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Unit 1 Organs of Speech
Theory &
Unit 2 Cardinal Vowels
Lesson Plan (GHRIURES: 2)

Teaching Objectives:

The students will learn some basic concepts in English pronunciation. We are going to learn

something about syllables, stress and rhythm in English. At the same time, they will learn to say

greetings and farewell with appropriate pronunciation and intonation in English.

Ideological Objectives:

In the English pronunciation class, we emphasize the correct view of English learning.

Teaching point and difficulties :

1. Define - in their own words a definition for “syllable” and “stressed
syllable”, then a definition for “rhythm” and “rhythmic pattern”;

2. Compare — based on the understanding of the basic concept, compare the
degrees of stress and different rhythmic patterns;

3. Practice — imitate the typical stress patterns and rhythmic patterns in
English.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher
Education Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing

Teaching Activities and Procedures:

1.

Begin by asking the class to find out how much the students know about stress
patterns and rhythmic patters in English, make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

Display examples by playing the recording of the native speakers showing the
typical stress patters and rhythmic patterns in English.

Ask the students to listen to the tapes to mark out the stressed syllables in words.
Ask the students to listen to the tapes to mark out the stressed words in sentences.
Have the students imitate the stress patterns and rhythmic patterns to experience
the rhythm in speech.

Have the students share what they have learned by reading out the practice



materials in pairs.

7. Have the students listen to the conversations recorded by native speakers of
English and try to get the rhythmic patterns in their speech.

8. Have the students practice the guided conversation. Ask them to pay special
attention to the stress the rhythm in speech.

9. Highlight the language function in the conversation in the practice.

10. Have several pairs of the students present their conversation in the class.

11. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

12. Ask the students to do more practice after class and get ready for presentation during the next

session.

Homework: Exercises on the book.

Unit 1 Organs of Speech
Theory &
Unit 2 Cardinal Vowels

Basic Concepts: Syllables, Stress & Rhythm & Cardinal Vowels

In this 2 unit, we are going to learn some basic concepts in English pronunciation.
We are going to learn something about syllables, stress and rhythm in English. At the
same time, we are going to learn to say greetings and farewell with appropriate
pronunciation and intonation in English.

First of all, let’s look at the syllable in English.

Please listen to the following word: driveway.

Now, tell me, how many syllables there are in this word? Right. There are two.
Please listen to the following sentence: Drive him away.

Tell me, how many syllables there are in this sentence? Right. There are four.

Introduction

So. What is a syllable?

A syllable is a word part and the basic unit of English rhythm. English words can
have one, two, three or even more syllables. In the word ‘driveway’, there are two
syllables. In the sentence ‘Drive him away’, there are four.

What is a stressed syllable?

In English words with more than one syllable, one of them will receive more
stress than the others. Stressed syllables are those that are marked in the dictionary as
stressed. For example, in the word ‘driveway’, the first syllable is a stressed syllable
while the second syllable is not.

Stressed syllables in English are usually longer, louder, and higher in pitch.



Listen to the following example:

ba NAAAA na
Syllable 1~ Syllable 2 Syllable 3
(short) (long) (short)

The word "banana" has 3 syllables. Syllable 1 is not stressed and so is short.
Syllable 2 is stressed and so is long with a clear vowel sound . Syllable 3 is not
stressed and so is also short.

Here is a short summary about the stressed and unstressed syllables:

Stressed syllables are strong syllables. Unstressed syllables are weak syllables.

Stressed syllables:

- are long

- have a pitch change

- have full vowel sounds.
Unstressed syllables:

- are short

- often have a reduced vowel sound.

Now let’s look at the thythm in English.

We all know that correct pronunciation of the individual English sounds is
important in communication. The way the sounds are organized, however, is often
more crucial for understanding. The rhythm of English, for example, is one of the two
major organizing structures that native speakers rely on to process speech.

What is rhythm?

Rhythm can be found everywhere in life: the sound of a clock, the beating of the
heart, the strokes of a swimmer, and of course in poetry and music. But rhythm in
language is less familiar because it is less obvious. The rhythm of a language is
characterized by the timing pattern of successive syllables. In some languages, every
syllable is given about the same length, while in others, syllables vary in length. In
English, strong beats are called stress -- the heart of the rhythmic pattern.
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Unit 3 Classification of English Phonemes&
Unit 4 The English Vowels--Front Vowels & Central Vowels
Lesson Plan (31X} 2)
#HE: BER. ERTER)
Teaching Objectives:
The students will learn the consonants: Front Vowels & Central Vowels in English.

Ideological Objectives:
The purpose of learning English pronunciation is not only for exams, but more importantly
for better understanding and spreading the culture of English-speaking countries, as well as for

effective communication with foreigners.

Teaching point and difficulties :

1. Define - in their own words a definition for Front Vowels & Central Vowels;

2. Compare — based on the understanding of the basic concept, compare them with
other vowels;

3. Practice — imitate the sounds and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of the phonemes in focus;

3. Recordings of native speakers

Teaching Method: Teaching and practicing

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the sounds
in focus.

4. Have the students imitate the sound in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the sounds in focus correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the sounds in focus in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.



10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

11.  Ask the students to do more practice after class and get ready for presentation during the next
session..

Homework: Exercises on the book.

Unit 3 Classification of English Phonemes&
Unit 4 The English Vowels--Pure Vowels
Front Vowels & Central Vowels
In this unit, we will learn the front vowels and central vowels in English.

Vowels are sounds in which there is no obstruction to the flow of air as it passes
from the larynx to the lips. There are 20 vowels in English, among which 12 are pure
vowels and 8 are diphthongs. The English pure vowels can be classified according to
1) the height of the raised part of the tongue;

2) the part of the tongue raised, and
3) the position of the lips, i.e. whether they are rounded or unrounded.

There are four front vowels in English: /i:/, /1 /, /e/ and /&/. The reason these are

called front vowels is that the tongue body is shifted forward, causing the vowels to
be produced in the front of the mouth. In addition, the front vowels may be
subdivided into those that are high (or close), like /i:/ and /1/, mid, like /e/, and low (or
open), like /&/. For the two vowels in the high front space, /i:/ and /1/, the tongue is
close to the hard palate. Likewise, for the low vowel /e/ the tongue is nearly flat and
the lower jaw more open than for the other front vowels.

There are two central vowels in English: /3:/ and /o/ They are called central vowels
because they tend to be produced at a point midway between the front and back
vowels and between the high and low vowels.

It has become traditional to locate vowels on a four-sided figure. The following is a
description of the four English front vowels and two central vowels.

N
N
\I_I

/i:/ is a very common sound in the world's languages. It is made by raising the
body of the tongue from its rest position and shifting it forward. The /i:/ sound is




made by lowering the tongue slightly from the high-front position for /i:/. Besides,
/i:/ is a much more tense sound than /1/. The fact that English has these two high front
vowels, differentiated by muscle tension in the root of the tongue, sets it apart from
Chinese and many languages of the world. Both /i:/ and /1/ can occur in initial, medial,
and final position in words.

Very little difficulty should be encountered by the Chinese learners in the
pronunciation of /i:/, but /1/ is a problem sound. It is easy for the learners to detect the
difference in length. What counts here, however, is the difference in quality. It is
therefore important to point out the fact that to pronounce a correct /1/, you need to

1) lower you tongue a little bit from the position for /i:/, and

2) make it a lax sound instead of a tense sound like /i:/.

The importance of correct pronunciation of /1/ lies in the fact that it is the second
most frequent vowel in English.
lel & [@/

/e/ is also an English vowel with high frequency of occurrence. The tongue body
is shifted forward in the mid-plane. /&/ is produced by shifting the body of the tongue
forward from its relaxed state, and lowering it from the position for /e/. It is the lowest
of the front vowels. /e/ and /&/ do not occur in final position in English words.

/e/ and /e/ are not really problem sounds for the Chinese learners, but many of
them fail to make a clear distinction between the two in their speech. The difficulty is
that they have to make the clear distinction consistent.

13:/ & /af

/3:/ and //o/ are central vowels. /3:/ is made with the tongue in the approximate
middle of the mouth. It occurs only in stressed syllables. /o/ is also called a schwa. It
is made similarly to /3:/, but with less tension. /o/ is the most frequently used vowel in
English. Both /3:/ and /o/ may occur in all three word positions.

Most learners do not have problems in the pronunciation of /3:/ and /o/, still we
need to give special attention to the schwa. The problem with the schwa may not
generally be in production, but in knowing when to use the sound. No other vowel,
with the exception of the other reduced vowel, /o/, is as important to an understanding
of the English sound system and the way it functions in unstressed syllables.
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Unit 4
Lesson Plan (iH&I22E): 2)
Back Vowels
HFE: WER ERAER)
Teaching Objectives:
The students will learn the Back Vowels in English.

Ideological Objectives:
The purpose of learning English pronunciation is not only for exams, but more importantly
for better understanding and spreading the culture of English-speaking countries, as well as for

effective communication with foreigners.

Teaching point and difficulties :

1. Define - in their own words a definition for Back Vowels;

2. Compare — based on the understanding of the basic concept, compare them with
other vowels;

3. Practice — imitate the sounds and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of the phonemes in focus;

3. Recordings of native speakers

Teaching Method: Teaching and practicing

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the sounds
in focus.

4. Have the students imitate the sound in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the sounds in focus correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the sounds in focus in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.
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10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

11.  Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Unit 4
Back Vowels

In this unit, we will learn the back vowels in English.

There are six back vowels in English. The back vowels are produced by shifting
the body of the tongue back from its central position. The tip of the tongue remains at
the level of the lower teeth. The front and back vowels have several features in
common as well as some differences. Unlike the front vowels that are made with a
fairly neutral lip posture, four of the back vowels are rounded. The back vowels may
also be subdivided into those that are high (/u:/ and /v/), mid (/o::/ and / 0/), and low (/

a : /and /a/). The following is the description of the six English back vowels.

