to raise relevant questions before
the class is over. Pair work is necessary to develop students’ ability to explain or
communicate in a proper way.
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Chapter 3 Instructional Design

. What is the definition of instructional design?
. How to do text analysis?
. How to do student analysis?

. How to design lesson objectives?

Teaching Objective

. How to design lesson activities?
. How to do overall unit design?

~ AANWn A W~

. Ideological and Political Education: foster patience, persistence

and carefulness(E5 7= 0>« ECFNGN LTS W . )

1 How to do text analysis?
2 How to do student analysis?

Teaching Focus 3 How to design lesson objectives?
4 How to design lesson activities?
5 How to do overall unit design?

Teaching Difficulty How to do overall unit design?

Teaching Duration 8

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration

Assignment Choose a unit of primary English level 1 to practice doing overall
unit design

Pre-learning activities:

Discussion: Do you think you are good at teaching design? why or why not?
Through discussion, students give some comments on their partner’s

description of their teaching design in public and explore what is the difference

between teaching design and instructional design.

While-learning activities:

Question 1: What’s the definition of instructional design?

An instructional design is, in fact, the planning of a lesson or a series of lessons

within one unit with the purpose to support students’ learning. It is very

important because it can:

(1) help the teacher become more confident in teaching.

(2) provide a systematic outline or guide for smooth and efficient teaching.

22




Foreign Language Department

(3) help the teacher become more organized in teaching.
(4) help the teacher prepare for students’ individual needs.

(5) enable the teacher to know whether he or she has achieved the lesson
objectives.

(6) help the teacher identify which part of the lesson went well or did not go
well.

(7) prove that the teacher has made a considerable amount of effort into his or
her teaching.

(8) enable the teacher to meet administrative requirements.
(9) demonstrate the teacher’ s professional ethics.
(10) prove that the teacher has taken good responsibility for students’ learning.

It is composed of the follow elements:

Teaching principles Main teaching focuses &

students’ potential diffculties

Analysis of

g Teaching procedures and activities
learning content

Students’ analysis

Assessment of learning

Unit or lesson objectives Teaching aid and board design

After the lesson refections

Question 2: How to do text analysis?

1. Discussion: the text Caterpillar for example to analyse the text with the help
of the following questions:

(1) What is the theme of the book?

(2) What does the picture book specifically talk about?
(3) How is the story organized?

(4) How many parts can you see in the book?

(5) What is the relationship among the parts?

(6) What expressions are used in the book to support the theme?
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(7) What does the writer want to express in the book?
(8) What educational values can be explored from the story for the students?
2. What is text analysis composed of?

Specifcally, a text can be analyzed from three broad dimensions and five related
sub-dimensions (Figure 3.2.3): What (theme and content), How(text structure
and features of language), and Why (theme and value).

features text
of language structure

>

=
"3

|
How

Figure 3.2.3 Text analysis framework

3.How to do text analysis effectively and efficiently?

Read the text carefully at least 3-4 times.

I

Analyze the text structure and find out how many parts
there are

!

List the key expressions of each part.

J

Draw a story map or concept map to figure out the logical
connections of the text parts and related key expressions.

:

Summarize the writer’s crafts or styles.

I

Summarize the content and the theme of the text.

!

Summarize the educational values of the text.

!

Design lesson objectives and activities

Question 3: How to do student analysis?

1. Observation and solution:
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1)After reading a story, the teacher asks students to discuss what they think of
the story, but nobody responds.

2)Students always make mistakes when reading the text aloud. Once they do so,
the teacher will remind them and they can correct the mistakes soon. But without
the teacher’ s help, they tend to make the same mistakes repeatedly.

3)Students can understand the text very well but most of them often fail to retell
it.

Tips to solve the problems:

1What might the students know already? What can they do?
2What DON’ T students know? What CAN’ T students do?
3What do students want to know? What do students want to do?
4How can teachers help students know what they want to know?
SHow can teachers help students do what they want to do?

2. Other ways:

2. Other ways of student analysts can be done using different kinds of methods

v Using a questionnaire. (Although questionnaires can offer some usefil information about the target
students, it takes time and energy to analyze. Validity s also a problem)

 Using an interview. (This can provide teachers with an in-depth understanding of the studeats
However, how to select students for nferviewing need to be carefully considered.

v Keeping a teacher journal. (The content can inchide; the effectiveness of lesson design and possible
teasons; students - behavior in class; ritical ncidents in classtoom teaching; insights gained from
teading and traning workshops )

v Videotaping. (Lt can offer teachers a vivid and direct way to analyze students and their learning
outeomes. )

v Ohservation. (It offers a totally different perspective about students and the effectiveness of

hing |
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This questionnaire consists of 6 simple questions. Question 1 aims to find out whether
students like the book series and what the possible reasons are. Questions 24 involve
the analysis of students’ prior reading skills while Question 4 involves students’ inter-
est. Questions 5-6 try to reveal students® prior experience about the topic. By analyzing
the questionnaire data, the teacher comes with the following conclusion:
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REZEREPIARER T R THE, ZRS A -FFEFEIK, T, SR
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Question 4: how to design lesson objectives?
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Table 3.4.1 Framework for Eg}i‘sh core abilities (Adapted)
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For designing effective lesson objectives, more are suggested here.

1. Determine the skill type of the lesson. Common types of the lessons in primary schools
include reading, listening and speaking, reading, or reading and writing lessons.
2. Determine the ultimate goal of the lesson. It is highly suggested that teachers should
make clear the ultimate goal of the lesson first before going into specific lesson
objectives.
3. Work out lesson objectives that serve the ultimate goal of the lesson. After
deter-mining the ultimate goal of the lesson, teachers can try a backward design.

What are the main features of good lesson objectives? Read the following lesson
objectives of Caterpillar, Caterpillar. Are they well designed? Why or why not? Discuss

in groups and try to list features of good lesson objectives.

Example: FEAIRFILERE , F4RE

(1) IRIBHSEFNEAR. BE  REEERBREHSEETRRIKE ;

(2) RIEHEME , SHXERAPIESERIHAEERMEATEIE |

(3) IREERER | ST X TFEERMNSXETUNAT  BRIEHAEIEHER
T E

(4) NEARZNAE , B4, PARNEEROMKERE ;

(5) IFNERE  RAESHEERIGPIEREBNEEL.

Question 5: how to design lesson activities
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1. Discussion:

What are some of the features of a good activity design? What activities will you design
for Caterpillar, Caterpillar? Discuss in groups and write a few lesson activities next to
each lesson objective. Make sure that the activities are aimed for the realization of the

objectives.

(D) B/EHFPHEAL. B, REEERR
Fo M ELE R R k2%

(2) RFEHFFE, ZAEHCAFRESHEE

(3) RiEXEMEF, othxTEERMNE xR
AREAHAT, AREHEIFRE

(4) NERMENARE, B4, BHERRAIN

pSuEE
() HirHE AR, TAECHEBERERITEHER
HEREE

. c

2. -Good lesson activity design should have the following features:
Effective. Lesson activities should be designed to serve lesson objectives.

O Efficient. Lesson activities should also be efficient/ time-saving.

Engaging. Lesson activities should be motivating. It relies on how the

teacher understands his or her students. It is not equal to interesting or fun.

s

2610 vy
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B
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Figure 3.5.1 22AAy#fid e

Question 6: how to do overall unit design?
An overall unit design refers to an instructional design based on a whole unit instead

of a single text or a part of the unit. It has many advantages.
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The learning content and activities of the
- - unit is more closely connected. This can
offer students a logical line for learning.

Instructional design is more effective and
effcient since unnecessary objectives and
activities can be avoided.

It is more structured so teachers can analyze
the text more effectively to decide what to
add-and omit; leaving students more space-
for effective learning.

When doing overall unit design, teachers can follow the procedures below:

1. Analyze the texts in the whole unit (What, Why, How).

2. Analyze students based on the whole unit.

3. Determine the objectives and activities of the whole unit and each lesson (Objectives

of the whole unit — Time and objectives of single lesson).

Post-learning activities

Students are required to make sure what they can understand well and what they can not
understand during the class. And they are encouraged to raise relevant questions before
the class is over. Pair work is necessary to develop students’ ability to explain or

communicate in a proper way.
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Chapter 4

Classroom Management

Teaching Objective

1. How to motivate children to learn English?

2. How to give effective classroom instructions?

3. How to ask effective questions?

4. How to set up classroom discipline?

5.What should teachers do when teaching large classes?
6. What are the different ways for student grouping?
7.How to organize a primary English lesson?

8. How to treat students' errors in the classroom?

9.1deological and Political Education : balance strictness and

kindness (35FREEA 5 X A2 2 O HIARTS & 5D

Teaching Focus

1. How to motivate children to learn English?

3. How to give effective classroom instructions?

4. How to ask effective questions?

5. How to set up classroom discipline?

6.What should teachers do when teaching large classes?

7. How to treat students' errors in the classroom?

Teaching Difficulty

1. How to motivate children to learn English?

2. How to set up classroom discipline?

Teaching Duration

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration
Assignment Find out what you should improved in classroom management.

Pre-learnig activities:

Discussion: Do you think you are good at classroom management? why or

why not?

Through discussion, students give some comments on their performance on
classroom management during internship and explore some common problems in

classroom management.

While-learning activities:

Question 1: What’s the goal of classroom management?
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Classroom management is the way teachers organize what goes on in the
classroom. The goal of classroom management is to create an atmosphere
conductive to interacting in English in meaningful ways.

Effective classroom management can be achieved when the following six
conditions are met:

1) The teacher plays appropriate roles
2) The teacher provides clear instructions.
3) Suitable grouping of the students
4) Asking appropriate questions.
5) Discipline as well as harmony in the class.
6) Treating students errors properly.(proper error treatment)
Question 2: what are the roles of the teacher?
People have different views on teacher’s roles:
1. Richards and Rodgers’ viewpoint

Teacher’s roles are related ultimately to assumptions about language and
language learning at the level of approach.

Different approaches stipulate different roles for the teacher.

2. Teacher’s roles: (Task 1)

Before class, the teacher is a planner, who plans what to teach, how to teach,
and what result to achieve. After class the teacher is an evaluator, who evaluates
not only how successfully he has conducted the class but also how effective the
learning activities have been.

Harmer defines the teacher’s roles as:

1. Controller: to control the pace so that activities run smoothly and efficiently.
Appropriate control and over-control.

2. Assessor: to assess the students’ work.
3. Organizer: to design and organize activities/tasks

4. Prompter: to give appropriate prompts or hints when students are not ready
to answer to do the activity.

5. Participant: to participate in students’ activities / communication.
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6. Resource provider: to provide resource/ knowledge

Question 3: how to motivate children to learn English?

activityl Suppose you are a pupil, how can you be motivated to like English?

1. Two kinds of motivation: intrinsic and extrinsic

intrinsic: The extent to which the individual works or strives to learn because
of a desire to do so and the satisfaction experienced in this activity. learning is
done for its own sake.

extrinsic: Learning is done for the sake of rewards.

Activity 2: Do Task 3.11A and B, make clear these two kinds of motivation

intrinsic

\S]

. I like to speak English.

(O8]

. I like group competitions best.

6. I like to sing songs and play games.

~

. I can sing English songs for my parents.

o0

. I really like my teacher. She's nice.

9. I don't like English. It's difficult.

10. I can't remember the words and often fail in my spelling tests.
11. I feel nervous when I speak English. I can't say things well.

12. I don't like my English teacher. She's very strict and rarely smiles.
13. I don't like to do my English homework,always copying and copying.
extrinsic
1. What we do in class is very interesting.

4. I've got 5 red flowers this week for my English.

14. My teacher thinks that I'm stupid and she seldom asks me to answer
questions

15. I want to be praised by my teacher so I work very hard on English.

Activity 3: Do Task 3.1.2 B and discuss how to improve the way to deal with
the given situations.
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1) Explain
Teachers should spend more time explaining why we teach what we do,why the
topic or approach or activity is important and interesting and worthwhile (how
you do this with young learners needs to be discussed) .

2) Reward

Rather than criticizing unwanted behavior or answers,reward correct behavior
and answers.

3) Care

Pupils will attend to teachers who appear to care about them and not just
authority figures.

4) Have pupils participate

Pupils love to be needed so getting them involved in activities and problem
solving exercises and even making decisions are good ways to motivate.

5) Teach inductively Create opportunities for pupils to explore so that they can
have the joy of discovery.

6) Satisfy pupils 'needs

Attending to need satisfaction is a useful way to keep pupils interested and
happy.

7) Make learning visual

It was recognized that memory is often connected to visual images, so use
drawings,diagrams, pictures, charts, graphs, etc to gain pupils' attention.

8) Use positive emotions to enhance learning and motivation

Teachers can try to make something fun,exciting,happy,loving in their class so
that pupils can learn better and the memory lasts longer.

9) Remember that energy sells
Being energetic in one's teaching is a motivating factor in itself.
II1. Classroom instructions

Classroom instructions refer to the type of language teachers use to
organize or guide learning.

1. English or Chinese instructions?

2. Use simple language.
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3. Give clear instructions
4. Use eye contact.
IV. Student grouping
An important feature of today’s language classroom is that students do not
a}ways study as one big group. Rather, students are put into groups of different
sizes.
1. The most common student grouping:
1) Whole class work /lockstep
2) pair work

3) group work

4) individual study

2. The advantages and disadvantages of the above grouping

grouping

Advantages

Disadvantages

Whole class
work

All the class are
concentrating; good
modeling from teacher;

comfortable in choral
practice

Students have little chance to
speak;

Same speed for different
students;

Nervous in front of the whole
class;

Not enough communication;

Pair work

More chance for
practice;

Encouraging
co-operation;

Relaxing atmosphere;

Students stray away from the
task;

Using native language;

Noise and indiscipline.

Group work

Communication in its
real sense;

More dynamic than pair
work;

promoting self-reliance;

The same as those in pair
work; plus some students
might dominate;

Difficult to group;

Individual
study

No outside pressure;

Study at own speed;

Less dynamic classroom;

No co-operation;
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Go to task 5(P.77)

(Task 5: (1) Whole class work: the teacher goes through the instruction with the
students to make sure they now what to do exactly. If possible, give some hint.

(2) Group work: students work in groups of 4 and discuss what things they
should use. Reach an agreement b the end of the discussion.