/u:/ and /o/

/u:/ and /u/ are both high, back, rounded vowels. The /u:/ marks the highest
boundary for the back vowels, as /i:/ does for the front vowels. Therefore, the tongue
is retracted from its rest position and raised toward the soft palate. This vowel is quite
common in the languages of the world and appears without problem in most Chinese
learners. Along with /u:/, /o/ completes the vowels in the high back space on the
vowels chart. Its corresponding front vowel is /o/. When making the sound, the
tongue is retracted as for /u:/ but not elevated to the same extent. In addition, the /v/
vowel is not made with as much tension in the root of the tongue as /u:/. The same
tense/lax contrast is also seen for /i:/ and /u/. This sound is not found very frequently
as a phoneme in the languages of the world, certainly not in Chinese Putonghua. In
English, it is not very common despite the fact that it appears in some frequently used
words, such as should, good, and book. /u:/ occurs at all the three positions of a word
while /0/ occurs only in the middle position of a word, like hook and hook. To ensure
correct pronunciation, it is important to make the following distinction between /u:/
and /v/:

1. /u:/ is the highest back vowel, so the raised part of the tongue for /u:/ is higher than

that for /v/;

2. the part of the tongue raised for /v/ is not as back as that for /u:/;
3. /u:/ has quite strong lip rounding while the lips are only slightly rounded for /v/.

:/ &/ bl
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/3:/ 1s a mid-back vowel. For its production, the tongue is retracted and almost
flat in the mouth. The vowel is almost fully back and has quite strong lip-rounding.
/o/ is a low vowel. The lips are slightly rounded. / 0/ is a difficult vowel for the
Chinese learners. Many of them use a shortened version of /3:/ as its substitution. To
ensure correct pronunciation, it is important to make the following distinction
between these two vowels:

1. / o/is alow vowel while /3:/ is a mid vowel, so the mouth is more open for/ 0/,
2. /3: has quite strong lip rounding while the lips are only slightly rounded for / /.

lax/ & /Al

The /a 1/ is made by lowering and flattening the tongue in the oral cavity. It is a

low vowel, but not as back as other back vowels in English. /a/ is quite different from
other vowels in this group in that it is more like a central vowel than a back vowel
(see the vowel chart). /o/ is made with the tongue in the approximate middle of the
mouth, perhaps shifted back slightly. It is lower than the other central vowels /3:/ and
/a/. The lip position is neutral. It is important for the learners to make a clear

distinction between /a I / and /A/ in their pronunciation.
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Unit 5
Lesson Plan (31X)|2&0f: 4)
Vowels: Diphthongs

HFE: WER ERAER)
Teaching Objectives:The students will learn the Vowels: Diphthongs in English.

Ideological Objectives:
The purpose of learning English pronunciation is not only for exams, but more importantly
for better understanding and spreading the culture of English-speaking countries, as well as for

effective communication with foreigners.

Teaching point and difficulties :

1. Define - in their own words a definition for Vowels: Diphthongs;

2. Compare — based on the understanding of the basic concept, compare them with
other vowels;

3. Practice — imitate the sounds and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of the phonemes in focus;

3. Recordings of native speakers

Teaching Method: Teaching and practicing

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the sounds
in focus.

4. Have the students imitate the sound in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the sounds in focus correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the sounds in focus in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.
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10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

11.  Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Unit :5
Vowels: Diphthongs

In this unit, we will learn the diphthongs in English.

There are eight diphthongs in English. Diphthongs are sounds which consist of a
movement of glide from one vowel to another. Perhaps the most important thing to
remember about all the diphthongs is that the first part is much longer and stronger
than the second part. Take /er/ as an example. Most of this diphthong consists of the [e]
vowel, and only in about the last quarter of the diphthong does the glide to [e] begin.
As the glide to [1] happens, the loudness of the sound decreases. As a result, the [e]
part is shorter and quieter. The English diphthongs can be shown in the following
diagram (P69):

Diphthong
centring closing
ending in ending in ending in
e e a a

The following is a description of the eight English diphthongs (70).

/ 13/ /ea / and /va/

/13/ are called centring diphthongs because they all glide towards the [9] (schwa)
vowel, as the symbols indicate. The starting point for /19/ is a little closer than [1] in
bit, bin.

/ e1/ /a1 / and /o1/

/ e1/ /a1 / and /o1/ the three diphthongs that glide towards [1]. /e / begins with
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the same vowel sound as the [e] of get, men. /a / begins with an open vowel which is

between front and back; it is quite similar to the [A] in words like cut, bun. The
closing diphthongs have the characteristic that they all end with a glide towards a
closer vowel. Because the second part of the diphthong is weak, they often do not
reach a position that could be called close. The important thing is that a glide from a
relatively more open towards a relatively more close vowel is produced.

/3v/ and /av/

/au/ and /av/ are the two diphthongs that end with a glide towards [v]. So as the
tongue moves closer to the roof of the mouth there is at the same time a rounding
movement of the lips. This movement is not a large one, again because the second
part of the diphthong is weak. The vowel position for the beginning of /ov/ is the same
as for the "schwa" vowel [9]. The lips may be slightly rounded in anticipation of the
glide towards [v], for which there is quite a noticeable lip-rounding. /av/ begins with a

vowel similar to [a : :] but a little more front. There is slight lip-rounding during the
glide towards [v].
Pronunciation difficulties with the diphthongs
Most Chinese EFL learners have little problem with most of the diphthongs, but
the following two are particularly important to ensure correct pronunciation.
1. Make sure that you have a correct starting point.
2. Make sure that the diphthongs end with a glide. One of the

problems with some of the learners is the production of pure vowels
where a diphthong should be pronounced. For example, some learners

find it difficult to make a clear distinction between /e/ and /e /.

BEHBEIT uH: MuHE

AHITCA AR HIERIRTE « WOTH HHRIUEAAFEZAE T PIUHEAER
BN A ESE BIRRA R ELE, We/, /e/TER S RIIIFIKE &+
aEPIrE, KEdEP RS BN - ERFFEFEOLEAE, EREKEL K.
MoTHE AR “HE7, RS K& T WAL E B IRA raete, W—4
OGRS AN RLE, Wy, Rler/iX—XUn e N R/e/ TG, w7
[T El, et/

KA TCE I EIERE A A —RITTHE LA D5E, R, e
JEPAN B RMAH R —MRIICE T REVERSH G E WA+,



LRI ) A I TR R S, AL T R, T A R, SR XL
TCE IR A KR AER — Al TF A IR JE T TR0 38— o0
FAEA 8 MRUTH - A ERF R, FATAT LR AlAT1 70 08 =2

G &
/ \
Hh 1) YT & A Ot
/\
PA/a/4 lvai  Dlo/4gi e
/N /N
€ I 029 €l aldl Q0 ao

FE R B I B H S 5 515 T e & B0 07 MR8 3, O R [ XOT i, Je/ fai/ for/
[ ov//av  XANEERELEFR, DEMTFRE, FHEHRES DRUGCE

B A ML E FK & AL E (L ERA P70).

/ 13/ lea / and /va/FE 1 [F] XUTC T . / 1o/ 1E K 5 I AL I3 1) [a], XU

Ty FIRMNEE BRI . BB E R — AN R AR /1/
(26— AR A & — A TP a i, K N USSR i 2 fea/. /ool K2 L 2 [e],
ek E m, B, AR EEES, Bkdlle 1T MEEN, BUSIEMILHIT .

/ e1/ /at/ and /ov/7EE WG, HA/ e/ /a1 / and /ov/72 A5 [1] 1K) 7 A A5 5, 1M/
19/ /ea / and /oa//N e [0 1T RIEE. / eV 1E K E I &SN B PAle] L 1,

WENITTIES . ER 2 AN B EAR AR R PR
JHURIE 0T, B, /av k&R R ONET e a), SRR RETT, UEHH,
CEINEED 17 RS, BVF RIZE, BUSE PRI o R & A
NJETCE 0], F R4, XUSHEEL ARG & RE D7 s, B RIZHT
ERENS VYN ES TR

/au/ and /av/2 FHFE [o] 7 M F2 8 & D X . /eu/ and /au/ [ K % LA
L EAENE S, BTSN TT RS, S RIS R, RETE
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Unit 6
Lesson Plan GGHRIVRES: 2)
Consonants: Stops
HFE: WER ERAER)
Teaching Objectives:
The students will learn the stop consonants in English.

Ideological Objectives:
Introduce some ideological and political elements, such as the way of thinking and values of
British and American people behind pronunciation.

Teaching point and difficulties :

1. Define - in their own words a definition for “stops”;

2. Compare — based on the understanding of the basic concept, compare stops and
other consonants;

3. Practice — imitate the sounds and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of the phonemes in focus;

3. Recordings of native speakers

Teaching Method: Teaching and practicing

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the sounds
in focus.

4. Have the students imitate the sound in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the sounds in focus correct in their pronunciation.

7.  Have the students practice the guided conversation. Ask them to pay special
attention to the sounds in focus in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.
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10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

11. Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Unit 6

Consonants: Stops

In this unit, we will learn the stop consonants in English.

The stop consonants are made by completely stopping the airflow at some point
in the mouth and then, for most productions, releasing it into the sound that follows.
There are six stops in English: /p/ and /b/ are formed by the lips, /t/ and /d/ are made

on the gum ridge behind the upper teeth, and /k/ and / / occur at the back of the
mouth where the tongue makes a weal with the soft palate. /p/, /t/, /k/ are voiceless
stops as they are not accompanied by vibration from the larynx, while /b/, /d/,/ / are
the voiced stops. These stops are among the most frequent sounds in English and have
fairly consistent spellings.

/p/ and /b/

You pronounce the /p/ and /b/ by stopping the airstream with you lips, building up
pressure and suddenly releasing the air. They can be used at the beginning, middle and
end of words. The following are some of the allophonic variations of /p/ and /b/.

/t/ and /d/

The /t/ sound is one of the most frequent in English and occur in all three
positions at the word level. It has many variations and is a very interesting and
productive sound in the language. /d/ is not as frequent in English nor does it have the
number of varieties that /t/ has. You pronounce them by blocking the airstream with
the tongue and upper gum ridge, building up air pressure and suddenly releasing it.
The following are some of the allophonic variations of /t/ and /d/:

/k/ and /g/

You produce /k/ and /g/ by blocking the breath-stream with the back of the tongue
and soft palate, building up the pressure, and suddenly releasing it. The "hard-c", as in
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cat, and the letter "k" account for most of the spellings of /k/, but there is also a
silent-k in words such as know and knight. The spelling of /g/ is consistent in English,
although there is a silent version in words such as gnash and gnat. Both /k/ and /g/ can
occur at the beginning, middle, and end of words in English. The following are some
of the allophone variations of /k/ and /g/:

Pronunciation difficulties

The English stops do not generally cause an intelligibility problem among the
Chinese EFL learners but some learners may devoice final position voiced stops so

that tab may be pronounced as tap, code as coat and /li: / as /li:k/. Lengthening the

vowel before the voiced stops will aid in the perception of a voiced final stop. /i:/ in
need, for example, is usually a little bit longer than /i:/ in neat when they are in
similar phonetic contexts. Another difficulty with the Chinese EFL learners is the
pronunciation of the stops in consonant clusters. Drill the sounds in all positions,
paying close attention to the strength of production and the degree of voicing.

BeHEIT WE : EF
X —Hon, AT SR s, Bl ZEd .
B AR AT =0, R T AR DR SEAL R, PR
RBHAT, AT, IR . SRS R P /AN R B AL

TS A/ AL AR AR s AN/ R, T S A
5 T BB 28 TR A= o o e /p/, RI/KGETE R & RO RIR = A8 I 78 1 I e
R MR, o, /AR AERER, RS, R .

Ip/Ri/b/

MR p/ A/ E R, XSS RIMIEERHZE, AL fiAaS, Bt
o XMANEATHIERE . AR R = AL, /p/ A/ bAEAS R S & A5
WA AN A AR A
Ip/ B AL AR R
O/p/AEia s AR E TR, &% E W poke;
@M 4bTA B, TIRER L, 0 top teas
OFE/s/Ja L = ER S, /p/ERERAESR, U spot;
@A p/FEARES, BT AR, 1 R KK B IR ], 4 stop Pete;
G M/p/Ja EIRAE T S h, HERMREAE O, A, BieRATIE UK
“E IR, 40 Stop him;
Mo/ B & AL AR
OH TR R, AR, 41 rob the man;
@AM [b] AR, JoFs AR, R K&K E A, Wl rob Bob;
@/b/FELE AN, BRALE D, MAESME, 40 rob him;

tA/d/
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WA/ VT RIS . RIXIASSZ I, FE SRR AR P, LSRR
VAR ARV TN
ONAERE HAEE SRR, JZIESE W tape;
@M TFir R, AR L, Wisit still;
OFE/s/ Ja Gl ELR N, WA R ZHAGES, U stop;
@H4F/ /2 Eik, BEREHRE, W eighth;
O 5 KIREN R S EH, SR BBOATE O, eSSk, 23R4T v
“E IR, U0 button;
®X T A CH AN, /t/WrEERIEALAN T, W letter;
@2/ t/ DL F ST /n/8/1/RIRE, R T AT RS, 0 little;
@A YABARES, Toi = A P R, TR R R BT TR, 00 let Tim;
@M TFAE A/ tr/HE, K& B S BEEFRME, W train;
1d/ ) AR A
OH AT ikEE 2, 2RSS, W width;
@M TFiA Ry, AT, 41 Dad said so.
@H5/1/HER, BONEMZERE, 4 pad look;
@/d/fEEEATN, A O, M, W bread s butter;
O /b/FARET, ToFE AR, REEK KSR, 4 sad Dave
©X TS A/ dr/ 2 B, KRR RE, W drain.

k/R/g/
RIS g/ B I, A R T O BT S B H i, SRS AR b B T S

AR A . AEIEHIE, /SR

Jk/ ) AR A

O T, HERSREIPE, 2&%SE, W keep;

@M AbTFiA B, FIRER L, W take three;

OFE/s/ G T UG F ERNT, /KAER S ARES, W sky

@A KAARES, TETH A UOR, R K R & IR, 40 take Kim;
O©X/k/Ja EERE WS S0, PRI R ANTE U, e S, e A 1 Ui
“E I IRRE”, Ul beacon;

©X5/1/FHAER, BAEMEES, W clock;

@JFRATTER, /k/FIREWALATR, W keen;

@ONLT BT /n/iF, AR T 75 18, W0 bacon;

O FREE 2N, RENTFERE, W quarter.

/g/ WAL AR

O 4bFia B, A2, W lag behind;

@A/ g/ AR, TTHRF-EENE, HREK K FNTE, Wbig grapes
@X5/1/HAEN, SEAEMENS, W glad;

@/g/fE LGRS, JBEATE D, MESM, pig and goat;
OJFHRATICER, KEMWMALATFE, W geese;

ON T IREH 2 ailt, KERNIFZERE, @ goose.

RE MR R

HH ] 2 A T 27 S S R B I SR ) 1) 8 A DL T
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—\ BHEE ], AU SRR, JEAMEER: SR RRE 5 0ER)
AEE (b, p, d, t, k, @) BT, FrANEIZ A FEARIAAE R ETTE R B
YR, B PR =R 1) DX R A V5 ol AN st A s 170 DXL =0 75 BRI
FHENZIX R E SR TG« QoGRS AL T1a J i, B IR EsE
(R0 N2 SN s T — R A RN R RS . 0B IR AR T
INF, AN AT RER T HOER 0, eI, 3 BRI I ) — A B SR A T R
E AT e E KR B, FEMAREEEHEY, need /1 /L neat
HE) /1 /K2, Ak, S AL T N I IR, R RS ) A A

T AR R EE R A U I R I A AR AR . IX e AR
W FERE TN EEmd . B, AW a2k 220 take them;
SRR NE A K garden; SHURRRN B N B A K: people; TEFHEEL T,
Hip tk/ e/ G, “IER” 20858, U0 speak, sky, star.

BIR 7O ERE T, IRATE AR (R At SR AR T .
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Unit6 (continued)
Lesson Plan (GHRIJURES: 2)
Consonants: Fricatives and Affricates
BR: HER. ERFER)
Teaching Objectives:
The students will learn the consonants: “fricatives” and “affricates” in English.

Ideological Objectives:
Introduce some ideological and political elements, such as the way of thinking and values of
British and American people behind pronunciation.

Teaching point and difficulties :

1. Define - in their own words a definition for “fricatives” and “affricates”;

2. Compare — based on the understanding of the basic concept, compare them with
other consonants;

3. Practice — imitate the sounds and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of the phonemes in focus;

3. Recordings of native speakers

Teaching Method: Teaching and practicing

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the sounds
in focus.

4. Have the students imitate the sound in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the sounds in focus correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the sounds in focus in speech.

6. Highlight the language function in the conversation in the practice.

7. Have several pairs of the students present their conversation in the class.

8.  Comment on the students’ performance by highlighting the achievement of the
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students and the efforts they need for the improvement.

9. Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Pt B, BEAMER
Unit 6 (continued)

ER. ERXER)

Consonants: Fricatives and Affricates

This is Unit 3. In this unit, we are going to learn two groups of consonants:
fricatives and affricates. At the same time, we are going to learn how to describe an
object and to learn how to talk about one’s job with appropriate pronunciation and
intonation in English.

Introduction

What do you know about fricatives and affricates in English?

Well, if the stops completely block the airstream for a time in the pronunciation,
the fricatives only partially block it, thus causing the friction-like noise characteristic
of these sounds. There are nine fricative consonants, forming the largest set of
consonants in English.

/t /and /d / are affricate sounds, which you produce by blocking off the
breath-stream between the tongue and gum ridge, for a stop and a fricative. The term

affricate means "blend", in this case, consisting of a stop and a fricative. /t / and

/d  /are the two English affricates and they differ primarily in terms of voicing.

/t/ and /v/

/f/ and /v/ are labio-dental sounds. /f/ is voiceless and /v/ is voiced. They are
fricative sounds that you produce by forcing the breathstream between you upper
teeth and lower lip. They can be used at the beginning, middle and end of words.

/f/ is not a problem sound for most of the students but /v/ may sometimes cause
problems. It may substitute for another bilabial such as /w/, or a bilabial /b/ may be
substituted for /v/. There is also a tendency to devoice /v/, especially at the ends of
words.

/0 /and /0/

/ 0 / and /3/ are inter dental sounds. They are fricatives that you produce by
squeezing the breath stream between your tongue and teeth. / 0 / is voiceless and /0/ is
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voiced. These sounds tend to appear relatively late in the speech of children and cause
considerable stress for both native and non-native speakers of English. Although the
spelling seems to be highly consistent in English, the fact is that the "th" combination
is used for both / 0 / and /0/. They can be used at the beginning, middle and end of
words.

The problem with / 0 / are many and varied. A dentalized [t] occurs when there is
insufficient breath support. With a /f/ or /s/ substitution, the problem is not with
airflow but with placement. This sound will require considerable effort to stabilize in
all contexts. The problem with / 0 / is quite similar. With insufficient airflow, a
dentalized [d] will occur. Placement difficulties result in a /v/ or /z/ substitution.
Devoicing may also be a common problem since English orthography uses the letters
"th" for both / 0 / and /d/. The following steps are useful in the pronunciation drill for
these two consonants:

/s/ and /z/

/s/ and /z/ are alveolar sounds. They are fricatives that you produce by forcing air
between your tongue and the upper or lower front teeth. /s/ is voiceless and /z/ is
voiced. /s/ is one of the most useful sounds in English because it has an important
grammatical function in forming possessives (Kate's), third person singular, present
tense verbs (sits), and plurals (seats). Although /z/ is not as frequent in English speech
as /s/, it performs similar grammatical functions in marking possessive (Susan's), third
person singular, present tense verbs (runs), and plurals (dogs). Both /s/ and /z/ have
been ranked as the most troublesome sounds in English, but it is rarely a serious
problem for the Chinese EFL learners once their grammatical roles are mastered.
They can be used at the beginning, middle and end of words.

With /s/ and /z/, the main problem comes from the omissions, which may result
from grammatical deficiencies (plural, possessive, and so on) or from a failure to
pronounce the ends of words. The devoicing of final position /z/ may be helped by
lengthening the preceding vowel. In the word prize, for example, many speakers of
English devoice the final /z/ but lengthen the diphthong.