(3) Whole class work: group leaders report their discussion result to whole
class, justifying their decision if necessary. )

3. Further suggestions about student grouping methods.
1) When working in whole class work, the teacher should not speak too much.

2) When organizing pair work, the teacher should give the clearest instructions.
If necessary, the teacher should demonstrate with one student first.

3) some possible ways to group the students:
grouping the students according to seating arrangement;
students select their own group members,(risky)
strong students and weak students are missed together.

Strong students and weak students are grouped separately to do
different takes.

Group the students by drawing lots.

4) Although pair work and group work can provide students more chances for
practice, individual study should not be totally neglected.

V. Discipline in the language classroom
1. What’s the final goal of discipline in the language classroom?
The ultimate goal of discipline is to make more effective learning possible, but

the relationship between discipline and learning is not as straight forward as it
appears. (TASK 6. P78)

2. Practical hints for teachers on classroom discipline. (Task7. P80)
3. measures for in-disciplined acts and badly behaving students( by
Harmer)

1) Act immediately.

2) Stop the class.
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3) Rearrange the seats.

4) Change the activity.

5) Talk to students after class.

6) Create a code of behaviour.

Solutions for problem-making students:

1) Deal with it quietly. Don’t hurt the students.

2) Don’t take things personally. Try to address the problem rather than the
students as the object.

3) Don’t use threats

VI. Questioning in the classroom.

1. Functions of questioning:
to focus students’ attention;
to invite thinking and imaginations;
to check understanding,
to stimulate recall of information,
to challenge students,
to assess learning.

2. Classification of question types

Close questions: close questions refer to those with only one single
correct answer.

Open questions: open questions may invite many different answers.

Display questions: the answers are already known to the teacher and
they are used for checking if students know the answers.

Genuine questions: used to find out new information and since they
often reflect real contexts, they are therefore more communicative.

Bloom classified the questions as follows:

1) Knowledge; recalling facts, terms and basic concepts.

36



Foreign Language Department

2) Comprehension: understanding o f facts and ideas by organizing,
comparing, translating, interpreting, describing, and stating the main
ideas.

3) Application: applying acquired knowledge, facts, techniques and
rules in a different context.

4) Analysis: identifying relationships, causes or motives, and finding
evidence to support main ideas,

5) Synthesis: combining elements in a different way and proposing
alternative solutions, creative thinking.

6) Evaluation: present and defend opinions by making an informed
judgment about information or ideas based on a set of criteria.

VII. Dealing with errors
1. Error and mistakes

According to Brown, language mistakes and language errors are two different
phenomena in language learning.

Mistake refers to a performance error that is either a random guess or a ‘slip
of tongue’, and it is a failure performance to a known system.

Error has direct relation with the learners’ language competence. Errors do
not result from carelessness nor hesitation, but lack of knowledge in the target
language. Language errors cannot be self-corrected no matter how much
attention is given.

2. Dealing with spoken errors.

In dealing with errors and mistakes we need to be clear whether the task or
activity is focusing on accuracy or fluency.

3. When to correct
If there are some common mistakes that other students might also have
problems with, the teacher can take a not in his mind and try to do the
correction after the student’s performance.

4. How to correct.

There are different ways and techniques for correcting errors:

Direct and indirect teacher’s correction, self-correction, peer correction,
whole class correction.
Post-learning activities

Students are required to make sure what they can understand well and what they can not
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understand during the class. And they are encouraged to raise relevant questions before
the class is over. Pair work is necessary to develop students’ ability to explain or

communicate in a proper way.
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Teaching Vocabulary, Grammar and Pronunciation

Chapter 5
1. How to teach vocabulary to young learners?
2. How to teach grammar to young learners?
. o iati ?
Teachlng Ob_] ective 3. How to teach pronunciation to young learners?

4. Ideological and Political Education : foster seriousness and

rigorousness (35 FE M EA LA D)

Teaching Focus

1. How to learn a word?

2. How to present new words?

3. How to consolidate words?

4. How to develop vocabulary building strategies
5. How to present grammar?

6.How to practice grammar?

7. How to present the pronunciation
8.How to practice pronunciation?

Teaching Difficulty

1. How to understand teaching vocabulary, grammar and
pronunciation in context with visual aids?
2. How to understand the application of the three methods of

presenting grammar?

Teaching Duration

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration
Assignment Write down the fun ways to teach vocabulary, grammar and
pronunciation.
Teaching Vocabulary

1 Introduction

With hundreds of thousands of words in the English language, teaching vocabulary

can seem like a very daunting prospect. Remember though that the average native

speaker uses around only five thousand words in everyday speech. Moreover, your

students won't need to produce every word they learn, some they will just need to

recognize. Selecting what to teach, based on frequency and usefulness to the needs of

your particular students is therefore essential. Once you have chosen what to teach, the

next important steps are to consider what students need to know about the items, and

how you can teach them.

2 What a student may need to know about an item
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1)What it means

It is vital to get across the meaning of the item clearly and to ensure that your
students have understood correctly with checking questions.

2) The form

Students need to know if it is a verb/a noun/an adjective etc to be able to use it
effectively.

3) How it is pronounced

This can be particularly problematic for learners of English because there is often
no clear relation between how a word is written and how it is pronounced. It is
very important to use the phonemic script in such cases so the sts have a clear
written record of the pronunciation. Don't forget also to drill words that you think
will cause pronunciation problems for your students and highlight the word
stresses.
4) How it is spelt
This is always difficult in English for the reason mentioned above. Remember to
clarify the pronunciation before showing the written form.
If it follows any unpredictable grammatical patterns
For example, man-men / information (uncountable) and if the word is followed by
a particular preposition (e.g. depend on )
5) The connotations that the item may have
Bachelor is a neutral/positive word whereas spinster conjures a more
negative image.
6) The situations when the word is or is not used
Is it formal/neutral/ informal? For example, spectacles/glasses/specs. Is it used
mainly in speech or in writing? To sum up is usually written whereas mind you is
spoken. Is it outdated? Wireless instead of radio.
7) How the word is related to others
For example, synonyms, antonyms,
lexical sets

8)Collocation or the way that words occur together
You describe things 'in great detail' not 'in big detail' and to ask a question you
'raise your hand' you don't 'lift your hand'. It is important to highlight this to
students to prevent mistakes in usage later.

9) What the affixes (the prefixes and suffixes) may indicate about the meaning
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For example, substandard sub meaning under. This is particularly useful at a

higher level.

Which of these areas you choose to highlight will depend on the item you are
teaching and the level of your students. Now it's time to think about how we can get
the meaning across.

3 Ways to present vocabulary
There are lots of ways of getting across the meaning of a lexical item.

1) lllustration

This is very useful for more concrete words (dog, rain, tall) and for visual learners.
It has its limits though, not all items can be drawn.
2) Mime
This lends itself particularly well to action verbs and it can be fun and memorable.
3) Synonyms/Antonyms/Gradable items
Using the words a student already knows can be effective for getting meaning
across.
4) Definition
Make sure that it is clear (maybe check in a learner dictionary before the lesson if
you are not confident). Remember to ask questions to check they have understood
properly.
5) Translation
If you know the students' L1, then it is fast and efficient. Remember that not every
word has a direct translation..
6) Context
Think of a clear context when the word is used and either describe it to the
students or give them example sentences to clarify meaning further.
Again which you choose will depend on the item you are presenting. Some are more
suitable for particular words. Often a combination of techniques can be both helpful
and memorable
7) Alternative ways of teaching vocabulary
(1) Give your students a few items of vocabulary and tell them to find the meaning,
pronunciation and write an example sentenced with the word in. They can then
teach each other in groups.
(2) Prepare worksheets and ask your students to match words to definitions.

(3) Ask students to classify a group of words into different categories. For
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example, a list of transport words into air/sea/land.
(4) Ask students to find new vocabulary from reading homework and teach the
other students in the class.

8) Other things to consider

(1)Review the vocabulary you teach through a game or activity and encourage your

students to do the same at home.

(2)Encourage autonomy in your learners. Tell them to read, watch films, listen to songs

etc and note the useful words.
(3)Have a section of your board for vocabulary items that come up as you are teaching.

(4)Use different colors for the word / the phonemics / the prepositions / the part of

speech.

(5) It is a good idea to teach/learn words with associated meanings together.

(6) Encourage your students to purchase a good dictionary and use class time to
highlight the benefits of one.

(7)Teach your students the grammatical names for the parts of speech and the phonemic

script.

(8) Always keep a good dictionary by your side in case a student asks about a word

you don't know.

(9) If you don't and have never heard of the word, tell the student you will check and

get back to them. Do get back to them.

(10) Give extra examples sentences to the students if they are unsure and encourage

them to write the word in an example sentence (maybe for homework).
4. Ways of consolidating vocabulary

It is too often that we hear students complaint that they keep learning
vocabulary and forgetting them. When students study vocabulary individually, it
is rote learning whose effectiveness is seldom guaranteed, particularly when they
do not fully understand the meaning of the vocabulary. But when the students
study vocabulary together, say in groups, through various activities and under
the teacher’s supervision, vocabulary learning becomes more fun and effective.
Learning is also more effective when students understand the meaning of the new

vocabulary.

Below are some vocabulary consolidation activities that can be done in class.
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1). Labeling. Students are given a picture. They are to write the names of the
objects indicated in the picture. A competitive element can be introduced by

making the first student to finish the winner.

2). Spotting the differences. Students are put into pairs. Each member of the
pair receives a picture which is slightly different from his partner’s. Students
hide the pictures from one another and then, by a process of describing,

questioning and answering, discover what the differences are.

3). Describing and drawing. Students are put in pairs. One student has a
picture, the other a blank piece of paper and a pencil. The student having the
picture must tell his partner what to draw so that the drawing ends up the same
as the original picture. The student must not show the picture until the drawing is

completed.

4). Playing a game. Students are shown a picture or a tray with many objects
on it, or a series of different flash cards or magazine pictures. They have one or
two minutes to memorize as many of the objects as they can. The cards, pictures,
or tray are then taken away and the students have to tell what they saw, or write
everything they can remember seeing, then compare their answers with the rest

of the class.

5). Using word thermometers. These are useful for indicating different
degrees in size, speed, age, distance, emotion etc. Students are given a list of
words in jumbles order. They have to place these words in the correct place on

the thermometer.

6). Using word series. Students construct the series following the example.

Cutlery: knife, fork, spoon

7). Word bingo. The teacher thinks of an area of language (e.g. shopping) that
the students have recently learned. Students draw nine squares on a piece of
paper and put nine words connected with shopping in the squares. The teacher
then calls out, one at a time, words connected with shopping. If the students have
the word in the square, they cross it out. The first students to cross out all the

words in the square is the winner.
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A different version of word bingo is that the first student who cross out a
line of three words either horizontally, vertically or diagonally should shout out

“ Bingo” and he or she will be the winner.

8). Word association. The teacher says a key word, e.g. traveling. The
students have to write down all the words they can think of connected with the
traveling. They have a time limit. When time is up the person with the highest

number of acceptable words is the winner.

9). Odd man out. The teacher writes a set of words on the blackboard and ask
students to find the “odd man out”. For example, in the set: cheese eggs oranges,

bread soap and meat, the word “soap” is the “odd man out”.

10). Synonyms and antonyms. The students are given a list of words and ask

students to find pairs of words, either synonyms or antonyms.

11). Using word categories. Students put the jumbled words in the middle

into the box marked with different categories.

12). Using word net-work. Students fill in the blanks in a network with words

that are under the same category or sub-category.

5. Developing vocabulary building strategies

Due to the limitations of time, students cannot learn all the necessary
vocabulary in the class. We need to help students develop their own vocabulary
building strategies so that they can effectively acquire more vocabulary on their
own.

1). Review regularly. Evidence shows that regular review helps students to
maintain largest amount of recall. Look at the following figure.

2). Guess meaning from the context, especially using sentence hints for
word meanings.

(1) Some sentences tell the definition for a difficult word by means of
punctuation or certain help words. For example, dashes (- ),parentheses (),
brackets [ ], commas , words like that is, meaning, such as, or is called.

(2) Some sentences tell the opposite of what a new word means. From its
opposite you can figure out the meaning of the word.

(3) Use your own experiences to figure out the definition of a word.
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(4) Sentence before or after a sentence containing a difficult word sometimes
explain the meaning of the word.

(5)Some sentences are just written to give definition of difficult words---
words readers need to know in order to understand what they are reading.

(6) Because some sentences gives examples for a new word, you can build a
definition.

(7) some sentence use a word you do know to help explain a word you don’t
know.

3). Organize vocabulary effectively:

If information is organized and stored in a special way, e.g. related
information is stored together or new information is related to previously stored
information, it is more likely to be retained and easier to retrieve. So with a
conscious attempt at vocabulary organization it is likely that a student’s word
store will increase significantly.

4). Use learned vocabulary:

Students should be encouraged to use active vocabulary items in real
language use. By trying to use the words or expressions correctly and
appropriately, students can get a deeper and better understanding of the meaning

and the use of the vocabulary. Successful attempts at word use definitely help
vocabulary consolidation.

Teaching grammar

1. The importance of grammar

English grammar is the core of English language. Without grammar English
language cannot be well constructed.

There is naturally Chinese grammar in the minds of Chinese students, and it's
not easy to take in the grammar of a foreign language. But this difficulty must be
overcome. If you cannot solve this difficulty, the foreign language you write,
though it may be understandable, will be Chinese style English.

2. The role of Grammar
1). How grammar is currently taught

Task 1

Read the statements on page 61/103 about grammar in English learning and
decide if you agree with them or not.

In China grammar is taught in a traditionally teacher-centred way. Obviously

there is too much teacher dominance and too little student involvement in such a
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class. Often preparing such a grammar lesson means collecting all the concerned
rules or ideas on a topic from various books together with copied examples, and
teaching grammar simply means reading aloud to the class what has been
prepared beforehand. Students are supposed to take notes for the final
assessment.

For many years Chinese teachers of English have followed the traditional way
of teaching grammar as the following three steps:

to learn about the grammar rules,

to study a few examples,

and to do some written grammar exercises.
2).What is the place of Grammar in English teaching?

Grammar is not a separate ‘subject', nor is it even a separate division of
English work.

Language teaching theory has tended to emphasize on the rapid development
of automatic speech habits, and the need to discourage students from thinking
consciously about the underlying grammatical rules.

Advocates of the "Oral Method', the Audio-lingual method' and the Natural
Approach in their more extreme forms have assumed that language learning is an
inductive rather than a deductive process, and that the most effective method
of teaching is to provide plenty of oral and written practice, so that students
learn to use the language spontaneously without the need for overt grammatical
analysis.

3. Grammar presentation methods

1). Deductive method:

The deductive method relies on reasoning, analyzing and comparing. It’s
teaching procedure is:

teacher’s example on the board
teacher’s explanation of the rules (in student’s native language)
student’s practice application of the rules.
Advantages:
good for selected and motivate students
save time to explain complex rules

increase students’ confidence in examination
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Disadvantages:
grammar is taught isolatedly
little attention is paid to meaning
the practice is often mechanical
2). Inductive method
In the inductive method, the teacher induces the learners to realize grammar
rules without any form of explicit (clear) explanation. Students will become
evident to the grammar rules if they are given enough appropriate examples.

It is believed the inductive method is more effective in that students discover
the grammar rules themselves while engaged in language use. This is especially
true with grammatical regularities which are easily perceived, understood and
applied.

3). The guided discovery method (P105)

The guided discovery method is similar to the inductive method in that the
students are induced to discover rules by themselves but different in that the
process of the discovery is carefully guided and assisted by the teacher and the
rules are then elicited and taught explicitly.

4. Some new approaches to teaching grammar

Pennington proposes a synthesis approach to grammatical pedagogy. She
emphasized that grammar teaching should be “collocational, constructive,

contextual and contrastive”

Collocational: It means that the grammar should be built on collocational
relations between individual lexical items and their subcategories.

Constructive: It means that one’s knowledge of grammar is built bit by bit,
which closely model the way language is learned and used.

Contextual: It means that elements and structures are taught in relation to their
context. Syntactic and lexical choices are explicitly related to pragmatic ones,

and to social and cultural contexts.

Contrastive: It means that grammar involves drawing the learner’s attention to
contrast the differences between the target language and other language.

5. Grammar practice
According to Ur successful practice should consists of the following factors:

Pre-learning;
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Volume and repetition
Success-orientation.
Heterogeneity
Teacher assistance
Interest

1). Mechanical practice:

Mechanical practice involves activities that are aimed at form accuracy. By
doing mechanical practice, the students pay repeated attention to a key element
in a structure.

The form of practice: Substitution and transformation drills
2). Meaningful practice:

In meaningful practice the focus is on the production, comprehension or
exchange of meaning though the students “keep an eye on” the way newly
learned structures are used in the process.
3).Using prompts for practice(P112)

The prompts can be pictures, mimes, tables, charts or key words, etc.

Using picture prompts.

Using mimes or gestures as prompts
Using key phrases or key words as prompts.

6. The seven ways of teaching grammar

1). Provide a context

In order to elicit the target language, get the students really interested in, for example,
a character, a situation (this process will vary according to the profile of each class).
Use language that is easy for the students to understand. Make the situation clear
enough for the students to hazard a guess about the target language. And do make it
clear that you want the students to come up with the target language! Finally, be sure
to spend enough time on the _tease® — don‘t jump in too early with providing the
target language yourself.

Sample teacher language:

I don't earn very much money in my job. At the moment I'm renting a flat.
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1'd really like to buy a flat, but I don't have enough money to do that. 1

know that I’'m not

going to buy my own flat, but I like to dream about it anyway...so, what could I say
about buying a flat, anyone?
2). Help students to say the target language
Make a point of actually asking the students to say something (rather than just listen to
you)! Make it clear what the target language is (it can be confused with instructional
language). Give the students enough time to _get their tongues round the target
language. And make sure that you get each individual student to say the target
language — in a _comprehensible way.
Sample teacher language:
So can you all repeat this after me, please? ‘Have you had your hair
cut?’...Good...Now say it as many times to yourself as you like...and then
tell me when you’re happy...OK? Now, Tania, let me hear you say it,

please.

3). Provide a written record

Make a point of putting up (on the board) the written record directly after initial oral
work. Make sure that the students write the written record down (and in a particular
section of their notebooks). Write legibly and big enough for all the students to see.
Write as concisely as you can, and be sure to include both the target language itself,

the stressed syllables (including the tonic one) and a mini _concept statement*.

Sample teacher language:
Ok, now, 1'd like you to copy this down in your special ‘grammar’ sections
of your notebooks...(the teacher then writes _The article was published last
year = A journal published the article, but we don‘t know, or don‘t care,

which journal it was.*)

4). Personalize the target language

Always ask the students to apply the target language to their own

lives. Sample teacher language:
So its nearly the end of December now. It’s nearly the New Year. Does
anyone her want to make changes to their life next year?...yes,

Yuko?...What are you going to do next year?

5). Help students to guess the grammar rules of the target language
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Encourage the students to manipulate the new grammar (e.g. by asking them how to

construct

more difficult sentences using questions, negatives, or question tags). If they are
struggling to guess, provide them with assistance by referring to other (known)

patterns.

Sample teacher language:
OK, so we’ve practiced ‘1'd like..."’, and we know it means ‘I want’...but
can anyone ask me a question with ‘would like’?...can anyone ask me if
1'd like a cup of coffee?...No? Well, how do we ask a question with ‘will’?

Good!... " Would’works in the same way...

6). Help students to understand the communicative importance of grammar

Ask students to choose between two different communicative outcomes for one
piece of language. This can be done by getting students to follow certain instructions
in class. Treats can be used as a tangible reward for linking grammar to a

communicative effect.

Sample teacher language:
Carlos, please take these chocolates...Ok, now go to Lucia and
Mohamed...now  give him a chocolate...no, give him a
chocolate...Good!...Now go to Anna and Markus, and give her a
chocolate...Good!...And now go to Patrizia and Yuko, and give them the
last chocolate...well done, Carlos!...And now here's a chocolate for you,
Carlos!

7). Help students to understand the importance of grammatical accuracy

Discuss with your students the importance of making a good impression with

some formal correspondence, e.g. a job application. Encourage them to edit

'roughly-tuned® texts. Sample teacher language:

Teaching pronunciation

1. The importance of teaching pronunciation

Correct pronunciation is needed for a speaker to communicate. If our
pronunciation is incorrect, we will not be understood. The result will be that
Chinese people will think you are speaking in a foreign language and English
people will think you are speaking Chinese.
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It is more important for us language teachers to have a good pronunciation. If
we have not a good pronunciation, who can we enable our students to pronounce
correctly?

e.g. I need some medicine for my cough.(cough[kof],caw[kau])

He is not a boy who is afraid of hardship and death. (with or without a pause
before "who" is quite different.)

As a means of communication by word of mouth, language is used in oral
speech and in reading aloud. Therefore, in order to make oneself easily
understood while expressing one's own or other people's thoughts in any
language, one must be able to pronounce words and sentences in that language
quite correctly.

2. The role of pronunciation
1). What should be taught to the beginners, pronunciation or phonetic?

Pronunciation is more important than phonetic. Stress and intonation are as
important as the sounds themselves and should be taught from the very
beginning.

Whether pronunciation needs special attention or focus in language teaching
depends on many factors especially learner factors.

Learners whose native language has similar sounds to English are
less likely to have problems with pronunciation

Learners who have more exposure to English need less focus on
pronunciation

Adult learners need more focus on pronunciation because they are
more likely to substitute English sounds with sounds from their native
language.

Beginning Chinese learners of English should focus on pronunciation
and their ability to identify and produce English sounds themselves,
because phonetic transcripts are more abstract and less meaningful.

2). When should we teach phonetic?

Phonetic rules regarding what sounds a letter or a cluster of letters should be
pronounced are helpful for students to develop the ability to cope with English
pronunciation and they should be introduced at a suitable stage. Beginners of
English, specialty young learners, should be avoided to teach phonetic.

Stress and intonation are as important as the sounds themselves and should be
taught from the very beginning.

3. The goal of teaching pronunciation
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1). What’s considered as a good pronunciation?
A good pronunciation means:

(1) to pronounce correctly all the speech sounds of the language and all
the combinations in their proper order not only isolated words, but also in
sentences;

(2) to pronounce sentences fluently at the speed required by the situation with
correct stresses, linking of sounds, rhythm, pauses and intonation.

As a matter of fact, most Chinese learners of English do not have enough
exposure to English to acquire native-like pronunciation.

2). Critical period hypothesis

Critical period hypothesis states that if humans do not learn a foreign
language before a certain age, then due to changes such as maturation of the
brain and speech organs, it becomes impossible to learn the foreign language
like a native speaker.

The amount of exposure to English is another factor that determines if
the students can acquire native-like English pronunciation.

Individual ability. Due to biological and physiological difference,
some students are more sensitive to and better at imitating sounds than
others.

3). The realistic goal of teaching Pronunciation.

As we know the ideal goal of teaching pronunciation is to acquire native-like
pronunciation, however, it’s not easy to acquire such pronunciation. Then what
is the realistic goal of teaching pronunciation?

Consistency:The pronunciation should be smooth and natural.

Intelligibility: The pronunciation should be understandable to the
listeners.

Communicative efficiency: The pronunciation should help to convey
the meaning that is intended by the speaker.

4. Aspects of pronunciation
Actually pronunciation is an umbrella term covering many aspects besides

sounds and phonetic symbols, such as stress, intonation, and rhythm. These
aspects are not isolated from each other.

5. Practising sounds

1). Focusing on a sound
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When teaching pronunciation, we need to focus on individual sounds,
especially those sounds that are difficult to learn.

2) . Perception practice Distinguish sounds
Using minimal pairs: will—well,

Which order: The teacher reads each group of words in different order
and the students mark the words with 1,2,3: pit-pet-bet, beard-beer-bear

Same or different: The teacher reads pairs of words and asks the
students to tell if the pairs of words are the same or different: met-meet, meet

meat

Odd man out: The teacher reads a group of words a time and the
students identify the different words or sound.

Completion
3) . Production practice
Listen and repeat: Students repeat what the teacher says.

Fill in the blanks: Students fill in blanks in sentences with words which
contain certain sounds.

Make up sentences: Students make up sentences using words containing
the same sound or similar sounds the teacher gives them.

Use meaningful context: The sounds to focus on are embedded in a
meaningful context.

Use pictures: practice sounds with the help of pictures.
Use tongue twisters.

6. The presentation of teaching pronunciation.

1). To introduce the sound.

The first step in actual classroom instruction is to introduce the sound, to
focus the students' attention on the teaching point.

e.g. We can teach the words eat, he, she, seat, see, etc. with the help of
learning A,B,C,D,E,

2). Imitation, description and comparison and contrast.

The sound system is known to be learned best through imitation of the sound
patterns, description of phonological systems and comparison and contrast of
different sounds.
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Imitation

Students learn a new sound by listening to the teacher’s modeling, following
the teacher's model and trying to produce the sound in the way the teacher do.
Since most of the teachers are not native speaker of English, tapes or records are
very helpful for the students.
Description

For Chinese junior high students, however, mere imitation is not enough,
because students at this stage have already passed their best age for imitation
and they have also acquired some knowledge of the Chinese sound system and

considerable ability to learn abstractly, besides, some consonants are so
weak that it is very difficult for them to imitate.

e.g. [F][V] [dz] [ts]
Comparison and contrast
Comparison and contrast have proved to be also very effective in teaching the

sound system. Teachers should contrast the sound being taught with the nearby
English sounds. e.g.

[A ]--[e] [u]--[u:] [i]--[i]
[p]--[b] [f]--[v] [W ]--[T] [1]--[n]--[r]
Familiarization

After the students can pronounce a certain sound correctly, the teacher should
provide words that contain the sound. e.g.

[1]: it ,rid. live, live, bill, fill, fist
[i:]:eat, read, leave, bean, feel, feast
Production

At this stage, the students are now learning to pronounce sounds through
imitation.

Example with the words learned should be given and pronounced.
e.g. Read it, please. Please eat it.
Leave the beans here. Please sit in this seat.
7. practicing stress and intonation

1). practising stress.
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There are two kinds of stress that are important in achieving good
pronunciation.—word-level stress; phrase-level stress.

Three ways of showing the stress pattern:
Use gestures. Clapping hands or using arm movements
Use the voice. raise the voice to indicate stress.

Use the blackboard. Underlining them or writing them with
coloured chalks

In this point, we would introduce the simplest way, only with gestures. The
teacher may do any of the followings to indicate the stress patterns.

1)Thump the air when saying the stressed syllable.
"Good 'morning!"

2)Make a downward stroke(Xl])of the hand-marking the "beat"
like orchestra ['o:kistr ] conductor. e.g

Would you like to be a good student?

Of 'course I would.

3) punch the palm of his other hand

4)clap his hands. e.g. important

5)bang his hand against something, such as desk or the blackboard.
2). Practising intonation

The most successful technique for teaching intonation is imitation or mimicry.
However, the use of gestures can reinforce this mimicry, that is, when the
utterance requires a falling intonation, better results are sometimes achieved if

the teacher raise a hand and lists it falls in imitation of the change in voice pitch.

Linear(%l| &) intonation marking is a memorial device in itself. Since it
shows visually when a rise or fall of the voice is required.

8. Some principles of teaching pronunciation.
1).Recognition practice should precede production practice.

2).The sound to be heard and spoken should be clearly highlighted in short
utterances.

3).Students should be given the opportunity to hear the same things said
by more than one voice as the model.
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4). The English sound can be demonstrated in contrast with other
English sounds or else in contrast with sounds from native language.
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Chapter 6

Teaching Language skills

Teaching Objective

1. What does the development of each skill involve?

2. What are the principles of teaching language skills to
children?

3. How to do the activities to achieve the goals of each skill?

4. How to integrate the four skills?

5.Ideological and Political Education: foster student-based attitude

and encouraging students to perform confidently(% 7% LA %% 4 N
A, Eh A B AR R B AR

Teaching Focus

1. What should be involved in listening training?
2. What kinds of speaking activity can we use?

3. How should teachers correct speaking?

4. What are the proper speaking activities for the Classroom?
5. Whatare the strategies for developing reading skills?

6 . What can kids learn while reading?

7. What are the writing activities for kids?

8 . How can we integrate the Language Skills in class?