/tf/ and /d3/

/tf/ and /d3/ are lingua-palatal fricatives. You produce them very much like the
/s/ and /z/, except the tongue is farther back and the lips are rounded./t[/is voiceless
and /d3/is voiced. /tf// is not a particularly common sound in English or the
languages of the world, but can be learned quite easily./tf/is the least frequent of the
consonants in English and is not common in the world's language. /tf/ can be used in
initial, medial, and final positions in words, but/d3/ is not found in word-initial
position in English words.

/h/

/h/ is a voiceless glottal fricative. It is simply a stream of air from the larynx
directed through the open mouth. It is not found in word-final position in English
words.
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/h/ is not generally a problem sound, but some learners may use a voiceless velar
fricative , as a substitution, which sounds more like a Chinese (h) in the pronunciation
of "5 (h) meaning "to drink".

/tf/ and /d3/
/tf/ and /d3/are affricate sounds, which you produce by blocking off the
breath-stream between the tongue and gum ridge, for a stop and a fricative. The term

affricate means "blend", in this case, consisting of a stop and a fricative. The /t /is a
blend combined of [t] and [[]: it starts out as a [t] stop and then the tongue moves into

the position for [[]. The /d/ is a blend of [d] and [3]: it starts out as a [d] and then the

tongue moves into the usual position for [3]. Both/ tf/ and /d3 / can occur in initial,

medial, and final positions in words.

%6 Bt (continued) 3% : EEESMBES
ARHEJCIRATE 22 I R BB T B
U AR U R A LR RE, R4 BE R w2 E o M P ZE A, R B IR
A LRFEEIE T T T RS R AL, R B T R B 2 — R AR R A R 4 7
JEEE S R UER S PR E R 2 WK, QN0 181 IS/ 12 11t

/d3//w/ /1t //dl.
AR RS o KEIS, EARIME B ER S &R, B AR S RS S d/
WA, SCE/[15) EEEE. “OES T BMAASE S “EE” 28, Bl

PR AR A e A RETERE, /A R .

1£1 v/

[EIR v GRS . RTERTERE, RS . K&, ERERME,
SRR R SIS

P RZHPEEAERY, KU AR, /v /AR HEAFIT v/
REAE & wisl/ b /o JEAN, NI E i LR/ v AE & L&y, BRI/ £/
BB/ v 1, FEAE v /AL R i

16110/

101 FOLEWIEE . KER, SRIEA ERAN, SET ENAZE, &5
PR, SRNERE BN EERSER R, A /0 S2iE5H
B /OLEMEE

MNATRS O 7k, &5 B 2L r) @, an, SR 2 BA S/ ¢/ I

AL R E S B £ /8s/ B, /ARG FIRERT R, iR, R

N7
S]
Vith &/ d /s REEAA R, @R v/E/z .. TSRS th BERER R 0/
REAF/D/, NI & /MR 0 /o 8 Sk I AR B LA A0 3R

K
th
tH
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LYPER TR E
2B RBEE B E L GG L. Nk,
i —iH S, 1o AERSELIALE.
T T T A E I

thin

thanks

thought

AT LARH [RIRE 07 V53647 10/ (R R & N 2k

Isl Izl

[s/F/z VTR o KB, HAHR E R, AmAE AT S AR F
AR [sRIENHE, /2R . /SRR BURIR &, e R AT )
IR AR (G Kate's) , FiGAH = AMRBEESR IR (U0 takes) F144 5]
S8 (i seats) o /z/FIAE R A Mo /s/, B'EAEMI AT AR (U1 Susan's), 15
R = N B SR IUERS (runs) F144 17 2 $(dogs)i, A% 1 [AIFEE
BTEEDIRE . NI AN /s/ A 2/ 2 5 th h e 2 NSRRI &, SR T3 2
Ackid, — BEREENINAEEER, HAth i 6 T mg 1 .

[s/F/z/ B i) FER A8 & o XAt BRI R (B8, FraE %), Bkf
K BB K B R . /z/fE T R, AT I R e A T Ji i 1 oo & Rl
¥/zliEEAG . LR prize MW, #5852/ KBS/ T price.

/h/

Kb R, BEEEA R AAE R AR AL, KB skIE,  AETTES A
4, S A N RE R EE, BT — 0 AURRE, R ATE '
NP TR R . 25 I EE R 200 h R RDOE SEE R ) () &, B (h)
FER B, SRS, B A2 =y B S0 BE o E VR R X A & X«
“Z£” (hai) 5 high.

/tfl 1d3/

IS /R/A3 R, RS R S R AR AL, TR, AT AR R R
ERERASIANAZII K E o K I e SN A A AR, ks /K,

R I T AT S R S AR A, XUSRNRE, K/ R, HgE RAE RHEES/
F/d3y.
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Unit 7
Lesson Plan(GHRIZEES: 2)
Nasals, Approximants & Lateral(s)
#HE: BER. ERTER)
Teaching Objectives:
The students will learn the consonants: Nasals, Approximants & Lateral(s) in
English.

Ideological Objectives:
Introduce some ideological and political elements, such as the way of thinking and values of
British and American people behind pronunciation.

Teaching point and difficulties :

1. Define - in their own words a definition for Nasals, Approximants & Lateral(s);
2. Compare — based on the understanding of the basic concept, compare them with
other consonants;

3. Practice — imitate the sounds and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of the phonemes in focus;

Teaching Method: Teaching and practicing, with video

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the sounds
in focus.

4. Have the students imitate the sound in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the sounds in focus correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the sounds in focus in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.

10. Comment on the students’ performance by highlighting the achievement of the
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students and the efforts they need for the improvement.
11.  Ask the students to do more practice after class and get ready for presentation during the next

session.

Homework: Exercises on the book.

Unit 7
Nasals, Approximants & Lateral(s)

In this unit, we will learn Nasals, approximants and lateral(s) in English.

Like the stops, the nasals are all made by closing the vocal tract at some point in
the mouth. Unlike the stops or any other sounds in the language, there is an opening
into the nasal cavity in the pronunciation so that the sound can be resonated through
the nose. The nasal consonants are /m/, /n/, and /1/.

/wl/, /t/, and /j/ are called approximants because it is an articulation in which the
articulators approach each other but do not get sufficiently close to each other to
produce a "complete" consonant such as a stop, nasal or fricative.

/1/ is called a "lateral" because during its pronunciation, the passage of air through
the mouth does not go in the usual way along the centre of the tongue.

/m/, /n/ & /y/

/m/ and /n/ are simple, straight-forward consonants: the /m/ occurs at the front of
the mouth and is grouped with the labials, the /n/ is produced on the upper gum ridge
and is alveolar. The place of articulation of /n/ is the same as that of /k/ and /g/. It is
made with the back of the tongue touching the soft palate. If we compare nasals with
stops, fricatives and affricates, we will find that the nasals present quite a different
picture in that they have some vowel-like qualities: they can be syllabic. Both /m/ and
/n/ can occur in initial, medial, and final position in words. however, never occurs in
word-initial position.

Most Chinese EFL learners have no problems with /m/ and /y/. For /n/, however,
it is necessary to check for a /I/ substitution because in some Chinese dialects, [n] and
[1] serve as free variants.

Allophonic variations of /m/:

Syllabic: something

Lengthened, when an arresting /m/ is followed by a releasing /m/: ~ some more
The labiodnetal nasal, when followed by /f/: comfort

Allophonic variations of /n/:

Dentalized before a labiodental /f/ or /v/:invite

Velarized before /k/ or /g/: think

Syllabic: button

Lengthening, when /n/ arrests and releases adjoining syllables: ten names
Allophonic variations of /y/:

The alveolar [n], when followed by an alveolar: taking ten

Syllabic: lock and key

/w/ and /j/
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/w/ and /j/ are similar in several ways. First, they are closely related to a vowel
sound: /j/ is similar to the vowel /i:/ and /w/ is very much like the vowel /u:/. Because
of this, they are also called semivowels. Secondly, neither /j/ or /w/ will ever occur in
word-final position in English. Thirdly, they are both voiced consonants. In
pronunciation, for /j/ the lips are relaxed and the tongue is in the high front space; for
/w/ the lips are rounded and the tongue is in the high back space. Then there is a
movement away from these positions to whatever sound which follows. The more
modern term for /j/ and /w/ is approximant, which is an articulation in which the
articulators approach each other but do not get sufficiently close to each other to
produce a "complete" consonant such as a plosive, nasal or fricative.

/j/ and /w/ are not problem sounds for most Chinese EFL learners except it is
necessary to emphasize the fact that the pronunciation of /w/ requires considerable lip
rounding.

Ir/

/t/ is the other approximant besides /j/ and /w/ in English. The important thing
about the articulation of /r/ is that the tip of the tongue approaches the alveolar area in
approximately the way it would for a /t/ or /d/, but never actually makes contact with
any part of the roof of the mouth. During the pronunciation, the tongue is in fact
usually slightly curled backwards with the tip raised.

/r/ is a difficult sound for many Chinese EFL learners. The difficulties mainly
come in two ways. Some use the (r) sound in Chinese Putonghua, such as (ri) H,as a
substitution, which sounds more like a fricative than an approximant. The substitution
of a flap-r, which sounds more like a /I/ than /1/, is also common among the learners.
Experience show that it is helpful to stress the necessity of the slight lip-rounding in
the pronunciation of the sound.

Now, try to make a long /t/ sound and feel that no part of the tongue is in contact
with the roof of the mouth at any time.

Allophonic variations of /r/:
Devoiced as in voiceless clusters: treat
The one-tap flap /r/: very

The retroflexed /1/: right

The back /1/, before or after /k/ or/ /: crate grey

n

The fact that the /I/ phoneme is typically produced with potential air flow around
one or both sides of the tongue makes it unique among English speech sounds. It is
also highly variable in terms of its articulation. Several important variations exist. In
pronunciation, you produce it by dropping the sides of the tongue and allowing air to
escape around the sides.