Teaching Difficulty

How can we integrate the Language Skills in class?

Teaching Duration

12

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration
Assignment Design an activity which can integrate all the skills.

1. Listen and do

1). What should be involved in listening training?

(1) Good pronunciation

If we want to improve our listening comprehension, we should start with get good

pronunciation. The process of getting good pronunciation is also the process of getting

good listening ability through imitation. .

Listening comprehension by pronunciation imitation. In fact, listening comprehension

depends not only on the veracity of the pronunciation, but also on the proficiency of it.

On the way to improve listening, veracity and proficiency are twin brothers.
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While teaching the students to imitate good pronunciation, teachers should help the
students master some Articulator Phonetics knowledge and understand which vocal organs
are involved and how they coordinate in the articulation process, so that the students can
pronounce every phonetic sound correctly.

When the students' pronunciation accuracy has come to a stage, teachers can collect
some tongue twisters. For one thing, it can get them interested,; for another, it can
strengthen the students' acquaintance of the articulator position, so that they can improve
their proficiency by sensing the rhythm of the language.

After practicing tongue twisters, 90% of my students said that they felt more confident
in pronunciation and felt less pressure in speaking. Through such practical activities, not
only will the students enrich their sense to spoken English, but also they can get enjoyment
in learning.

2) Psychological preparation
Students' comprehension is closely connected with their psychological situation. If we
want our students to get good results in listening, we should pay great attention to
developing their psychological qualities. As we know, listening is a psychological process
in which the listener gains information actively. Only when the information is necessary or
interesting will the students concentrate on it.
3) Systematical training

When the students have a good sense of pronunciation, teachers can help them build
up good listening habits with calmness and confidence. In my teaching experience, I have
found the following approaches particularly effective:

a. Visual listening materials

"Visual listening materials" here means the in-class short plays that are adapted,
directed and performed by students themselves and questions based on the content of the
plays also designed by students. My students performed many short plays adapted from
fairy tales and texts, such as: Snow White, Cinderella, Sleeping Beauty, Hence and Grace,
Three Little Pigs, Jack and Beanstalk, The Lost Necklace, and The Merchant of Venice.
When the students were performing and answering the questions, they show obvious desire
to participate and no sign of nervousness. At the same time, while the students are
designing the questions, their attention will be drawn to some important details, and
develop their own strategies to treat with the listening materials. For example: When
performing Snow White, the students designed such a question: "What did the Queen say

before she talked with the Magic Mirror?" To my surprise, other students can catch the
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classical sentence exactly and quickly: "Mirror, mirror on the wall, who is the fairest of us
all?" Furthermore, when they are performing, the students can use and sense different
language variations. And sure they can feel different people with different language styles
and intonations. Such experience could be a precious potential skill while the students are
taking a non-visual listening test. And sure it's a good way to reduce their anxiety.
b. Listening and drawing

This activity is designed mainly to train the students with the bottom-up process, in
which we input some information and ask them to give quick feedback. For example, I
gave a description of a park, where some people are playing with a cat, and some are
playing "catching a boy". Due to different proficiency of their listening comprehension,
students made several mistakes: "Cat" was mistaken by "kite" and a "boy" was changed to
a "ball", which made the whole picture greatly different and funny. At this time, the
teacher can help them find out the reason why they made the mistake in an easy
atmosphere. Besides it can also help them form good listening habits --- to pay
attention to the sentence pattern and the situation. In other words, the top-down process

functions at the same time.

c. TPR listening mode

TPR means Total Physical Response--a methodology drawing sustenance put forward
by James Asher (1988), based on the belief that a foreign language is learned most
effectively in the early stages if the pressure for production is taken off the learners. This
method is also applicable in the senior high school English class. We can train the students
with abilities of remembering and reflection while having a non-visual listening test.
The method is easy to carry out: teachers should first make up a passage with a number of
actions and things. After reading it aloud, we should ask the students to repeat the things
or give quick physical response. As its extension, we can give students some time and ask
them to make up a story with the things and actions. Then they should act it out. ~~ When
students first take part in the practice, they often feel it difficult. But as time went by, I
surprised found they improved not only their listening and memory, but also their body
language, manners and improvisational reaction.

2. Listen and Speak

1). What kinds of speaking activity can we use?

Information gap : A popular kind of speaking activity involves an information gap.
Students have different information and they have to solve a problem by swapping facts

to bridge the information gap between them. Typical examples include situations where
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four students have each seen separate pictures: by telling each other what they have seen,
they are able to work out the story that the pictures

Questionnaires and surveys : Another kind of activity which provokes the kind of
speaking we are considering, involves the students in conducting surveys. These can be on
any subject: they can question each other about their daily lives (habits, family,) or
preferences (food, films, books). Questionnaires and surveys can fit into a longer teaching
sequence so that planning the questionnaire and collating the results afterwards can be
valuable language-learning activities in themselves.

Discussions :  Discussions provide ideal opportunities for speaking. Subjects with
scope for controversy are best for discussion: roles of men and women, censorship, animal
rights, patriotism, for example. Many people have plenty to say on such topics. Some of
the most enjoyable classes of all are ones when unplanned discussions suddenly arise on
issues that matter to the students.

Simulations and role plays: A popular way of emphasizing the rehearsal aspect of
speaking activities is to use simulations and role plays. This is where students pretend that
they are in a different situation, either as themselves or playing the role of someone quite
different. We could ask them to be guests at some party and go there as different characters.
We might clear the classroom so there is an open space for them to party in. They could, as
themselves, pretend to be at an airport trying to check in luggage, or either as themselves or
another character takes part in a television program. In all these cases the students are using
language in order to participate in the activity rather than the other way round! Some
students find it very comforting to use language in a simulated environment, playing the
role of someone else - it allows them to experiment more freely than they ordinarily would.
2).How should teachers correct speaking?

When teachers are conducting drills or checking written homework they often correct
all the mistakes they hear or see immediately they hear or see them. But if they do the
same when a student is trying to speak fluently, they may throw the student off balance
and make fluency impossible. It will also suggest that the teacher is more concerned with
the ‘how_ than with the ‘what_ of what is said.

Of course there are times during speaking activities when teachers may intervene
gently to help out a communication problem (though he or she should consider how
important this is and whether or not it might disrupt the activity), but in general it is better
for the teacher to listen to what the students are saying, intervene as little as possible, and
then give feedback when the activity is finished. First they should tell students what they

liked about the activity and comment on the ideas conveyed and then go on to point out
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mistakes, and do some work to correct them.

3) Practical suggestions
Transferring L1 strategies
When preparing for a spoken task, make students aware of any relevant 11 strategies that
might help them to perform the task successfully. For example, 'rephrasing’ if someone does
not understand what they mean.
Formal / informal language

Give students one or more short dialogues where one speaker is either too formal or
informal. Students first identify the inappropriate language, then try to change it. Also
show students how disorganized informal speech is.
Vague language

Using typescripts of informal speech focus on examples of vague
language.
Different spoken text types

Draw up a list of spoken text types relevant to the level of your class. Teach the

language appropriate for each text type.

Interactive listening

Develop interactive listening exercises. Face-to-face listening is the most common and
the least practiced by course books. Any form of 'Live listening' (the teacher speaking to the
students) is suitable. (See Try article for a more detailed outline of this)
Transactional and interactional language

Raise students' awareness by using a dialogue that contains both. It could be two
friends chatting to each other (interactional) and ordering a meal (transactional).
Real interaction patterns
Understanding spoken English
After a listening exercise give students the typescript. Using part of it, students mark the
stressed words, and put them into groups (tone units). You can use phone numbers to
introduce the concept of tone units. The length of a tone unit depends on the type of
spoken text. Compare a speech with an informal conversation. In the same lesson or
subsequent listening lessons you can focus on reductions in spoken speech, for example,
linking, elision and assimilation.
Preparation and rehearsal

Before a spoken task, give students some preparation and rehearsal time. Students will

need guidance on how to use it. A sheet with simple guidelines is effective.
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Real-life tasks
Try to use real-life tasks as part of your teaching.
4) Suggestions for the Classroom
In speaking classes students must be exposed to three key items:

(1) form-focused instruction, that is, attention to details of pronunciation, grammar,
vocabulary, and so forth;
(2) meaning-focused instruction, that is, opportunities to produce meaningful spoken
messages with real communicative purposes; and

(3) opportunities to improve fluency. Elements of all of the above should be present
throughout a speaking program, with emphasis on form-focused instruction at the
elementary levels and, as the learners’ progress, on meaning-focused instruction at the
higher levels. This paper will also discuss different types of errors and how to work with
them to help learners.
1) Form-Focused Speaking
When learners first begin to speak in another language their speaking will need to be based
on some form-focused learning. An effective way to begin is to base speaking on some
useful, simple memorized phrases and sentences. These may be greetings, simple personal
descriptions, and simple questions and answers. These can be practiced in Repetition drills.
The teacher says a phrase or sentence several times and then asks the learners to repeat.
Some learners can be called on to repeat individually, and then the class may repeat together.
Because it is helpful to give learners quite a lot of repetition practice in beginning level
courses, the teacher needs to find ways of varying repetition activities to keep the learners
interested.
2) The Role of Drills
The skill of a teacher in carrying out a drill lies in learning when to vary the activity so that
the learners do not become bored by it. Skilled teachers make continual, small variations
so that the activity is always challenging, smooth, and interesting. The activity can be taken
a step towards a more meaning-focused activity by getting the learners to choose their own
words to substitute for words in the model sentence.
3) Meaning-Focused Speaking
In addition to form-focused speaking, language learners should also be exposed to and given
opportunities to practice and use meaning-focused communication, in which they must
both produce and listen to meaningful oral communication. An example of a
meaning-focused activity for beginning students is Speaking by numbers. Each learner is

given a number and a topic. The topics could include family, money, coming to school, a
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color, future goals, travel, work, and so forth. The learners can think about their topics for a
minute or two and then the teacher calls a number. The learner with that number then says
two or three sentences about his or her particular topic. The speaker then calls a number
and the learner with that number has to ask the speaker a question or two related to the
topic just spoken about. When the question is answered, the questioner calls a number and
the person with that number asks another question. This continues three or four times and
then the speaker calls the number of a new person who will speak about the topic that she or
he was given.
This is a meaning-focused speaking activity because both the speaker's and the listeners'
attention is on the message being communicated.
4) Developing the Learner's Knowledge of Language Items
A problem in meaning-focused speaking activities is making sure that the activity is
actually developing the learner's knowledge of language items. There are several ways of
using speaking to increase the speaker's control of the language items.
5) Development of Speaking Fluency
Fluency in speaking is the aim of many language learners. Signs of fluency include a
reasonably fast speed of speaking and only a small number of pauses and "ums" and "ers."
These signs indicate that the speaker does not have to spend a lot of time searching for the
language items needed to express the message.
3. Learn to Read
1) Strategies for Developing Reading Skills
(1) Using Reading Strategies

Language instructors are often frustrated by the fact that students do not automatically
transfer the strategies they use when reading in their native language to reading in a
language they are learning. Instead, they seem to think reading means starting at the
beginning and going word by word, stopping to look up every unknown vocabulary item,
until they reach the end. When they do this, students are relying exclusively on their
linguistic knowledge, a bottom-up strategy. One of the most important functions of the
language instructor, then, is to help students move past this idea and use top-down

strategies as they do in their native language.

Effective language instructors show students how they can adjust their reading
behavior to deal with a variety of situations, types of input, and reading purposes. They
help students develop a set of reading strategies and match appropriate strategies to each

reading situation.
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Strategies that can help students read more quickly and effectively include

Previewing: reviewing titles, section headings, and photo captions to get a sense of the
structure and content of a reading selection

Predicting: using knowledge of the subject matter to make predictions about content and
vocabulary and check comprehension; using knowledge of the text type and purpose to
make predictions about discourse structure; using knowledge about the author to make
predictions about writing style, vocabulary, and content

Skimming and scanning: using a quick survey of the text to get the main idea, identify
text structure, confirm or question predictions

Guessing from context: using prior knowledge of the subject and the ideas in the text as
clues to the meanings of unknown words, instead of stopping to look them up
Paraphrasing: stopping at the end of a section to check comprehension by restating the
information and ideas in the text

Instructors can help students learn when and how to use reading strategies in several
ways.

By modeling the strategies aloud, talking through the processes of previewing, predicting,
skimming and scanning, and paraphrasing. This shows students how the strategies work and
how much they can know about a text before they begin to read word by word.

2) Reading to Learn

(1) What to learn?

Reading is an essential part of language instruction at every level because it supports
learning in multiple ways.

Reading to learn the language: Reading material is language input. By giving students
a variety of materials to read, instructors provide multiple opportunities for students to
absorb vocabulary, grammar, sentence structure, and discourse structure as they occur in
authentic contexts. Students thus gain a more complete picture of the ways in which the
elements of the language work together to convey meaning.

Reading for content information: Students' purpose for reading in their native language
is often to obtain information about a subject they are studying, and this purpose can be
useful in the language learning classroom as well. Reading for content information in the
language classroom gives students both authentic reading material and an authentic purpose
for reading.

Reading for cultural knowledge and awareness: Reading everyday materials that are

designed for native speakers can give students insight into the lifestyles and worldviews of
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the people whose language they are studying. When students have access to newspapers,
magazines, and Web sites, they are exposed to culture in all its variety, and monolithic
cultural stereotypes begin to break down.

(2) Basic steps to follow

When reading to learn, students need to follow four basic steps:

1. Figure out the purpose for reading. Activate background knowledge of the topic in
order to predict or anticipate content and identify appropriate reading strategies.

2. Attend to the parts of the text that are relevant to the identified purpose and ignore
the rest. This selectivity enables students to focus on specific items in the input and

reduces the amount of information they have to hold in short-term memory.

3. Select strategies that are appropriate to the reading task and use them flexibly and
interactively. Students' comprehension improves and their confidence increases when they
use top-down and bottom-up skills simultaneously to construct meaning.

4. Check comprehension while reading and when the reading task is completed.

Monitoring comprehension helps students detect inconsistencies and comprehension failures,
helping them learn to use alternate strategies.

3) Developing Reading Activities

Developing reading activities involves more than identifying a text that is "at the right
level," writing a set of comprehension questions for students to answer after reading,
handing out the assignment and sending students away to do it. A fully-developed reading
activity supports students as readers through pre-reading, while-reading, and post-reading
activities.

As you design reading tasks, keep in mind that complete recall of all the information in a
text is an unrealistic expectation even for native speakers. Reading activities that are
meant to increase communicative competence should be success oriented and build up
students' confidence in their reading ability.

(1) Construct the reading activity around a purpose that has significance for the
students

Make sure students understand what the purpose for reading is: to get the main idea,

obtain specific information, understand most or all of the message, enjoy a story, or
decide whether or not to read more. Recognizing the purpose for reading will help
students select appropriate reading strategies.

(2) Define the activity's instructional goal and the appropriate type of response

In addition to the main purpose for reading, an activity can also have one or more
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instructional purposes, such as practicing or reviewing specific grammatical constructions,
introducing new vocabulary, or familiarizing students with the typical structure of a

certain type of text.

(3) Check the level of difficulty of the text
The factors listed below can help you judge the relative ease or difficulty of a reading text
for a particular purpose and a particular group of students.
How is the information organized? Does the story line, narrative, or instruction conform to
familiar expectations? Texts in which the events are presented in natural chronological order,
which have an informative title, and which present the information following an obvious
organization (main ideas first, details and examples second) are easier to follow.
How familiar are the students with the topic? Remember that misapplication of
background knowledge due to cultural differences can create major comprehension
difficulties.
Does the text contain redundancy? At the lower levels of proficiency, listeners may find
short, simple messages easier to process, but students with higher proficiency benefit
from the natural redundancy of authentic language.
Does the text offer visual support to aid in reading comprehension? Visual aids such as
photographs, maps, and diagrams help students preview the content of the text, guess the
meanings of unknown words, and check comprehension while reading.
Remember that the level of difficulty of a text is not the same as the level of difficulty of a
reading task. Students who lack the vocabulary to identify all of the items on a menu can
still determine whether the restaurant serves steak and whether they can afford to order one.
4) Use pre-reading activities to prepare students for reading
® The activities you use during pre-reading may serve as preparation in several
ways. During pre-reading you may:
Assess students' background knowledge of the topic and linguistic content of the text
Give students the background knowledge necessary for comprehension of the text, or
activate the existing knowledge that the students possess
Clarify any cultural information which may be necessary to comprehend the passage
Make students aware of the type of text they will be reading and the purpose(s) for
reading
® Provide opportunities for group or collaborative work and for class discussion activities
Sample pre-reading activities:
® Using the title, subtitles, and divisions within the text to predict content and
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organization or sequence of information

Looking at pictures, maps, diagrams, or graphs and their captions

Talking about the author's background, writing style, and usual topics
Skimming to find the theme or main idea and eliciting related prior knowledge

Reviewing vocabulary or grammatical structures

Reading over the comprehension questions to focus attention on finding that
information while reading
® Constructing semantic webs (a graphic arrangement of concepts or words showing
how they are related)
® Doing guided practice with guessing meaning from context or checking comprehension
while reading
Pre-reading activities are most important at lower levels of language proficiency and at
earlier stages of reading instruction. As students become more proficient at using reading
strategies, you will be able to reduce the amount of guided pre-reading and allow students
to do these activities themselves.
5) Match while-reading activities to the purpose for reading
In while-reading activities, students check their comprehension as they read. The purpose
for reading determines the appropriate type and level of comprehension.
When reading for specific information, students need to ask themselves, have 1 obtained
the information I was looking for?
When reading for pleasure, students need to ask themselves, Do I
understand the story line/sequence of ideas well enough to enjoy reading this?
When reading for thorough understanding (intensive reading), students need to ask
themselves, Do I understand each main idea and how the author supports it? Does what I'm
reading agree with my predictions, and, if not, how does it differ? To check comprehension
in this situation, students may stop at the end of each section to review and check their
predictions, restate the main idea and summarize the section. Use the comprehension
questions as guides to the text, stopping to answer them as they read
(6)Using Textbook Reading Activities
Many language textbooks emphasize product (answers to comprehension questions) over
process (using reading skills and strategies to understand the text), providing little or no
contextual information about the reading selections or their authors, and few if any
pre-reading activities. Newer textbooks may provide pre-reading activities and reading

strategy guidance, but their one-size-fits-all approach may or may not be appropriate for
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your students.
You can use the guidelines for developing reading activities given here as starting points
for evaluating and adapting textbook reading activities. Use existing, or add your own,
pre-reading activities and reading strategy practice as appropriate for your students. Don't
make students do exercises simply because they are in the book; this destroys motivation.
Another problem with textbook reading selections is that they have been adapted to a
predetermined reading level through adjustment of vocabulary, grammar, and sentence
length. This makes them more immediately approachable, but it also means that they are
less authentic and do not encourage students to apply the reading strategies they will need
to use outside of class. When this is the case, use the textbook reading selection as a starting
point to introduce a writer or topic, and then give students choices of more challenging
authentic texts to read as a follow up.
4. Learn to write
Writing Activities
1) Role-play writing
Writing can be much more motivating if you give the writer a chance to play a role. In this
activity the students will have the chance to write to an imaginary romantic partner.
Preparation
Photocopy the role cards for the students
Procedure
€ Draw three pictures on the board of three people (two women and one man) Sue, Jane
and Paul at a party.
€ Read the situation from the role play to your students to explain how they all met.
€ Divide the class into four groups and tell them that it is now two weeks after the party
and that the people have started to write letters to each other.
€ Give out role cards to each group for them to read, or ask each group to leave the
classroom one by one and show them a role card. Explain to them that they have to
write a letter (they can do this alone, in pairs or in groups). Make sure that the different
groups don't talk to each other.
€ Give the students time to write the letter but be sure to give them a firm time limit.
Remind them that they must finish the letter with the last line provided.
When they have finished the letters you can either ask them to read the letters aloud or
you can re-group them (if they have written letters alone) into groups of four. The

important thing is that they must read the letters in the correct order to tell the story.
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When the letters have been read you can take them in to mark or you can follow this up
by getting a different partner to respond to the letter so that the students keep
exchanging the letters.
Variations
You can change the role to suit your learners by perhaps having two men and one
woman at the party or if you follow the same format, you can set the role-play in a
variety of situations (e.g. two people applying for a job).
2) Creating a framework for writing
This is a creative writing exercise in which the teacher molds the story but allows
plenty of scope for the students' creative expression.
Procedure
® The students work in pairs or groups of three. The teacher dictates a part of a story
and then gives instructions on how the students should continue the next part of the
story in their pairs. (This usually involves adding description or dialogue).
® Once the students have added a part to the story, the teacher once again dictates the
next part and asks them once again to add more.
® This process can continue for 5 or 6 paragraphs or until the students lose

concentration.

You can use this procedure with any short story, but it works best when you dictate the
movement of events and your students add description or dialogue. Students do generally
like to decide on the end of the story themselves, so if you sense they are getting tired, just
tell them to finish the story.

Follow up activities

If you have access to computers, get the students to transfer their stories onto disks. This
can also be set for homework. The teacher can then edit the stories and correct the
mistakes.

In a subsequent class all the stories are read by all the students. Each group will also
receive their original story to compare their version with the teacher's version. All the
stories should be displayed on a classroom poster.

The students record their stories onto audio cassettes. Allow the students time to practise
their parts and to use sound effects. The students then all listen to all the stories. To
focus your students' attention during the listening activity you can ask your them to write
a few comprehension check questions for their stories.

3) A Perfect story
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The present perfect is a tense that many students have problems with. Most course books

provide only controlled grammar sentences where students choose the correct tense. This

activity leads students into writing a short story using the past simple, present perfect

simple and continuous, but in a more

creative way.

Procedure

Tell the students they are going to write a short story.

Get the students to read the following questions and decide, with a partner, what the

missing words are, but not answer the questions now.

Monitor well to check they understand the activity. There are no 'correct' answers, they

should use their imagination.

1.

2
3.
4
5

6
7.
8

® Now

What is his / her name?
What is about them? (e.g. strange / unusual / nice...)

What was their --problem last year?

What happened?

Why have they becomeso __ ?

How many have they - ?

Who have theybeen _ recently?

What have theybeen _ for the last five years?

the students, working in pairs still, have to answer the questions. The

answers should link the questions together to form the basis of a story.

® Next ask students to draw their characters. This is fun and brings the character to

life. Students can laugh at each others drawings.

® Using the notes above, students put the story together. They can add more

information if they wish but they should not make it complicated.

® Students then swap their story with another pair to edit. They read the story and

underline any errors they notice, or question any word or phrase they don't

understand.

® The stories are returned to their owners who make changes as necessary

depending on the comments that were made by the editing pair.

By slowly guiding them through the stages the end result is their own and usually

grammatically correct. Don't forget to ask students to read each others stories,

they are sure to be amusing.

4) Note writing
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This is an activity which is really useful for helping learners to write more fluently and can
also help you to diagnose problems with your students' written work and ability to
formulate questions. You can use it at the beginning or end of a class as a fun filler, or as an
integral part of your lesson.
Give out a sheet of A4 paper (219mm x 297mm) to each student and ask them to watch
and follow your instructions.
Hold up your paper and fold it in half. Then fold it in half again and then again. Press hard
on the paper and then open it out. The folds should have divided the paper into eight
rectangles. Use the fold lines to tear the page into eight rectangular pieces of paper.
If you prefer, you can already have this prepared before class, but I have found that
students really enjoy doing this themselves and it does engage their interest and
curiosity.
® Once they all have their eight pieces of paper, ask the students to write their names in
the bottom right-hand corner of each piece.
® Next ask the to think of another person in the class and to think of a question they would
like to ask them.
® Tell them to write the name of the person on the top left-hand corner and then to write
the question on the piece of paper.
® Once they have done this, tell them to pass the paper to the person the question was
intended for.
® Students then read any questions they got and start to write replies. Students who didn't
get a question can start writing another question for someone else.
® Get the students to keep writing and answering questions until all their pieces of paper
are used up.
You may in the early stages need to prompt the students to keep writing and also to make
sure they are using English, but try not to interrupt ones who are busy writing or to correct
anything at this stage. You may actually like to get involved yourself and start writing a
few notes to your students.
This is also a good way of diagnosing problems with your students writing. You can
collect up all the pieces of paper at the end and look through them for common mistakes
to focus on next lesson. It is important however to respect your students privacy and
anonymity as some of the communications between them could be quite personal.
This activity is one of the few that I have found that has kept my students writing silently

for up to 25 minutes after which they still haven't wanted to stop. It has a similar
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fascination to SMS text messaging and online chat and you could find that, with students
who are familiar with those mediums, that some of the more common abbreviations creep
in.

5) A creative writing activity: A dark and stormy night
This is an idea I learned when I first started teaching and still use to this day. The main
focus of the activity is on developing writing skills, but it's also good for developing
listening and reading skills and also for practicing past tenses and descriptive
vocabulary.
The activity should work at most levels above elementary, as long as your students have
some knowledge of past tenses, but it works best when they also know past continuous /
progressive too. All you need to get things started is a sheet of plain paper for each pair of
students.
The listening part comes first:
Ask the students to draw the face of a person in the top right-hand corner of the page.

€ Once they've done this ask them to give the person a name.

€ Then on the top left of the page ask them to write five adjectives to describe the
person's appearance.
€ Next ask them to write five more adjectives to describe the person's character.
€ After they've done this ask the students to write three things that the person likes doing.
€ Then ask them to write who the person lives with.
In this way they build up a character profile for the person they are going to write about.
The writing part:
€ Now dictate the following sentence to your students: 'It was a dark and stormy night
and’. Stop at this point and ask them to write in the name of the person they have
drawn and followed by the word 'was'.
€ Then ask the students to complete the sentence from their imagination and add one
more sentence.
€ Once all the students have added a sentence to their stories, get them to stop and pass
the paper to the pair on their right (this means that every pair of students now has a
new character).
€ The students then read through the information and the beginning of the story and
then add one more sentence to it.
€ Once they've done this you ask them once more to pass the paper to the next pair on their

right.
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Continue to do this with each pair of students adding a sentence to each story, gradually
building up each story as the papers are passed around the class.
Continue with this until you decide that the students are starting to lose interest or have
written enough and then tell them to finish the story.
Follow up:
€ Once all the stories are complete there are a number of follow up options you can try.
€ DPut the stories up around the class and get the students to read them all and decide
which is best.
€ Give each pair of students a story and get them to try to find and correct errors.
€ Get the students to write the stories up on a computer and the ask them to add more

description and detail to the stories.

This activity is fun and creative and has always worked well for me both with adults
and younger students.
6) Eliciting vocabulary before writing narratives
This is an idea to help students with their writing of narratives. It gives all the students some
essential (and some superfluous) vocabulary.
Before giving the students the title (or first line) of the story, play a game of word
association.
€ The teacher gives one word and the student on the left must say the first word s/he can
think of which is associated with it.
€ Then the student on her/his left says the first word which s/he can think of which is
associated with the previous word.
€ This can be repeated around the class a few
times.
€ The teacher writes all the words on the board as they
appear.
€ Eventually you should have 20 or 30 words on the board, the latter ones bearing no
relation to the original.
Here is a typical collection: tree, forest, countryside, city, buildings, offices, work, leisure,
holidays, beach, sun, moon, night, dark, black, reggae, music, piano, jazz, etc.
The teacher then gives the students the first line of the story using some of the vocabulary
on the board (e.g., I'll never forget the night I went to my first reggae club while I was on
holiday in a strange city.

The students (individually or in pairs) continue the story, drawing on the vocabulary on the
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board for ideas.

7) Improving paragraph writing

This activity can be used with students of English and also trainee teachers. It is a way to

make your opinion or discursive essay writing lessons more interesting and learner-centered.

The activity focuses on mistakes made at paragraph level in a text. I have tried this with my

university students and they have found it useful.

*

*

*

First, ask your students to provide sample paragraphs (introduction, body paragraphs,
or conclusion), or choose paragraphs from their last essay that they wrote for the
class.

Second, study these samples carefully and try to give comments on two or three

problems within one

Next, design a handout in which there is a copy of the paragraph with a table

including two columns, comments and examples. Leave the "examples" column blank.
Put your comments for the chosen paragraphs in the comments column. For example,
"Wrong word - register' or 'use a conjunction here' or 'spelling' or "poor topic

sentence'. ..