/1/ is also one of the English speech sounds that often causes trouble for Chinese
learners. Check for the typical substitution of /r/ or /n/. Another important fact about
/1/ is the difference between the two distinctive allophones: clear-1 and dark-I.
Allophonic variations of /1/:

Syllabic: bottle
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"Clear-1", made with the tongue in the classical fronted position: lease
"Dark-1", (the tongue tip and blade in the post alveolar position): call
Devoiced in consonant clusters with voiceless stops: play

The post-palatal, or velar /I/: milk

BTHIT WHE . BEE. EEEIZART

RETTRATG I IOE R SIS . BEE AR E . S5 S5
6] 2 ALAE T R & B SR AE I e —Ab e BH o & 1 38 5 1 3 DA S BT A HA 5 AN [A]
A2, K5 T IE1E 58 4 PH2E, S R Rl & s p= A Jhng o i (1) B
45/ m. n. 1/

Jwis ol |jIRIESEE . RIEEEN K EIH BRI, (B, JoE
B, IRASPR AR

[ EE . Kehl, IS, T A — I H .

/m//n//y/

[m /A n /R EWEERE. /m/AEHERAKERN S, KEh L TERM,
HHT, R NE, SRS /n /NN, K SRR F AR
[ o/ B AL SR k /AR g AR, S R, R IS EiE, WS
T, [N St . S S BEES U LB EERRKAR, ERA
R T PR TR E B T .

K53 B D15 2% ) 3 % m R n AR A TR, REFEL T E R [ n 1A 1]
EHBERRE, RERXETFXWFRZAESE I am — SN 248G/ n/5/1/
FE B NS 0 /S S VNRE T« BB B A [E ) k& T
LR, WA R . LN/ m /. /n/5/ g /5208 PR R T AR
ANFIAR AR

/m/H SRR, FTHRE T, 40 something; A7 TR T A 517 BA/ m /35 45
1M PG W B B m 9 E B, (KR SR, W1 some more; JEH%/ /I8 &K
JEVi &, W comfort

/n [WIEALARAR: FEE U/ £/80 v /TR, W invite;  7E/ k /B/g/ 3 BT S
1, 40 think; HEECETT, W0 button; A7 T F T 1] BA/n/ 45 AT SR ERE 1)
B X LA n /BN E HE K R F I TE], W ten names;

My IS ALARAR: JEER— NG iR I 2 AT O A R, 40 taking ten; H

(17, W lock and key

Iwi 1/

[w R §IE=ANTTRARAR L. BB —, AT R & 50l S oo &/ w /A0 i /AR AL,
KB B STAEEE AR IAAG, FOE A B, Rt iR e oo . 32,
[ w IF §ERAS R EAE 1B B iR BB . BB =, AT TR AR R . R/ XU 2
AR, HREEER, e T oo/ i/, PIEEANERIE AT RS, SR
NG R L B 5| G T R () R T R o R w /B SRR e R, E AR
e, USSR, MRFTRE, e S & AR EE S . IAE
BHPFRIE NN IR ERE S . (425 R B o BRI, (HE g “ 5847
HE R S S UL BEEE AR, Bt S R

Hob T R EB o i A B B Aok, R w R G RN, 7 SRR ) A & w /i
W& 5 LW

/r/
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F—AMEEEE R v/, KEN ER A ARG G, FHE R R M,
B A 2l RUSHE IR H RRIE A AN A R S S 1] B 4 Bt H R
Bo VERERAT A EVRER, SWELRR T/t /A d IS

R o (P [ 2 AR U, R o /o R PR b i) . — e e A F S
HIEHR (o) & nk “H” RE A/, POUEFHR (o) Wikt kREG S EEE, )
LB row” 577, i A HOR R T NS 1, Wl SRS E R R/ 1/,
AR 1/, Wk row Pk low. i04FE &/ r /I I& A & JE .

[T /B EALARAR: SLFRTE R o/, W right;  EVES S EERUE S, W treat;

N/ r/, Wlvery; TE/k/8/ /G0« /EMIRSJE#S, U0 crate grey

/1]

[ VAEGEEAE & PARRR IR, RSB R E A ER, MM — MR . /1
MBS AR T EARZ ISR, FRARARNRE, &
BUMCAER: “WEMW” [1): AR s ar, B I TiREeE G, “iEm”
(175 5 B o 0 o) S R S M FA ke, T 0B (1) K 2 B DU 5 R A A
o S E RS A v

HEM S5PGER) (1) FEARAE, 758 E A% 2 B [1]: call, full,
tall, fill,

AL, TE2E3/ 15N, BEERES/ r/5/n /X A], 0 light, night, right.
[V AL ARAR: R ) D B mr s, e “IEMTT [1], n, lease; HoR 5 EH ML
TR N ERALTE R “BR) 7 [1] call;, HECE T, W bottle; S5iFHRm & W b & #F
MG &, W play, EREEIEMMER, W milk.
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Unit 8
Lesson Plan
Stressed Syllables & Unstressed Syllables
HR: HER. ERNHER)

Teaching Objectives: The students will learn the Stressed Syllables & Unstressed
Syllables in English.

Ideological Objectives:
Introduce some ideological and political elements, such as the way of thinking and values of
British and American people behind pronunciation.

Teaching point and difficulties :

1. Define - in their own words a definition for Stressed Syllables & Unstressed
Syllables. It is a revision and therefore, easy for most of the students;

2. Compare — based on the understanding of the basic concept, compare stressed and
unstressed syllables in words and sentences;

3. Practice — imitate the stress patterns and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing, with video

Teaching activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the stress
in focus.

4. Have the students imitate the stress patterns in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the stress correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.
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8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.

10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

11.  Ask the students to do more practice after class and get ready for presentation during the next
sess1on.

Homework: Exercises on the book.

Bf: B, EAMXES
Unit 8

Stressed Syllables & Unstressed Syllables

In this unit, we will learn more about stressed syllables & unstressed syllables.

We now have a general view of the sounds in English. We know how important
correct pronunciation is to successful communication. We also learned a little about
the fact that we need to master other important aspects of the spoken English in order
to achieve successful communication. Stress and rhythm are two essential elements.

Every time you dance, sing, or clap your hands you emphasize or stress particular
beats or sounds. In speech, stress may be defined as the degree of intensity of
loudness placed on a sound; that is, the amount of force one puts on a syllable or word
to give it importance. Stress is such an important feature of spoke English that it
determines not only the rhythmic flow of words, but also the quality of the vowels.
Correct word and sentence stress in spoken English can mean the difference between
good communication and no communication at all.

Three types of stress can be found in English: primary, secondary, and zero. The
term primary stress refers to the strong emphasis a speaker puts on the most important
syllable of a particular word. Secondary stress refers to a less strong emphasis on the
next most important syllable. Zero stress refers to any syllable that receives no stress,
and it is also called unstressed syllable. In other words, an unstressed syllable receives
no intensity or loudness at all. The frequent occurrence of unstressed syllable is one of
the fundamental characteristics of spoken English, and the one that most distinguishes
English from Chinese.

A stressed syllable may contain any one of the vowel sounds except the schwa,

but any vowel except the diphthongs /a / and / / can be reduced to/ /or/ /.
In spoken English, there are many more unstressed syllables than there are stressed
syllables. This explains why the two vowels, / /and / /, are the most frequently

used vowel sounds in spoken English.
B8 H EERFTWMIEEREN

FERGTE LA, BATEES) 7 I0ER) 44 DE R WANAREEE, BN
(e FUERAZ PRI B K R . FULREIR, JATHARR S A RS, A IE
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WK BEIEAN, SERMIERRE T, e s SiEa) K, RATHZE
BB A B S B N 2 A X e 5 X 5 & ok, A eakik thigh)
I o X —Bn AT I M db N E S Jof fia e A E S 1 53k
HIEHET.

PATFEWT B TE A IRz, A — 8 B R] Bl 1 A A R L ) ] ) ] B 1
B SELL, XA TR T U B, R iE U, EE R MBS TR E
L] L 3R] BB 1 ) R B SR B R . — i ok, B R B T — R TR AR
1, JESER ALK, MR, SRR TERK. B2, BNEEWZREPX, &
AP RAE T E IR R 2 A X . B il s — N EER A, B
FiR) R F e B, thAh, HEE AWK X IR, — 23R ATAT L
o 55 DX A P AN AR ALY BU3A] . import (441A]) im'port (2] ). The car is a foreign
import X H 4= &3k 5%, We import all our coffee. FRATTHTA HIBINIEER 2 2 Y
T IRAT R PLIE S 5 AN B R A] . 1 said in the desk, not on the desk.
PR YA A 5 B M AN R AR SR b o AR 1 1Y B AR P US55 1R A A
BBL, (AR AR R R TS T 2R ) B

TGP EF R =AG: FEE, RESS5FES. FEEHCERNE
WU ES; FEEMARITEFRMAEER S KEELAREMHEET M
FE, MARLERET, AMNTIAERERELET. 2300+ £ 575
v, WATE F AT DA BRE R, W, W2 (BhiA]D Csatisfy  (447F])  “satis’ factions

A)F AR E S . W% T was 'working 'hard (yesterday. 1X )15 il :

I was 'working (hard yesterday. )91 [} $x 5 — > Fid] yesterday k2% | F) FH ¥,
Ha, ZBEEN =S, N AR BAT E A A L
Rk, AT DARRH IR E & .

FE 5 ] JEAE I B U, — 2 ZETE AL — 3 A 1 7 R B 5
WIS R B S Y, BRI ) B A T BB Rt ] SR AR, R AT BE AN S Ay
AR AT 4 . R EF AR RS TR “FH e, HERRE
DR E R, B, BALRKE R, FRRWAISIE g, JEEERE
A H R T B AL R, Gnh AR O ) E R i B R
P RAHE . thsh, HTEFNEE TR o s K AE— L, JA1E

POZE R BN E S EERE TS s A R R TE/ /LSNIAE
il —AJusE, HE, BT/ J/a /246 ARR—ATE A AR R EE

et/ /8y RPN, XA TTE SR 1RSSR I T R T L
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Unit 9
Lesson Plan
Stressed Words & Unstressed Words in a Sentence

HR: HER. ERNHER)

Teaching Objectives:The students will learn the Stressed Words & Unstressed Words in
a Sentence in English.
Ideological Objectives:
Introduce some ideological and political elements, such as the way of thinking and values of
British and American people behind pronunciation.