In class give out the handouts and ask students to work in pairs to find examples to

support the comments made by the teacher.

This activity aims to help students and trainee teachers to recognize their own problems with

paragraph construction and to identify errors, which improves their own re-drafting skills.

It also helps them to practice the (teacher's) skill of giving comments and examples.

8) Songs and storytelling

I like using songs in the classroom as I know the students enjoy it a lot! This activity is

really good and involves group work and the four main language skills. The students

respond to music and write a story.

*
¢
¢

First, choose different types of songs (rock, pop, country music.etc).

Divide the class in groups (of 4,for example) and give each group a blank piece of paper.
Ask them to make a cross on it dividing the paper into four equal parts. Tell them to
number the parts from 1 to 4 (in this case).

Explain that each student in the group will use one part of the paper.

Play the CD/tape with the first song and ask student number 1 to draw something on
it according either to what he/she feels or something related to the lyrics.

Change the song and follow the same procedure with the others.

After they finish drawing, say that they are supposed to make up a story
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following the sequence of their drawings. Give them time to prepare it then ask
everybody to present their story to the class. Explain that each student is going to tell
his/her part of the story.
This activity can be used at all levels. The skills used are writing, speaking and reading.
The grammar aim can be the present tense, present continuous or simple past. Try it! It will
be great!
9) Freeze the writing - A way to make writing tasks a group activity
This activity would follow input work on writing in a particular style - for example, an
informal letter inviting a friend to visit your home town for a holiday.
€ Set up the context for the letter, you might do a letter layout on the board to make sure
that everyone knows how to lay out an informal letter.
€ Put the students in pairs or threes.
€ Give them a large piece of paper and say, 'Right, everyone I want you to write your
address, write the opening greeting and then stop. And you do it immediately and you
do it straight onto the paper.' And they do that. Then you say, 'OK now you're going to
write the letter. But as you write it, at some point you'll hear me say 'Freeze!' and when
I say 'Freeze!', I mean 'Freeze', even if you're in the middle of a word - you stop writing.
If you're in the middle of a sentence you stop writing.'
€ The students begin to write. I check that everyone has written something before I
say freeze for the first time. I try to hurry the ones along that are lagging behind a
little.
€@ When I say 'Freeze!', I transfer each paper to the next group so that everyone's working
with another piece of paper with a letter on it. I give the following instruction which is
to read, correct, improve and continue. So, they work on the letter that they've received
and then they continue that letter.
€ Abit later I say 'Freeze!' and off we go again. Transfer letters, read, correct, improve and
continue. It's always good to get the paper back to the original group just before the
ending and again the same instruction - read, correct and improve and this time you say
'close'. So they bring it to a finale.
10) Helping students organize argument essays
Rosh Pillar is a South African teacher. She used action research to help her students
organize their argument essays and so improve their writing. You might like to try the
same solutions she used. Once Rosh had decided on the problem of her students' poor

performance when writing argument essays, she investigated this problem by analyzing
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her students' writing. This analysis made her think that a possible cause of the problem

was that students did not know how to organize argument essays or paragraphs in such

essays. She decided to try the following solutions:

¢
¢
*

Explain the overall organization of an argument essay to students.

Explain paragraph organization.

Give students a list of connectives which they could use in their essays. Make sure that

they understand the relationships that are implied by these connectives.

Give students a model argument essay. Once they have read it, ask them to draw a

spider-diagram of the essay in the following way:

¢
<>

Firstly, identify the thesis. Write it in a circle in the middle of a blank piece of paper.
Next, identify the claims or statements that are made to support this thesis. Write
these around the thesis.

Then identify and list the details and examples which are given to support each
claim/statement.

Finally, write relevant connectors between the thesis and the claims/statements
and between the claims/statements themselves.

Give students a topic. Once they have completed pre-writing activities, like
discussing the topic or reading about it, ask them to write a statement of their point
of view of the topic. Then ask them to develop a spider-diagram around this
statement.

Ask students to use this spider diagram to write their essay.

Rosh used the essays which the students wrote as evidence of whether her solutions had

worked or not. She observed that while both the overall structure, including

paragraphing, and the use of connectives indicating ordering had improved, the use of

connectors indicating reason had not. This will be her problem for her next action

research cycle.

Here is a summary of the main stages of action research. Can you apply this

approach to your teaching?

@ Identify the problem area.
Narrow it down so that it is manageable.
Investigate the problem.

Think about a solution and how to implement it.

* 6 00

Think about what evidence you will collect to decide whether your action is

successful or not.
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@ Teach/ act, observe and reflect
S. Integrating Skills
1) Advantages of the Integrated-Skill Approach
The integrated-skill approach, as contrasted with the purely segregated approach,
exposes English language learners to authentic language and challenges them to
interact naturally in the language. Learners rapidly gain a true picture of the richness
and complexity of the English language as employed for communication. Moreover,
this approach stresses that English is not just an object of academic interest nor
merely a key to passing an examination; instead, English becomes a real means of
interaction and sharing among people. This approach allows teachers to track
students' progress in multiple skills at the same time. Integrating the language skills
also promotes the learning of real
content, not just the dissection of language forms. Finally, the integrated-skill approach,
whether found in content-based or task-based language instruction or some hybrid
form, can be highly motivating to students of all ages and backgrounds.
2) Integrating the Language Skills
In order to integrate the language skills in ESL/EFL instruction, teachers should
consider taking these steps:
€ Learn more about the various ways to integrate language skills in the
classroom (e.g., content-based, task-based, or a combination).
€ Reflect on their current approach and evaluate the extent to which the skills
are integrated.
€ Choose instructional materials, textbooks, and technologies that promote the
integration of listening, reading, speaking, and writing, as well as the
associated skills of syntax, vocabulary, and so on.
€ Even if a given course is labeled according to just one skill, remember that it
is
€ possible to integrate the other language skills through appropriate tasks.
€ Teach language learning strategies and emphasize that a given strategy can

often enhance performance in multiple skills.
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Chapter 7 Practical Techniques for Teaching Young Learners
1. How to use some pictures in the classroom?
2. How to use games in the classroom?

Teaching Objective 3.Ideological and Political Education : care for students’
learning emotions and be creative in designing different
teaching activities(LA N WA, RyEZIE, CIHTEshET)
1. How to choose different pictures to design different

picture-based activities according to different teaching contents
Teaching Focus and different teaching types.
2. How to choose games and design proper games to help kids
learn English well.
How to use pictures and design proper activities to develop kids'

Teaching Difficulty listening, speaking, reading and writing skills.

Teaching Duration 8

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration
Assignment Using the picture on P209 to teach the rhyme.

1. Use Pictures in classroom
1) Why do we use pictures?

By providing a wide range of contexts, students can meet a range of situations and
experience that will equip them for real life communication. Specifically, pictures
contribute to:

a. interest and motivation

b. asense of the content of the language

Pictures are a source of varied classroom activities in the areas of speaking, listening,

writing, vocabulary and grammar. I'll give tips on how to collect and sort suitable
pictures and I'll include several sample activities. Teachers can use the activities as they
are presented, or adapt them to fit their needs.

Five basic reasons:

(1) Easy to prepare

(2)  Easy to organize

(3) Interesting
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(4)  Meaningful and authentic
(5)  Sufficient amount of language
2). How to use pictures?

(1) Preparation

Pictures are illustrations that are cut from a magazine, newspapers or other
sources. They're mostly photographs, but drawings, collages, maps or other
illustrations can be used for certain activities. Each picture should be at least 13 x 18
cm, but preferably about 20 x 25 cm, i.e., almost an entire magazine page. Pictures are
easier to use without any printed text on them. You will only be able to use pictures
with text for certain activities. If pictures do include text, the text should be in
English.

(2) Collecting the pictures

Students like colorful and varied materials. Available sources for pictures are glossy
magazines, TV guides, the Sunday supplements of newspapers, and so on. You can
collect the pictures yourself, or ask your students to bring them in for you. Your own
selections will probably focus on pictures for discussions, games, and teaching
vocabulary. Students are good at getting pictures of famous people, sports and objects
they like, which give you a good opportunity to learn about students' interests.
(3)Sorting the Pictures

When you have a stack of pictures, you will notice that some cutouts seem perfect for
teaching vocabulary (for example, clothes, furniture) and other pictures will be
appropriate for guessing games. Try to identify a structure or function that can be
practiced with each picture. You should paste the pictures on letter-sized paper, and
punch holes in them to keep them in a binder. You can sort them out by level or grade,
by activity or by topic. Some topics are: faces, famous people, clothes, actions, sports,
professions, nationalities/cultures, unusual pictures, cities, interiors, nature, etc. You
can write notes on the back of the sheets.

(4)Some examples for using pictures

These are just a few examples of what can be done with pictures. As you start
using pictures in new and creative ways, you will come up with many variations.
Textbooks may also give you ideas for working with pictures.

1) Topic for pictures
a. show pictures from inside the book.

b. Ask the students to tell you as much as they can about the topic of the story.
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The topic or theme may be about anything: dragons, losing something,

dangerous animals, wishing for something, and so on.

Muddled pictures

Prepare a series of picture of key moments in the story. You can photocopy
and act up the pictures for each pair of children, or display them on the
board, each one with a letter.

Show separate pictures from the story.

Ask the children to try to put them into the correct sequence. The children
put the pictures or letter in the sequence they think the story will be in.

They then listen to the story to see if they were correct.

Children‘s pictures

Give the children a brief description of what the story is about.

Ask each child or pair of children to draw a picture of a key moment or of
a key character or place in the story. The pictures should not show any
background setting.

Put the pictures on the wall. Get the children to predict the story. Then tell it.
This involves the children, helps them to predict the story,

and makes them feel interested even before you before you begin.

Labeling a picture
This is suitable for the second or third telling. Draw a picture based on the story,

or ask the children to draw one.

Write key words from the story on the board before the story begins.
Ask the children listen, ask them to write the words on a picture next to the

relevant object or action.

The children can either draw or write on one big picture on the board, or each
child does their own picture.

Remove the pictures

Prepare a series of pictures that tell the story. The students can draw these in a
previous activity.

Display all the pictures. Go through the story again, eliciting as much of it as
possible from the students, using the pictures as a memory aid.

The students then close their eyes and you remove one picture.

The students then open their eyes and tell you which picture is missing and

which part of the story it represents.
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d. The children close their eyes again. You now remove another picture and they

c.

a.

b.

C.

tell you which one is missing.

Gradually remove all the pictures and see if they can retell the story from
memory.

You can make it easier for the students if you displace sentence strips as
captions to the pictures.

Pass the picture and tell the story
Stand in a circle with the students.

Hold up a picture and briefly tell the part of the story which goes with it.

Give the picture to the child on your left. Who must repeat the sentences

you said. d. That student then passes it to her or his neighbors, who does

the same thing.

When the class is confident, you can have several pictures moving at the same
time.

Students may not understand all the words they say because they are just
copying you; however, this is a first step in articulating a phrase or sentence of
the story and a sage opportunity to begin to associate meanings by holding
the picture. When there are several pictures moving, then, clearly, the students
must have a move discriminating grasp of the appropriate thing to say.

What*s in the picture?

Tell the Ss that the board is a canvas where a picture is to be painted. Draw a
grid on the canvas.

Ss copy the grid into exercise books, and in pairs label the segments by
writing in the words describing location, for example, at the top left-hand
corner like this.

When all the pairs are ready, discuss the labels given to the space and any
possible variations.

Ss individually draw their pictures, filling all the spaces.

The exercise now becomes a paired listen-and-draw activity, where S A
describe the pictures and SB draws it. They then reverse roles.

Finally, in pairs learners compare the original picture and the picture drawn
from instructions. You can organize an exhibition.

This activity is a variation on the listen-and-draw technique which is very

productive, as it pre-teaches the language concerning the organization of a
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picture and at the same time offers an opportunity to revise vocabulary or

introduce new language.

8) Pairs compare

This activity goes a little deeper than the ones before. It‘s useful at the start of
a course, but also at other points, to allow to find out more about one another.
a. Filling grid dictation.

Give one copy of the grid below to each student. Give instructions for words or
pictures to be put in each square. For example: Write the name of your favorite
film in box 7; Draw your favorite food in Box 2;Write your favorite English
word in Box 12; What is your dream? Draw it in box 6, what are you worried
about at the moment? Put that in Box 9.etc.

You can vary the instructions depending on the age, experience, English level,

etc of the class. Once they‘ve got the idea encourage them to offer
instructions, too. Go on until the grid is filled.

b. Comparison discussion

In pairs (or small group) the students can now compare what they have put in
the grid. Many small discussion topics can easily grow out of this.

c. Whole class
After sufficient time for a good conversation in the pairs or groups, you may

want to draw together any particularly interesting ideas or comments with the

whole class.
9) Picture compositions
In pairs, one student is given picture A, one picture B. without looking at the
other picture they have to find the differences.
10) Pictures from magazines or newspapers
Get Ss to tell a simple story illustrated by a sequence of pictures, as in the
example on the page. Ask for volunteers to repeat the whole story from memory. Then
get the learners to write the story in pairs or groups. It may be divided into three
paragraphs--- the beginning, the middle and the end of the story.
The whole class can brainstorm ideas on a topic. These can be written up on the

board. Working in pairs or groups, Ss can the select the most relevant ideas and
organize them into a sequence and then into sections and paragraphs.

2.Use games in classroom

1) advantages of using games in the classroom
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Language learning is a hard task which can sometimes be frustrating. Constant
effort is required to understand, produce and manipulate the target language.
Well-chosen games are invaluable as they give students a break and at the same time
allow students to practice language skills. Games are highly motivating since they are
amusing and at the same time challenging. Furthermore, they employ meaningful and
useful language in real contexts. They also encourage and increase cooperation.
Games are highly motivating because they are amusing and interesting. They can be
used to give practice in all language skills and be used to practice many types of
communication. Many experienced textbook and methodology manuals writers have
argued that games are not just time-filling activities but have a great educational
value. Further support comes from Zdybiewska, who believes games to be a good
way of practicing language, for they provide a model of what learners will use the
language for in real life in the future (1994:6).