Teaching point and difficulties :

1. Define - in their own words a definition for Stressed Words & Unstressed Words
in a Sentence. It is a revision and therefore, easy for most of the students;

2. Compare — based on the understanding of the basic concept, compare stressed and
unstressed syllables in words and sentences;

3. Practice — imitate the stress patterns and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing, with video

Teaching activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the stress
in focus.

4. Have the students imitate the stress patterns in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the stress correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.
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10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.
11.  Ask the students to do more practice after class and get ready for presentation during the next

session.

Homework: Exercises on the book.

Unit 9
Stressed Words & Unstressed Words in a Sentence

In this unit we will learn how to pronounce stressed and unstressed syllables
together in sentences.

We have made some general observations regarding the location of stress in
isolated words. But since speech is made up of words strung together, we must also
look at these words in groups, in phrases, or in sentences in order to observe what
happens to the stress pattern. Sentence stress refers to the word or words in sentence
that receive a strong accent. In most sentences you will find a series of both stressed
and unstressed words.

In a sentence, English speakers joint stressed and unstressed syllables together
smoothly. Stressed syllables are long, have a pitch change and have full vowel sounds
while unstressed syllables are short and often have a reduced vowel sound. A reduced
vowel sound is a short, unclear vowel sound. The short vowel sound in unstressed

syllable is very often the sound / /, which is the most common of all sounds in

English.
Now, say the following words:
leader
lecture
marker

These words all contain the schwa / / in the second syllable. Try to pronounce it

as a relaxed and easy sound. And since it is in the weak syllable, / / is much shorter
than the vowel in the stressed syllable.

Any English vowel letter can be pronounced with the schwa / /:

allow a
firemen e \

possible i /o

I
command 0 /
support u
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What to stress in a sentence?

In an English utterance, stressed words give information to the listener and
unstressed words join the information words together. Correct pronunciation of
stressed and unstressed words is thus extremely important for effective
communication in English.

Information words and function words

Information words are usually nouns, verbs, adjectives, and adverbs. They give
information about who, what, when, where, why, and how. They express the main idea
or content of the phrase or sentence. They carry the message and therefore usually
stressed. Unstressed words are usually function words like articles, pronouns,
possessives, prepositions, auxiliary verbs, and conjunctions. These words connect the
information words to form grammatical sentences.

If you stress all the words in an utterance, you may sound unpleasant or even
cause misunderstanding because:

1. You are giving too much information, and
2. English speakers usually stress all words only when they are
impatient or angry.

BIHETT HTEH

RPITEA BRI AT ES . S5, BRIGERIE—, A ES,
MEFHEE . 707 EE & IHEREWAA 7,08 7 EE N E R R BN
. AT E S SEVE A A I E I E Y B AT EE N TR AN EE
HERER, PR iR G S S S M E T .

AR H, B ZIE AR Z B RS . &) RS T EHE S5
K28, JoHIEMEE, EARE RS AR S W b ARFE ST
WHWAABOVE. R E PR E O . BV, ARE RS T

TEZN [ RRFEERT IR ER, s s v EER

B R AR/

allow a
firemen e \

possible i /o

I
command 0 /
support u

PRI, e E TR TR B, AR .

T PR B ] 2 7
AR, I RS R AT LB ST, R, B
A LI R B AR IB0IA. BEE B, 2 BT R TR
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VG ANRIEF R EMTHRE. Fit, EftEREE RS, BERE N S5IEE
PLE T HAR A Rk, R SEIE S PR 5. Sl B B RO
S SCUR] 3 H EE T R TR A EE L

WEte U, FATAT LUK Sl B ] ) 9 R s SCIRIA R 3R] o Fr i < SCiA]
sefe i, il BRI, BlE . BORSERoR U A a7 AL AT
AT TR SRR, B S B . X R 5O RIS B
BT, PRO@E 2 A R B BRI IR AR DD AR, A i . ARAL A
Wizhial, w5, XGRS BIRERRR, AT EEER AT .

B2, JEEFH— BRI —HARR . N7 RIEPTFE, L@
L) T EE A, P AR LA T E M S — BRIl AR A) T E AR ]
RESRTF0) T H & o LA SR, SIe SCTa] 8 2 ) A B sz ], (BN SRAE AR )
BT — ) IS AF S A EERNEE, R —R A E 152 The truck was hit
by a nother truck. — How many times have you seen the film? —  Three times.
KEFVyGeinl. DhReial s 2 f) b i) 4E HE a5 il 75 BRI T Z IR % 4
A PAAEE B2 FE A H B . -- Did you say “bread”? Here you are. — I said “bread  and
butter”. "and” {EfJHIEE AL, HAE P EEN TR T, A TER
RILWIFE, AP LA IR ER A LA AT .

SIME Z, ETEET, HE A E FERER T 31 AR SR b A R E K
. W, AT E B A B -5 SR BT DL R RO R R AR B SR
HEIAIE R S, 1 R R N A R IR E ] . B GAE AP A R AR,
T R ) J2 7T 25 B i SIS e, B T3 ) It 2% 2 R ] 1 S S 3R]
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Unit 10
Lesson Plan
Strong Forms and Weak Forms
HFE: WER ERAER)
Teaching Objectives: The students will learn the Strong Forms and Weak Forms in
English.
Ideological Objectives:

Choose some materials with ideological and political elements, such as British and American
celebrity speeches, English original movies, British and American music, etc. Through these
materials, correct values and ways of thinking can be transmitted to students.

Teaching points and difficulties:

1. Define - in their own words a definition for Strong Forms and Weak Forms in a
Sentence. It is a revision and therefore, easy for most of the students;

2.  Compare — based on the understanding of the basic concept, compare strong
forms and weak forms in syllables in words and sentences;

3. Practice — imitate the stress patterns and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers.

Teaching Method: Teaching and practicing, with video

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of the stress
in focus.

4. Have the students imitate the stress patterns in focus.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the stress correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.

10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.
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11.  Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Bt R, ERAER
Unit 10
Strong Forms and Weak Forms

In this unit, we will learn strong forms & weak forms - two different ways of
pronouncing the word.

In unstressed syllables, we often come across the short, unclear vowel /  /, which

is the most common of all sounds in English. This same sound also occurs in many of
the function words when they are unstressed.
Strong forms and weak forms
As we all know, many function words in English have two pronunciations: a
stressed form (or strong form) and an unstressed form (or reduced form, weak form).
The unstressed form is thus an alternate pronunciation of a word which is so reduced

in its articulation that it consists of a different set of phonemes. / / is the most

frequently used vowel in the unstressed form and next comes / /.

The importance of learning unstressed forms
Two reasons are said to be most important in learning to use the unstressed forms
in English. Firstly, most native speakers of English find an "all-strong form"
pronunciation very unpleasant. Secondly, learners who are not familiar with the use of
weak forms are likely to have difficulty understanding native speakers.

%10 Bon SERFEAMEEER

A HITTS AR A S ) 5 551 AE ST FLIA AR T 95 B T
BAIRAHE T BRI TER: [ /o XRAEAHIES R BRI E R,

o S 1 ) B 1A A A E N R I A T .

5L 5 591

FURIEE R R, 2 IR B A ANFRI R R AR A E
I, FREREER ) — R AEARE SN A, FREg i,

5 3R 1 > LA R A I AR R U 35 T 20 EIEBUR F, 2K
Yo A2 A T EE N 2 e, A EA) T E S R 2 A 551, t X LiE
2R, AR E R, Bk, e EH LR .

TR E AU, A PR g A E R R A2 R, (HEEIRE
UGB AT S T o B DL R 12 i 95 32 3 A B ] B i i 2, I A
NIBA FEARHER) K& o XTI R BETE, ANDUGEIER, A0 B34,
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HEMRE=E iR
PLEIE] and . and BIREA LA R JURFFATREME: 1)/ nd/,2)/ nd/,3)/ n/,

4) /n/, HAPL3) N L. 5915 in and out B Z/E/in  n ‘aut/, %1iE horse and
cart W IEAE/h s nk /e 1D 52) WHTAE. WERKAFH and #EAE
[ nd/ME, TEEEUEAITESRIR . AR, 7R e HE R R A s e s E
SretEiRes. e, fENREM B2 bread and butter/'bredn b t /, {HIEE

i3 K2 bread and butter/'bred nd bt /, 2= BB ST DA AL T

Wyl o BANENCE b S B4R 14 bread and butter FP ) and S2/F H i, MR HE4E A
PLA SIS NAE SR 2 25 i i, B AR PE R N IR oKD T o iRt vl e
HH = A

BEAMRETS B b 9B 1) 55 15 AR R e 5 FRAT T B W 2R, DN R
558 55 A s 5 T ) B A T v e LI B AR], IR A Yy, IR R
1) 55152 TG SR oot B 2000038 5 AR AR B 77, M IE A 4 T H R A3
MBI BI1E S
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Unit 11
Lesson Plan
Linking
FHR: BEL. ERAER)

Teaching Objectives:The students will learn the Linking in English.

Ideological Objectives:

Choose some materials with ideological and political elements, such as British and American
celebrity speeches, English original movies, British and American music, etc. Through these
materials, correct values and ways of thinking can be transmitted to students.

Teaching points and difficulties:

1. Define - in their own words a definition for Linking in a Sentence. It is a revision
and therefore, easy for most of the students;

2. Compare — based on the understanding of the basic concept, compare different
types of linking in connected speech;

3. Practice — imitate the stress patterns and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers.

Teaching Method: Teaching and practicing, with video

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of linking in
connected speech.

4. Have the students imitate the linking in utterances.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the linking correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.
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10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

Homework: Exercises on the book.

ff: B ERAER
Unit 11
Linking

In this unit we will learn the various types of linking in English speech.

Linking is such a common phenomena that if you pronounce each English word
separately when you speak, without linking, English speakers may not understand you.
You may also have problems in comprehension of the native speech.

What is linking?