There are many advantages of using games in the classroom:
1. Games are a welcome break from the usual routine of the language class.
2. They are motivating and challenging.
3. Learning a language requires a great deal of effort. Games help students to make
and sustain the effort of learning.
4. Games provide language practice in the various skills- speaking, writing, listening and
reading.
5. They encourage students to interact and communicate.
6. They create a meaningful context for language use.

2) When to Use Games

Games are often used as short warm-up activities or when there is some
time left at the end of a lesson. Yet, as Lee observes, a game "should not be
regarded as a marginal activity filling in odd moments when the teacher and
class have nothing better to do" (1979:3). Games ought to be at the heart of
teaching foreign languages. Rixon suggests that games be used at all stages of
the lesson, provided that they are suitable and carefully chosen.'

'Games also lend themselves well to revision exercises helping learners recall
material in a pleasant, entertaining way. All authors referred to in this article
agree that even if games resulted only in noise and entertained students, they
are still worth paying attention to and implementing in the classroom since

they motivate learners, promote communicative competence, and generate
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fluency.'

3) How to Choose Games (Tyson, 2000)

* A game must be more than just fun.

* A game should keep all of the students involved and interested.

*A

game should encourage students to focus on the use of language rather

than on the language itself.

*A

la

game should give students a chance to learn, practice, or review specific
nguage material.

'In an effort to supplement lesson plans in the ESL classroom, teachers

often turn to games. The justification for using games in the classroom has

been well demonstrated as benefiting students in a variety of ways. These

benefits range from cognitive aspects of language learning to more

COo-

(1)

)

operative group dynamics.'
4) Some examples for using games:
Picking the apples:

The teacher draws a large tree on the board and sticks many cuttings of red
apples onto the tree. On the back of each apple is a question for the children to
pick. An example question could be: -Spell the word trainl. If the children
answer correctly, they can keep the apple. Otherwise they have to put the apple
back on the board. The questions can be various and the apples can be
replenished. The aim of the activity is to see who harvests the most apples.

Jeopardy

It is a team competition. The class is divided into several teams, for example,
the -Fruit teamll and the -Vegetable teaml. The children can choose their own
team names. The teacher draws a table on the board with different points
corresponding to different questions as shown below: Each team chooses an item
and takes turns completing the task on the card. If the team picks the card, for
example, card recognition, number 15, the teacher will show flash cards for the
child to say the matching English words. If the child says the words correctly,
their team receive 15 points; however, an incorrect answer loses the team 15
points. More difficult or challenging items get more points. Therefore, card
recognition number 20, the teacher can show eight flash cards.

This game is very challenging for Ss. The teacher can design different contents

and points systems. The team may win or lose more points when the children are
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given more challenging activities to do. The team with the highest points scored
wins the game.
(3)  Climbing the ladder
Again it is a team competition. The teacher draws a ladder on the board. On
the top of the ladder is a flag. Each time the team wins a point; the teacher will
draw that team‘s symbol on the step. For example, if the apple team correctly
answers a question, the teacher draws an apple on the step. The first team to the
top of the ladder wins.
(4)  Hunting the match picture
Make two different-colored decks of index cards, one containing pictures
of classroom objects and the other containing cards with the names of the objects.
Shuffle the decks separately and hand out the picture cards to one group and the
names cards to another. The Ss who receive the picture cards should not show
them to anyone else. Ss who receive the name cards must hunt for their
matching pictures by going around the room asking
picture-holders -Is it a _?ll The Ss with the picture answers yeas or no.
The first one to find his match is the winner. Reshuffle and play again.
(5) Hot/cold game
Play the hot / cold game to practice prepositions of place. Hide the object
somewhere in the classroom. Your Ss try to locate it by asking questions such as -
Is it near the chalkboard? Is it behind the door? Il If they are far away, you
say - You‘re coldll. As they approach the object, you say -You‘re getting
warmll. If they are very near, you say - You‘re hot.|

(6)  Twenty Question

Twenty Questions: Play Twenty Questions. Begin with I‘m thinking of someone
(or someplace or something). The Ss can ask twenty yes / no questions only. Then
they have to guess the answer (if they haven not done so already) or give up. The
person who guesses the correct answer becomes the next leader.
(7)  Word Magic

Choose a word card that learners have learned in previous ti Word magic is a

co-operative and competitive game in which player score points by putting down
separate letters or changing the letter order of a word on a flat board to form correct
words. The three players put their packs of cards together on the board and shuffle
them. When they are well shuffled, they are stacked in the center of the board.
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Three players in turn draw a letter card from the stack. The first one who gets an
—letter card starts. The players take turns at conjuring different words on the board,
which are tested by three judges. If an improvised word is judged to be right, the
recorder put it down under the name of the conjuror. The game can be ended at any
time. Under the surveillance of the players, the recorder counts the words under
each player‘s name and gets the total scores of each. The one with the highest scores
is the champion—the ultimate winner (rules :) Three players take turns to conjure
different words on the board with the letter cards in their hands. The game won‘t
stop until one of them has run out of all the letter in his hand or none of them can
make a word any more or all of them agree to end the game.

At each of his turns, each player has the right to make one new word. If she will
miss a chance of gaining a point and have to wait for another turn.

When a word is conjured, the working player first says the word she is going
to make. Then, as soon as the word has been put on the board, she explains it in
English or gives a phrase or sentence with the word in it. Don‘t show the card in
normal ways. Revolve the card quickly, so that Ss have to pay all attention and
make great efforts to identify the word. The one who has identify the card is winner.
(8) Horror Box

Bring a box in which there is a common thing. Choose one of student to come
to the front of classroom with knowing that it is in the box. Other students know
there is no horror thing in it. The student on the platform guess through touching
the thing in the box while asking some questions like -Dose it bite me?ll, -dose it

have fur?ll or -Is it soft?ll.

You can create all kinds of appropriate meaningful and flexible games and
activities Games and educational activities are necessary to keep the class enjoyable
and create a sense of fun; however, we must be careful the activities dose not last too
long or the children become bored.

9) Magic eye

In conclusion, learning vocabulary through games is one effective and
interesting way that can be applied in any classrooms. The results of this research
suggest that games are used not only for mere fun, but more importantly, for the
useful practice and review of language lessons, thus leading toward the goal of

improving learners' communicative competence.
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Chapter 8

Assessing Learning with Children

Teaching Objective

1. What is assessment?

2. How to set up targets and design assessment tasks?

3. What are the ways of assessing learning with young
learners?

4. How to provide feedback?

5.Howtouse tests to assess how kids learn?

6. Ideological and Political Education: never give up any effort

to help those who are not good at learning.(7k A~ iU 3+ AT 1] —
Ja A, BIM I #gs T B)

Teaching Focus

1. What are the types of assessment and how do they differ?

2. What are the types of test and how do they differ?

3. What are some of the ways for teachers to give feedback to
pupils?

4.What are formative assessment and

summative assessment?

Teaching Difficulty

How to use quiz and tests in assessing English learning?

Teaching Duration

Teaching Method Task-based, brainstorming, discussion, debate,
question-based lecturing, demonstration
. Design a test. The test should focus on one of
Assignment

the four skills.

1. Some Kinds of Assessment

1) Practical Assessment

The final result is a negotiated decision, taking into account both externally and

internally assessed teaching.

2) External Assessment

Course participants are required to teach one lesson which is observed by an external

assessor. This may take place during the last week of the course using your TP class, or after

the end of the course using your own class.

3) Internal Assessment

Course participants are assessed continuously during the course. More than the minimum
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amount of observed teaching is provided by International House, and consequently the best
lessons are considered for assessment.
4) Course Assignments

You have to do seven assignments during the course. Five of these are called Practical
Teaching Assignments (PTA) and two are called Practical Written Assignments (PWA).
5) The Extended Assignment

This involves you carrying out a diagnostic test and writing up a case study of an

individual learner. In both the coursework and the extended assignment, presentation and

use of English are important. Care should be taken with punctuation, spelling and layout.

Emphasizes principles and procedures of assessment that are of primary importance
to educational practitioners. Includes construction of classroom tests, observation
techniques, and performance measures; integration of assessment and instruction; norm-
and criterion-referenced assessment; uses of standardized tests, current issues and
controversies

2. A Comparison of Three Types of Classroom Assessment

Sizing Up Instructional Official

Plan instructional Carry out the
Provide teacher with a
activities and monitor the = bureaucratic aspects of
quick perception and
Purpose progress of instruction teaching such as
practical knowledge of
grading, grouping, and
pupil's characteristics

placing
During the first week or Daily throughout the = Periodically during the
Timing
two of school school year school year
Largely informal Formal observation and Formal tests, papers,
Evidence-Gathering . . . .
observation pupil papers for planning;  reports, quizzes, and
Method informal observation for assignments
monitoring
Type of Evidence  Cognitive, affective, and  Largely cognitive and Mainly cognitive
psychomotor affective
Gathered
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Aspects of Testing
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3. Types of Tests

1) Achievement --
A measure of what has been learned from what was taught in particular course
or series of courses; measures the extent of learning of material presented in a
particular course, textbook, or program of instruction. Largely discrete-point in
nature. Assesses progress in a particular curriculum using a specific set of
course materials and a specific instructional syllabus. Measures primarily
grammatical accuracy.

2) Proficiency --
A test that measures one's knowledge and/or ability in a foreign language
without regard to formal study or text used. Largely integrative  nature.
Assesses acquired language independent of course, teacher, time, and text.

Measures not only accuracy, but the appropriate use of language in

context for particular purposes.

3) Hybrid --
A test in which specific lexical, grammatical, social linguistic, and discourse
features treated in a curricular sequence are tested as they operate in
naturalistic contexts. A blend of open-ended, or divergent, responses with
specific, convergent items. Based on a limited corpus of material. Elicits
specified features of the target language using naturalistic discourse in a

situational format. Combines grammar and context, structure and situation.

4) Creative --

A series of test activities or tasks in which the test designer determines the
structures to be used within a naturalistic context, yet allows the student to
demonstrate spontaneously and autonomously the ability to use these and other
structures to carry out the task successfully.

5) Pro-achievement —

Such tests elicit actual communicative use of the language (both reception and
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production) within a context -- and associated limitations -- of the particular

lexicon and structures

Part Three Testing Glossary

ACHIEVEMENT TESTING: a measure of what has been learned from what
was taught in a particular course or series of courses; measures the extent of
learning of the material presented in a particular course, textbook, or program of
instruction.

APTITUDE TEST: designed to measure capability or potential, whether it is
capability to succeed with an academic program, to learn a foreign language, to
acquire a specific vocation, or some other capability.

CLOZE TEST: A test procedure which elicits the completion of blanks deleted
from a text; requires filling in the blanks in a passage from which there have been
systematic or random deletions. Usually every fifth or seventh word has been
removed from the passage beginning at a randomized starting point. The word
"cloze" was coined in reference to the notion of psychological "closure."
COMPUTER ADAPTIVE TESTING: a procedure using computer hardware and
software to present test content to examinee in ways that allow for iterative
consideration of ability demonstrated in the ongoing testing process. Items are

chosen to match individual test taker ability.

CRITERION-REFERENCED TEST: assesses achievement or performance
against a cut-off score that is determined as a reflection of mastery or attainment of
specified objectives; evaluates individual performance in terms of some
predetermined criterion for success at performing some behavior with some result
under certain conditions and judged by certain standards: writing a friendly letter in
the target language (the behavior), consisting of 50 words or more (the result), within
10 minutes (the condition), with no more than three morphological errors (the
standard). Focus is on ability to perform tasks rather than group ranking. Covered in
the textbook at the time of testing.

DIAGNOSTIC TEST: designed to provide information about the specific
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strengths and weaknesses of the test taker. It is usually designed to guide remedial
instruction.

DIRECT TEST: one that measures ability directly in an authentic context and
format, as opposed to an indirect test that requires performance of a contrived task
from which inference is drawn about the presence of the ability concerned.
DISCRETE-POINT TESTING: testing of one point at a time, i.e., only one
element (e.g., negative singular past auxiliary "didn't") from one component of
language (e.g., syntax) is assessed in one skill (reading), a receptive skill; a
multiple-choice test of article usage.

FACE VALIDITY: a subjective impression, usually on the part of examinee, of the
extent to which the test and its format fulfills the intended purpose of measurement;
does the test appear to measure what it claims to measure.

FORMATIVE EVALUATION: an evaluation which is ongoing and iterative
during an instructional sequence. This kind of evaluation permits midstream
adaptation and improvement of the program.

FREE RESPONSE: respondents have the liberty to say or write what they
choose, usually within certain parameters.

FUNCTIONAL LANGUAGE ABILITY: the ability to use target language
knowledge in natural or naturalistic communicative situations.

INDIRECT TEST: a test that is contrived and/or different from the situation of
interest; e.g., students are given a short-answer grammar test as an indirect measure
of their actual grammatical performance in normal classroom routines or out of class.
A test that fosters inference about one kid of behavior or performance through
measurement of another related kind of performance.

INTEGRATIVE TEST: one that measures knowledge of a variety of language
features, modes, or skills simultaneously. Testing two or more points together,
usually implying the testing of a number of such points at once. An example would
be a dictation, which could be used to measure listening comprehension, spelling,
or general language proficiency.

OBJECTIVE TEST: a test that can be scored with reference to a scoring key and,

92



Foreign Language Department

therefore, does not require expert judgment in the scoring process. This is unlike a
subjective test that depends on impression and opinion at the time of scoring.
PERCENTAGE SCORE: equal to the number of correct items divided by the
total number of items on the test, times 100. It is also expressible as 100 times the
obtained score divided by the total score possible.

PROFICIENCY TEST: a measure of the linguistic knowledge that students have
in a language and/or their ability to apply this knowledge functionally; measures
general ability or skill, as opposed to an achievement test that measures the extent
of learning of specific material presented in a particular course, textbook, or
program of instruction.

QUIZ: a short measure of class material, possibly informal in nature; e.g., a quiz
may just check for ability to use 10 target-language words in a sentence.

RAW SCORE: the score obtained on a test before any adjustment, transformation,
weighting, or re-scaling is done. On an item-based test the raw score is usually
equal to the sum of the correct items.

SKILL-GETTING ACTIVITIES: activities aimed at developing linguistic
competence -- i.e., a perception of language categories, functions, and the rules
relating the two; practice in producing sound segments and in formulating
communication.