When speakers of English are speaking, they arrange words into groups and join
together the stressed and unstressed words within the group. They move smoothly
from one word to the next without making any sudden stops. So when we listen to
their speech, we hear the end of one word flow straight into the beginning of the next.
This phenomena of joining words together is called linking.

How to link words in English speech?

Speakers of English join words together by blending or joining the last sound of a
word with the initial sound of the following word. Following are the various ways to
help you achieve the linking so that your speech will become fluent and natural.

1. To blend or join the final consonant of one word with the initial word of the
following word, as in "post office".

2. To link the final vowels /3:/ and / /to a following vowel by adding the /t/ sound,

which is called linking-r, as in "her own", or intrusive-r, as in "the idea of".

3. To make smooth transitions when words are separated by more than two
consonants, i.e. treat them as consonant sequences, as in "next topic".

4. To make smooth transitions when the preceding word ends with a vowel and the
following word begins also with a vowel sound by adding a slight /j/ or /w/, as in
"my arm".

5. To change the pronunciation of some final and initial consonants, as in "Did
you ...".

Linking is natural in English speech. To make natural linking, it is important to
say groups of words in one breath and keep your voice going from one word to the
next.

F 118y EiE
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Unit 12
Lesson Plan
Rhythm of English Speech
#HE: BER. ERTER)

Teaching Objectives:The students will learn the Linking in English.

Ideological Objectives:

Choose some materials with ideological and political elements, such as British and American
celebrity speeches, English original movies, British and American music, etc. Through these
materials, correct values and ways of thinking can be transmitted to students.

Teaching points and difficulties:

1. Define - in their own words a definition for Rhythm of English Speech. It is a
revision and therefore, easy for most of the students;

2. Compare — based on the understanding of the basic concept, compare different
types of speech rhythm in connected speech;

3. Practice — imitate the stress patterns and do practice.

Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing, with video

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of rhythmic
patterns in connected speech.

4. Have the students imitate the speech rhythm in utterances.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the rhythm correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.
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10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.

Homework: Exercises on the book.

Unit 12
Rhythm of English Speech

In this unit, we will learn the rhythm of English speech.

Every language in the world has its own rhythmic patterns. English is very
different from Chinese in its rthythmic patterns. From what we learned in the previous
units, we know that English depends on the correct pronunciation of stressed and
unstressed or weakened syllables recurring in the same phrase or sentence in the
expression of ideas. In another word, variation of words or syllables that have strong
stress with those that have weaker or reduced stress is typical and contributes to the
rhythm of English. When English speakers are speaking, therefore, they usually:

© make some parts of words stronger and clearer than other parts
© join parts of the words together

© arrange words into groups and join them together

© make some words stronger and clearer than other words.

If a Chinese EFL learner fails to follow the rules and say all English words in a
sentence in a strong way, English speakers may

© not understand what he says, or
© think that he is impolite or angry.

Misunderstanding may arise or communication may break down because of that.

So, for more effective communication, we need to master the rhythm of English.

In conclusion, thythm in English speech is based on stress. A rhythm unit is
formed by a stressed syllable, together with unstressed syllables which may come
before that stress and/or after it. Here are some examples.

/Tom /John /Steve /Sam
/Thomson /Johnson /Steven /Samson
/Thomson and /Johnson and /Steven and /Samson

/Thomson and then /Johnson and then /Steven and then /Samson

Letters in bold here represent stressed syllables. The beat is marked with a /. You
can hear a beat on the stressed syllable. When you are practising, you can even tap
your hands to keep the rhythm of the above phrases. It is, therefore, the rhythm
pattern of an English sentence that the stressed syllables follow each other at roughly
equal intervals of time.

Let’s look at the pairs of word phrases and sentences on page 130 in your
textbook.

Black or white? It was black and it was white.
soft and light It's soft and it's light.
Dan and Sue It was Danny and it was Susie.
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bread and milk Some bread and some milk.

Get a purse. Get us her purse.
a dark room It was dark in the room.
cold winter It was cold in the winter.

On the left hand side column we see sentences or phrases with three syllables
among which two are stressed. On the right hand side column, there are four to nine
syllables in each of the sentences. We notice, however, it takes about the same length
of time to say each pair of these phrases and sentences because the number of
syllables may vary but the number of stressed syllables are the same.

To achieve this "similar length of time", we have to adjust the length of words
according to the context. The stressed information words are usually long, specially
when there are few or no function words between them. When there are function
words between the strong stresses, English speakers make them very short so they fit
between the stresses by

1. reducing the vowels (using the weak vowel or schwa, for example),

2. linking words together, and

3. squeezing the words together and say them quickly.

Look at some more examples. Each of the following sentences is made up of four
stressed content words. The content words are underlined and the stressed syllable of
these words are in bold. The number of unstressed syllables between the stressed
syllables is different, from two to four. In normal speech, however, the stressed
syllables follow each other at roughly equal intervals of time. So, each phrase in the
following sentences takes about the same length of time to say.

Do you think you would be able to finish it in a month?

She said that she would like us to take it away.

He turned to the left at the end of the street.

I shouldn't have thought that she could appreciate the approach.

o
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Do you think you would be able to finish it in a month?
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John is here now.
John will be at home tonight.
The professor is in London this evening.
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Unit 13
Lesson Plan
Types of Intonation in English

HR: HER. ERNHER)

Teaching Objectives:The students will learn the Types of Intonation in English in
English.

Ideological Objectives:Guide students to phonetic imitation and practice: In phonetic
imitation and practice, students can be guided to pay attention to the thinking mode and cultural
differences behind the pronunciation

Teaching points and difficulties:

1. Define - in their own words a definition for intonation.

2. Compare — based on the understanding of the basic concept, compare different
types of intonation in speech;

3. Practice — imitate the stress patterns and intonation and do practice.
Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing, with video

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of rhythmic
patterns in connected speech.

4. Have the students imitate the speech rhythm in utterances.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the rhythm correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.

10. Comment on the students’ performance by highlighting the achievement of the
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students and the efforts they need for the improvement.
11.  Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Unit 13
Types of Intonation in English

In this unit, we will learn types of intonation in English.

We call the melody of language intonation. Intonation refers to the total pattern of
pitch changes, i.e., the rising and falling of the voice when a person is speaking,
within an utterance. Intonation is another important element of spoken English. It is
the English intonation which makes English sound really English.

Intonation makes speech meaningful. English intonation adds the meaning of an
utterance in two ways:

A. It shows the relationship of words within and between sentences;

B. It tells something about the feeling of the speaker.

In other words, different pitches may indicate different meanings for the same
utterance. Different pitches help us express our feelings: happiness, sadness, surprise,
annoyance, anger, and so on. In listening to the meaning of an utterance, therefore, we
listen to how speakers talk as well as to what they say. The HOW and WHAT together
give us the meaning of an English utterance.

We now see the importance to use the appropriate intonation patterns when we
speak. Otherwise, we may be sending messages using intonations that contradict what
we want words to say. Intonation patterns that disagree with the content of the
utterance may indicate doubt, sarcasm, or confusion.

Basic intonation patterns

English has two basic intonation patterns: rising and falling. When they go
together, they can make a falling-rising tone.

Look at the following Example:

a) -- Is&Johnin?

-- No, John's (not in.

b) -- Is &Johnin?

--  No, (John's &not in.

"Is John is?" has rising intonation. The pitch of the voice goes up at the end of the
utterance. The speaker is asking a question. "No, John's not in" in a) has falling
intonation. The pitch of the voice goes down at the end of the utterance. The speaker
is answering a question. "No, John's not in" in b) has falling-rising intonation. The
pitch of the voice goes down first and then goes up at the end of the utterance. The
speaker is answering a question with implication, such as: John's not in, but his
wife/sister/brother is.

Types of intonation patterns we have to learn
English can very well be spoken correctly and naturally with the three intonation
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patterns: falling, rising and falling-rising.
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Unit 14
Lesson Plan
Intonation Units of English

HR: HER. ERNHER)
Teaching Objectives: The students will learn the Intonation Units of English in English.

Ideological Objectives:Guide students to phonetic imitation and practice: In phonetic
imitation and practice, students can be guided to pay attention to the thinking mode and cultural
differences behind the pronunciation

Teaching points and difficulties:

1. Define - in their own words a definition for intonation units.

2. Compare — based on the understanding of the basic concept, compare different
units of intonation in speech;

3. Practice — imitate the stress patterns and intonation and do practice.
Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing, with video

Teaching Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of rhythmic
patterns in connected speech.

4. Have the students imitate the speech rhythm in utterances.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the rhythm correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.

10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.
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11.  Ask the students to do more practice after class and get ready for presentation during the next
session.

Homework: Exercises on the book.

Unit 14
Intonation Units of English

In this unit, we will learn something about intonation units of English.

Intonation units are also called intonation-groups, tone groups or tone-units. An
intonation unit usually corresponds to a sense group (or word group). An intonation
unit may contain several syllables, some of them stressed and some unstressed. The
last stressed syllable is usually a marker of the highest importance and has the focus
stress. On this syllable, there takes place a change of pitch, either an upward or
downward movement, or a combination of the two.

Nucleus of an intonation unit

A nucleus refers to the syllable in an intonation unit which carries maximal
prominence. For example, this is the normal way of saying the following sentence:

[ am WRIting a LETter to him NOW.

There are ten syllables in this sentence among which three are stressed syllables.
The last stressed syllable is NOW. So we say that NOW has the focus stress, and is
the tonic syllable and therefore is the nucleus of the intonation unit. The nucleus is the
essential part of the intonation unit. It is still present even if the unit consists of a
single syllable, as is the case with many sentence words like yes, no, why, etc.

Tail, Head & Pre-head of an intonation unit

Any syllable or syllables that may follow the nucleus in an intonation unit are
called the "tail". In the sentence "I am WRIting a LETter to him", the nucleus of this
intonation unit is on the tonic syllable "LET". There are three unstressed syllables
after the nucleus. These syllables are called the "tail" of this intonation unit.

The part of an intonation unit that extends from the first stressed syllable up to the
nucleus ia called the "head" of the intonation unit. In the sentence "I am WRIting a
LETter to him", the "head" of this intonation unit is made up of three syllables:
"writing a".