SKILL-USING ACTIVITIES: activities aimed at developing functional
language ability -- i.e., an ability to perform in natural or naturalistic
communicative situations.

SUMMATIVE EVALUATION: evaluation that comes at the conclusion of an
educational program or instructional sequence.

TEST: a formal measure of skill, announced in advance and requiring a substantial
amount of time to complete (i.e., an hour or more). For example, a test might include
a reading passage with questions, a grammar section, and a series of words to use in
sentences.

TEST ITEM: one entry or question on a test or quiz, e.g., of an item: "Write out a
sentence using the word 'salubrious."
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4. Assessment in Qutcomes-Based Education:

A guide for teachers

South Africa, like many other countries, has relied almost exclusively on a system of
national examinations to identify the learner who -passesl, who receives a
qualification, who is admitted to a university or other tertiary institution, and even
who may receive a bursary. These examinations were invariably written, they usually
emphasized the essay, and they depended heavily on recall. With the implementation
of outcomes-based education, educational assessment has undergone a paradigm shift.
The central characteristic of this shift is the moving of assessment from a judgmental
role to a developmental role. The purpose of this article is to briefly consider the
background leading to assessment reform, to introduce teachers to the main features
of assessment within an outcomes-based approach, to highlight various assessment
methods, to provide guidelines on how to implement performance-based assessment,
and to briefly refer to the judging and recording of learner achievement.

1) Principles Underlying Classroom Assessment

Assessment is viewed as an integral part of the teaching-learning process. It
involves collecting evidence of learning over a period of time, using a variety of
assessment methods. The goals of assessment are to provide feedback on both the
on-going progress and the end-product in achieving the standards. Formative
(on-going) and summative (end-product) assessment are carried out using both
traditional tests and alternative methods of assessment. Since both traditional and
alternative methods of assessment each have their own respective advantages, they
are used as complementary components in the assessment process.

The focus of assessment is on pupils' ability to apply their skills and knowledge of
English to meaningful situations. The following are principles underlying classroom
assessment, divided into four categories: formative and summative assessment;
alternatives in assessment; assessment requirements and criteria; and the role of
pupils.

2) Formative and Summative Assessment
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Assessment focuses on both the on-going process and on the product.

Assessment allows for different levels of progress in pupils' language development.

Assessing attainment of the standards is carried out by collecting and recording

information in a variety of ways.
3) Alternatives in Assessment
Multiple methods of assessment are applied in measuring language ability.

Feedback is based on a collection of evidence from a variety of sources.

Group processes and products are included in classroom assessment.

Assessment should include tasks, such as thematic projects, that promote pupils'
involvement and reflection on learning and require pupils to use a variety of
learning strategies and resources.

4) Assessment Requirements and Criteria

A wide range of opportunities for assessment is necessary.

Pupils are assessed at various stages of the learning process.

Criteria for assessment represent all areas of language ability.

The type of task and content of task to be assessed should be made clear to pupils.

Criteria for assessment are known to pupils prior to the assessment.

Criteria for assessment can be negotiated between pupils and teacher.

5)The Role of the Pupils

Pupils take an active part in the process of assessment.

Pupils learn how to set their own goals and assess their progress.

Pupils are given ample time to think about and revise working to be assessed.

There are opportunities for peer and self-assessment.
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Chapter 9 Evaluating and Adapting Textbooks
1. How to evaluate textbooks?
2. How to select textbooks?
3. How to use textbooks effectively?
Teaching Objective 4. How to use resources in the classroom?

5.Ideological and Political Education : in-depth analysis of
texts and explore how to be good examples to students(ZR A\ Ff

TR, 1ZHE NS, JFRLEHEN, RyEs]40)

Teaching Focus

1. What factors need to be considered when choosing or
adapting a textbook?

2. What are the features of good textbooks?

3. How can teachers make adaptations of textbooks?

4. What are the methods of adapting textbooks?

Teaching Difficulty

How can teachers make adaptations of textbooks?

Teaching Duration

4

Teaching Method

Task-based, brainstorming, discussion, debate,

question-based lecturing, demonstration

Assignment

Choose a textbook, evaluate it according to the criteria of

good textbooks.

1. Principles Underlying the Choice of Materials

Teaching materials are any resources (traditional, electronic or digital) used for

language leaming and teaching purposes, including course books, newspapers, recordings and

videos. The  following principles underlie the selection of materials.

1) Materials selected:

are appropriate to pupils' interests, experiences and knowledge

provide opportunities for meaningful communication

enrich pupils' general knowledge
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expand pupils' world knowledge by exposing them to relevant and current
events

are compatible with pupils' level of proficiency
serve as resources for projects
stimulate pupils to seek further information
are presented in a variety of text types and media and are used for different
purposes

provide opportunities for contextual language use and practice

2) Principles Underlying the Choice of Content

The following principles underlie the selection of the content of materials.
is unbiased, unprejudiced, inoffensive and non-stereotypical
caters to the variety of backgrounds - religious, cultural and ethnic - and varying

interests of Israeli pupils

stimulates pupils' interest in extensive reading, in the pleasures of literature and in

out-of-class usefulness of English

3) Principles Underlying the Choice of Tasks
The following principles underlie the designing of tasks.
are transparent to the pupils in terms of goals and process;

focus on both the on-going process and on the product;

link to pupils' prior experience;

include opportunities for peer interaction, such as pair and group

work ;

generate a variety of outcomes;

encourage divergent thinking;

encourage multiple modes of expression;

encourage problem-solving and critical thinking skills, such as analyzing, comparing,
generalizing, predicting and hypothesizing at all levels of language learning

development;

provide pupils with opportunities for reflection, self-evaluation and peer assessment;
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encourage pupils to use English as a means for gaining information in other subject

areas;

broaden pupils' horizons and motivate them to continue finding out about people,
cultures, music and literature connected through English;

give real-world opportunities (or simulations) to apply or adapt new knowledge ;
combine focus on form with meaningful content;

2 Evaluating Classroom Teaching Materials

With thousands of textbooks on the market, and dozens of publishers vying
for your business, the selection of appropriate classroom materials is far from a
simple process. To help you make well-informed decisions, we first address
some widely held myths about EFL/ESL textbooks and then discuss three key
steps to guide your evaluation of materials and selection of the most appropriate
textbooks for your instructional needs.
1) Textbook Evaluation and Selection

To make an informed decision about textbook selection, you should know some
information about your students’ needs, your instructional objectives, and your
personal teaching preferences. We list a number of questions to guide you through
this assessment process. Although you may not be able to find a satisfactory answer
for each question, the answers you do find—as well as the additional information
you gather in the process—will be of considerable benefit in evaluating and
selecting materials appropriate for your teaching situation.
a. Know your students’ needs

An invaluable first step in the selection of materials is to gather information
about your students’ language learning needs and preferences. Although you may
want to collect a much wider range of information, we suggest that you begin with
these four categories: (1) language background, (2) proficiency level, (3) goals,
and (4)preferred approaches to learning.
Language background: previous experiences with their native language and with

English
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What are your students‘native languages?
Can they read and write in their native language?
In what settings have they studied English (e.g.,

classroom, tutoring, self-study)?

Proficiency level in English
Are they beginners, or do they already know some English?
Are all students at the same level?
Are they stronger in some skills (e.g., reading and writing)
and weaker in others (e.g., listening and speaking)?
Learning goals
Do they need English for reading and writing purposes, or will
they use the language mostly for listening and speaking?
If they require oral communication skills, with whom will they speak
English?
For example, will they use the language with other non-native
English speakers, or will they use it with business executives
whose native language is English?
What tasks do they want to accomplish in English? For example, will
they need
the language to sell products to speakers of English, or will
they need it in order to understand lectures in English?
Preferred approaches to learning
How do they learn most easily? What is their primary
orientation—yvisual, auditory, kinesthetic, etc.? Do they favor
analytical or global learning?
Are they accustomed to a more traditional, teacher-centered
classroom in which most interaction is between teacher and
student (not student to student), or are they more comfortable

in a learner-centered classroom in which students interact
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with one another in pairs and small groups?

Do they like language learning activities in which they have an
opportunity to communicate freely even though they may make
mistakes, or do they prefer the study of grammar and an emphasis
on accuracy of speech and writing?

The answers to these questions will provide one type of information essential
for choosing materials that are suitable for your particular students. For
example, if you are a new teacher in a country where much of your students
previous instruction involved rote memorization of facts, you may not want to
begin your teaching with a textbook that is strongly communicative or one that
has little emphasis on grammar and accuracy. Frequently, a more
communicative textbook will be better received after you have gained your
students‘trust, and after you have employed activities such as pair work and
role play gradually over time.

b. Know your instructional objectives
Taking the time to clearly define your objectives—or to understand the
list of objectives provided by the institution in which you teach—will
greatly limit the scope of your search for the right textbooks. To do this,
you should ask questions such as this:

Given my students’ language background, proficiency level,
learning goals, and preferred approaches to learning, what can I
realistically expect them to be able to do as a result of my English
instruction?

Then move from their needs to teaching objectives:

Make a list of general objectives (e.g., speak outside of class with
native-English speakers) and for each, try to list two or three specific
objectives (e.g., discuss everyday topics such as foods and clothing).

With a list of objectives in hand, you can narrow your textbook selection
considerably. You do this by matching your objectives with the proficiency
level, content focus, and activity types of a number of potential choices. You
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may find, for example, that your preferred text should have a heavy emphasis
on grammar. Or, you may discover that it should focus entirely on oral
communication skills, including pronunciation, but have little or no emphasis
on grammar.

¢. Know your personal teaching preferences
The third step in the selection process is the assessment of your own teaching
style and teaching preferences. To help you to think about the

teaching-learning

environment that is most ideal for you, as well as your expectations of a
textbook, you can begin with questions such as these:

Classroom environment: roles of teacher and students

What teacher role(s) suit your personality and teaching style? Do you prefer
the role of director (one who carefully guides students in their learning
exercises and activities, usually having them interact more with you than with
each other), the role of facilitator (one who organizes and monitors pair work
and small group work), or some combination of these roles?

The "fit" between teaching style and textbook choice

How dependent are you on the textbook content for planning your lessons?
For example, do you prefer to stick to the textbook, using it as your basic
syllabus? Or, do you like to vary your approach based on the content of the
lesson? Are you good at adapting materials and/or creating supplemental
activities?

As you examine a range of textbooks, you should look for those that
accentuate your strengths while also encouraging you to develop skills in new
areas. For example, if you have not taught ESL/EFL before, you may prefer to
begin with a text that is more teacher-centered, allowing you to be more in
control of instructional activities. Then, as you get to know your students and
feel more comfortable in the classroom, you may want to adapt some of the

book‘s activities for small group work, thus creating a more learner-centered
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environment.
3) Summary: Three Key Questions
By carefully evaluating a number of textbooks in light of what you know about
your students’ needs, your instructional objectives, and yourself as a teacher,
you will be better equipped to choose the best materials for your
teaching-learning situation. For each of these three areas, we have given you a
set of questions to guide your selection. However, each set can be summarized
by a single key process question to ask about the textbook(s) you are
considering.
How appropriate is the book for my students‘ language learning needs?
To what extent does the book focus on my instructional objectives?
What skills do I need in order to use the book most effectively?
Challenges in an EFL Context
Teachers looking for materials appropriate for EFL learners are likely to
encounter two challenges not shared by their ESL colleagues: the availability of
textbooks and the suitability of content. First, many of the materials readily
available in the United States and the United Kingdom are difficult to obtain in
other parts of the world. Second, some of the available textbooks may be
unsuitable in an EFL context because they focus only on the language and
situations of learners living in an area where English is widely spoken (e.g.,
vocabulary and phrases used for shopping in an American supermarket). ESL
materials such as these may be inappropriate for overseas learners who have
little interest in the topics presented and no opportunity to use similar language
outside the classroom.

3. A Step Towards Systematic Textbook Evaluation

We would like to outline here what we perceive to be a summary of
common-core characteristics of standard EFL/ESL textbooks. This is the result
of an attempt to indirectly discover whether or not a consensus exists at all

over what makes a good standard EFL/ESL textbook. This is in fact a
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good-faith, though invidious, effort to (a) look for some theory-neutral,
universal, and broad consensus-reached characteristics of EFL/ESL textbooks,
and (b) draw up some guidelines for the generation as well as systematic
evaluation of EFL/ESL textbooks. What we offer here based on a close scrutiny
of a corpus of 10 EFL/ESL textbook reviews plus 10 EFL/ESL textbook
evaluation checklists conveniently sampled. No one is really certain whether
these characteristics are actually operative in all EFL/ESL textbooks. Note also
that not all characteristics described here would be present and simultaneously
adhered to in each and every textbook. The elements presented, we hope, may
come together to make textbooks prime examples of what Brown (1993) calls
"canonizing discourse." They might lead to the development of universal
textbook-evaluation schemes which may be used in EFL/ESL departments to
record in-house textbook assessments or, on a more modest level of optimism,

to a revamped standard format for EFL/ESL textbook review.

How necessary is a textbook?
The answer to this question depends on the teachers' own teaching style, the
resources available to them, the accepted standards of teaching in every
language school, etc. However, there seems to exist, three options open to
teachers as regards the use or non-use of a particular textbook in a language
classroom:

(1) teachers need textbooks,

(2) they do not need them, and

(3) they select them and supplement some other materials to perfect them.
No textbook is perfect. Therefore, teachers should have the option of
assigning supplementary materials based on their own specific needs in their
own specific teaching situation.
In general, EFL/ESL textbooks have brought with them a range of reactions.
Responses often fluctuate between these two extremes. One position is that

they are valid, useful, and labor-saving tools. The other position holds that
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they are "masses of rubbish skillfully marketed" (Brimful, 1980, p.30). During
the last three decades, these reactions have essentially been based on textbook
evaluation checklists. And the shaky theoretical basis of such checklists and
the subjectivity of judgments have often been a source of disappointment.
Satisfaction of the syllabus
0 To the teacher

Providing a guide book

Giving advice on the methodology

Giving theoretical orientations

Key to the exercises

Supplementary materials
0 To the student

Piecemeal, unit-by-unit instruction

Graphics (relevant, free from unnecessary details, colorful, etc.)

Periodic revisions

Workbook

Exercise and activities

The last 4 periods are for the final exam.

the End

Oct.11,2025
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