Any unstressed syllable or syllables that may precede the "head", or the "nucleus"
if there is no head, are called the "pre-head". In the sentence "I am WRIting a LETter
to him", "I am" comprises the "pre-head" of this intonation unit.

So if you analyze the following sentence, we will come up with the structure of
an intonation unit like this:

55



P

Ilam WRItinga LET terto him.
H N T
P = Pre-head
H =Head
N = Nucleus
T = Tail

Following are the possible structures of an intonation unit:

P H N T:
P H N :
P N T
P N
H N T
H N
N T:
N

Structures of an intonation unit

We are learning a foreign language.
I am afraid we can't go.

We hope so.

It was at night.

When are they coming?

Peter has arrived.

Look at him.

Help!

In conclusion, a nucleus

O is the last fully stressed word in an intonation unit
© has the biggest pitch change in the unit
© can be longer and louder than the other stresses in the unit
O carries a lot of weight in conveying the message
© can be on any word or phrase in the unit
The following same short sentence can have the nucleus on different words

conveying different message:

They flew to London.
They flew to London.
They flew to London.
They flew to London.
They flew to London.

They flew to London.

They flew to London.

The nucleus is on the last stressed syllable of the
intonation unit, which is the normal way of the
sentence spoken as in English. the last information
word is usually the last stressed word which has the
nucleus.

The nucleus is on the preposition: to, which is not
usually stressed. The speaker wants to highlight
direction: They flew to London not from London.

The nucleus is on the verb: flew. The speaker
wants to highlight how they travelled: They flew to
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London instead of driving to London.

They flew to London. The nucleus is on the personal pronoun: they,
which is not stressed normally. The speaker wants to
highlight who did this: They, not you, or we flew to
London.

Nucleus placing is important as English speakers use nucleus to

© focus listener's attention
O make meaning clear
© contrast information
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P HNT: We are learning a foreign language.
P H N I am afraid we can’t go.
P N T We hope so.
P N It was at night.
H N T: When are they coming?
H N Peter has arrived.
N T: Look at him.
N Help!
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AT DA AR 1 A AL R AT AT — AR Bk

LA They flew to London. —®JN%l, HZAE, 1LIEKEEHAR:

They flew to London. WAZAEIE A RA &G —NEEE N L, XERiER T
I vk, BUAAZIE S H A & s —AME B E

They flew to London HMZAES 1A to Fo to W RAFEEEE . UiihE
BRI TT 1A 1R KHLE (to) 130 A 2 (from)
MABHCK -

They flew to London VA#ZAEDNIA flew F.o Uiih& A G IFARA T B RIT I

flf 1 ¥HL (flew) EARE, MA R 2% (driving) £10 5.

They flew to London MZFEAFK they b, 3X X — Nl & AN HE S FLA]
il NAE SR 2 WE (who) ®AEAREL: AT (They) , AR
i1 (yow), WAREIRAT (we) e AL EARHL.

WA BIRE L, RO 3T N E R

o 5| rERT]

® EREHhE AT X

® NHE S MBS B
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® Unit 15
Lesson Plan
Use of English Intonation

HR: HER. ERNHER)
Teaching Objectives: The students will learn the Use of English Intonation in English.

Ideological Objectives:Guide students to phonetic imitation and practice: In phonetic
imitation and practice, students can be guided to pay attention to the thinking mode and cultural
differences behind the pronunciation

Teaching points and difficulties:

1. Define - in their own words a definition for intonation units.

2. Compare — based on the understanding of the basic concept, compare different
functions and use of intonation in speech;

3. Practice — imitate the stress patterns and intonation and do practice.
Resources/Materials:

1. Textbook: Wang, Guizhen, An English Pronunciation Course, Higher Education
Press, Beijing, 2000;

2. Handouts: illustration of stress patterns and rhythmic pattern;

3. Recordings of native speakers

Teaching Method: Teaching and practicing, with video

Activities and Procedures:

1. Stimulating: Begin by asking the class to find out how much the students know
about what they are required to learn. Make sure that it serves the purpose of
stimulating the students to think about the issue and have the desire to find out the
answers themselves.

2. Display examples by playing the recording of the native speakers showing the
typical pronunciation in English.

3. Ask the students to listen to the tapes to make a good discrimination of rhythmic
patterns in connected speech.

4. Have the students imitate the speech rhythm in utterances.

5.  Have the students share what they have learned by reading out the practice
materials in pairs.

6. Have the students listen to the conversations recorded by native speakers of
English and try to get the rhythm correct in their pronunciation.

7. Have the students practice the guided conversation. Ask them to pay special
attention to the stress in speech.

8. Highlight the language function in the conversation in the practice.

9. Have several pairs of the students present their conversation in the class.

10. Comment on the students’ performance by highlighting the achievement of the
students and the efforts they need for the improvement.
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11.  Ask the students to do more practice after class and get ready for presentation during the next

session.

Homework: Exercises on the book.

Unit 15
Use of English Intonation

Introduction

In this unit, we will learn more about English intonation: its functions and uses.

Intonation and stress work together to express meaning. Intonation makes it
easier for a listener to understand what a speaker is trying to convey. Following are
often cited as important functions of English intonation:

The attitudinal function

Intonation is used to convey our feelings and attitudes. For instance, the same
sentence can be said in different ways, which might be labeled "happy", "grateful",
"angry", "bored", and so on. Usually, intonation units with high heads sound more
lively, interesting than those with low heads. A few generalisations are often made
here: the falling intonation is said to be more often associated with completeness and
definiteness; the rising intonation is more often associated with incompleteness and
uncertainty or questioning; The falling-rising is said to have feelings of hesitation,
contrast, reservation or doubt.

The accentual function

The location of the tonic syllable is of considerable linguistic importance. The
most common position for this is on the last information word of the intonation unit.
For contrastive purpose, however, any word may bear the tonic syllable.

The grammatical function

Some sentence may be ambiguous when written, but this can be removed by the
use of intonation. An often cited example is the sentence "Those who sold quickly
made a profit”. This sentence can be said in at least two different ways:

a. / :Those who lsold (&quickly / !made a (profit.

b. /' Those who (&sold / ! quickly ! made a (profit.

English speakers hear two different paraphrases of the sentences because of the
different placement of the tone-unit boundary, as in:

a. A profit was made by those who sold quickly.

b. A profit was quickly made by those who sold.

Another example is the use of rising tone in statements. The sentence "They're
going to have a picnic" is usually said as a statement like this:

a. They 're going to have a (picnic.

In informal speech, however, we may hear:

b. They're going to have a &picnic? (But, it's raining outside.)

The sentence serves as a question here.

The intonation used in question-tags can have a rising tone or a falling tone:
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a. They're coming to(morrow, &aren't they?

b. They're coming to(morrow, (aren't they?

When it has a falling tone, as in (a), the speaker is comparatively certain that the
information is correct, and simply asking for conformation, while the rising tone in (b)
is said to indicate a lesser degree of certainty, so the speaker is asking for information.

The discourse function of intonation

In speech, people often use intonation to focus the listener's attention on aspects
of the message that are most important. So the placement of nucleus or tonic stress
depends on the "information content": the more predictable a word's occurrence is in a
given context, the lower its information content is. For example, people would say:

The (telephone's ringing.

The (kettle's boiling.

In speech, people often use the falling tone to indicate new information and rising
tone (including falling-rising) to indicate "shared" of "given" information.

People also use intonation to indicate to others that they have finished speaking
and that another person is expected to speak.

#1558 FBEBERNTIEE R
AR BT S B R SR TR A R DR S o 1 A SOR SR TR S TR T 2D
REMEHE LA LA

—. IRIATHRE
-- Did you say a lighter shade?
-- No, a (brighter shade.

A% AL T fJa — AN SGA b, BAERL BRI, AL T brighter 11
qF shade, HMAETRBEL 0.

—. BT

Those who sold quickly made a profit.

EAE ARG AL B A FE, fTREA MRS - e X a1l E A
Wz BUENETHA, 5 IR

T SRR T B A% A B AE FL 1] sold HiTTAI:

Those who (&sold quickly made a (profit.

B REWE RS .

A B TR A% 1) A7 B 7 AE 53] sold S THI:

Those who sold (&quickly made a (profit.

BNy BRI RESRIURE .

LH:&I\, T TR TR T REIE R IUAE R LUK — N R e 1) &), il

They 're going to have a (picnic.

AR TG R, AT AR T 1] A):

They're going to have a &picnic?

TR U X — R I, & SCATREA A — Al i — e =) (20
TAREME S E) “RAF NER A, TN

-- They 're going to have a (picnic.

-- They're going to have a &picnic? But, it's raining outside.
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FiAb, FRATTHENIE f e n) ) BEPT FH B JR m] R, R & SCR P ANEL:
c. They're coming to(morrow, (aren't they? (Vi1 A IFEIREER, @ T 7 %
ESE IS i)

d. They're coming to(morrow, &aren't they? (Ui 145 NHEEA K, @HEHTRE T

i1 OUIT IS )

=. BRI

TE B D Re AR i L AR FH 2 s A 5| 2 0] B E BvE R . iR
H—ADIRER TR “oRMDIRE” , TEEDIRENRARYE B TS B AT g Y -
HHE PR, 78 BT 30h an RIEA e I AR TRk 2 R i, 2 B91E B 2
SRR B RS Bl e, AR T Re st E . il an:

a) I’ve got to take the (dog for a walk.

b) I’ve got to take the dog to the (vet.

a)t)H AL AE dog 110 b)R) FITAAZ AL T vet, FEIX B, AZ G A AR YR 5k
W, MAREEESE. vet —IWHE EEWHE ST walk (872 5 R Z M
i A R AN & H AR,

AN, MTEFEE R — PR AR s B2 HER, A g sfE
B2 T

M. R RIEEKNSERTIEE

EX—IRe R 2 Wi 8RR R TSR ESE: &% AL W
B AW AT R IR G AT USRI B o iR Ik ok

EAR UL EDhRenT LARE BhERAT T an 340 Hde #8518 B TE SRR EAR, [F]IN A AT
DA BhFRAT TP A TG R SRS B .
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